
This project is funded by the Rights , Equal i ty and 
Citizenship Programme of the European Union (2014-2020)

FAIRY TALES

for teachers and childcare professionals, 

reflec�ng the pedagogical experience and psycho-social 

approach prac�ced in three European states 

(Bulgaria, Greece and Italy)

A GUIDE 



February 2021

PRACTICAL AND THEORETICAL ASPECTS 

OF INTRODUCING THE TOPIC 

OF GENDER EQUALITY 

INTO THE TEACHING PRACTICES 

AT KINDERGARTEN AND PRIMARY SCHOOL



This Prac�cal Guide is licensed under the Crea�ve Commons A�ribu�on-NonCommercial-
NoDeriva�ves 4.0 Interna�onal License. To view a copy of this license, visit 
h�p://crea�vecommons.org/licenses/by-nc-nd/4.0/.

On behalf of Defence for Children Interna�onal Italy:

On behalf of Women's Centre of Karditsa, Greece:

English transla�on: Alexandra Karantoni

English transla�on and Edi�ng: Daja Wenke
Illustra�on ar�st of the modules, applied in Italy – Giulia Coppola

Aikaterini Velessiotou, Konstan�nia Karageorgou, Maria Mimikou and the Scien�fic 
Team of WCK

Gabriella Gallizia, Marina Olivari, Pippo Costella

On behalf of NAIA Associa�on, Bulgaria:
Svetla Sivcheva, Nina Nikolova, Petya Stefanova, Maya Markova, Lilyana Yanakieva

Authors

Illustra�on ar�st of the modules, applied in Bulgaria and Greece – Stela Valchanova
English transla�on and Edi�ng: Vania Nedialkova

This Prac�cal Guide was developed within the framework of The Fairy Tales Project 
(810339), funded by the Rights, Equality and Ci�zenship Programme of the European 
Union (2014-2020). The content of this Prac�cal Guide presents only the views of the 
authors and is their sole responsibility. The European Commission does not accept any 
responsibility for use that may be made of the informa�on it contains.

f



Training modules for 5 to 7 year-old children on Gender Equality 
designed and tested in Bulgaria and Greece ............................................................................. 83

........................................................................................................................... 60REFFERENCES 

APPENDICES .................................... ........................................................................................ 67
Training modules for 5 to 7 year-old children on Gender Equality 
designed and tested in Italy ......................................................................................................... 68

5. Key conclusions and considera�ons ....................................................................................... 58

4. Working with children – experience and lessons learnt ...................................................... 44

CONCLUSIONS AND GUIDANCE .....................................................................................  59

1. Policies, promo�ng gender equality ....................................................................................... 37 

2. Training modules: the na�onal experience ........................................................................... 26

III. BULGARIA .................................... .......................................................................................... 52

2. Training modules: the na�onal experience ........................................................................... 53 

4. Working with children – experience and lessons learnt ...................................................... 57

4. Working with children – experience and lessons learnt ...................................................... 34
3. Methodology and module adap�ng ....................................................................................... 32 

1. Policies, promo�ng gender equality ....................................................................................... 22 

II. GREECE ..................................................................................................................................... 37 

2. Training modules: the na�onal experience ........................................................................... 40

5. Key conclusions and considera�ons ....................................................................................... 36

3. Methodology and module adap�ng ....................................................................................... 42

5. Key conclusions and considera�ons .......................................................................................  46

1. Policies, promo�ng gender equality .......................................................................................  52 

3. Methodology and module adap�ng .......................................................................................  55

OBJECTIVES ............................................................................................................................. 3
TARGET GROUPS ..................................................................................................................... 3
EXPECTED RESULTS ................................................................................................................. 4

1.  WHY IS IT IMPORTANT FOR MEN AND WOMEN TO HAVE EQUAL OPPORTUNITIES? ............. 5

GENDER-BASED VIOLENCE AND DISCRIMINATION .................................................................. 8
2. WHY IS GENDER EQUALITY WORK IMPORTANT IN EARLY CHILDHOOD?...............................   10 

OVERCOMING STEREOTYPES ................................................................................................  10
HUMAN RIGHTS, WOMEN'S RIGHTS, CHILDREN'S RIGHTS ..................................................... 11

GENDER STEREOTYPES ............................................................................................................ 6 

II. CLASSIC FAIRY TALES FOR CHILDREN ...............................................................................  18

1. FAIRY TALES AND THE WORLD OF THE CHILD ...........................................................................  18

2. HOW TO USE FAIRY TALES TO INTRODUCE THE TOPIC OF GENDER EQUALITY 
IN THE EDUCATION OF CHILDREN?......................................................................................... 20 

I. ITALY ...........................................................................................................................................  21
PART TWO: THE NATIONAL EXPERIENCE ..................................................................  21

PART ONE: THE COMMON CONCEPTUAL FRAMEWORK .................................... 5
I. GENDER EQUALITY ................................................................................................................... 5

INTRODUCTION .......................................................................................................................  2

THE PROJECT .............................................................................................................................. 3
SUMMARY .............................................................................................................................. 3 

1

CONTENTS



2

Part Two focuses on the implementa�on of the training module ac�vi�es in the three countries: 
Bulgaria, Italy and Greece. It was developed by experts represen�ng the three organiza�ons 
par�cipa�ng in the project - Associa�on NAIA in Bulgaria; the Women's Center of Karditsa in Greece 
and Defence for Children Interna�onal in Italy. An overview of three na�onal contexts in the three 
countries and the policies that promote gender equality is provided. This part also features an outline 
of the way the modules were adapted methodologically to reflect as much as possible the established 
pedagogical prac�ces in the different educa�onal systems. The expert conclusions and 
recommenda�ons provide guidelines for con�nuing and developing the project-based work towards 
las�ng and sustainable presence of gender equality in the educa�on of children at an early age.

Presen�ng country-specific experience within the project framework provides different perspec�ves 
and approaches and may serve as a basis for launching context-based pilot ac�vi�es in other countries 
as well. It is meant to support teachers and professionals working with pre-school and primary school 
children, allowing them to use a flexible and easy-to-adapt set of tools  in order to explore the complex 
and sensi�ve  issues linked to gender equality and child development.

This Guide is meant to support teachers and other professionals in their work with children at 
preschool and primary school age. It provides theore�cal and prac�cal guidance for introducing the 
topic of gender equality into the educa�on of children aged 5 to 7, by using classic children's tales. It 
reflects the pedagogical experience and the psycho-social approach in delivering training modules at 
kindergartens and primary schools in three EU member states: Bulgaria, Italy and Greece. 

This publica�on features two main parts. Part One presents the conceptual framework, with key 
theore�cal contribu�ons in support of efficient professional interven�ons and it was developed by 
NAIA experts, represen�ng this project's lead organiza�on. It compiles informa�on on a number of 
essen�al topics: among them gender equality; gender stereotypes; gender-based violence and 
discrimina�on; and human rights. In addi�on, it provides an outline of the important stages in early 
childhood development regarding children's understanding of gender roles' implica�ons for both 
family and social life. Further, Part One throws light on the influence of classic fairy tales on shaping 
children's values and a�tudes. Special a�en�on is paid to the suppor�ve environment for children - 
parents, rela�ves, teachers, other adults important to them and their crucial role in encouraging 
children's cri�cal thinking towards gender stereotypes in society. The theore�cal contribu�ons of Part 
One may be familiar to some educators and professionals who work with young children, but their 
inclusion puts into perspec�ve the way classic children's tales relate to the topic of gender equality 
and outline the conceptual framework of the proposed prac�cal tools. 

INTRODUCTION
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An experimental feature of the project is the use of classic children's tales to introduce the topic of 
gender equality in the educa�on of children at preschool and primary school age. A methodology was 
developed to provide a new perspec�ve to some of the most popular and favorite fairy tales stories for 
children. Fairy tales are used as a tool to promote healthy and fair rela�onships between girls and boys 
at an early age.

· To increase children's cri�cal thinking abili�es to help them challenge social norms leading to 
gender inequality. Encourage girls and boys at an early age to build healthy rela�onships based on 
mutual respect and esteem.  

Both the methodology and the tools are meant to be flexible and adap�ve. They were adopted by 
different na�onal contexts, with specific variables regarding the educa�onal systems and  
pedagogical prac�ces in the three par�cipa�ng countries - Bulgaria, Italy and Greece. This added 
value helps to share experience and exper�se at European Union level and to replicate good prac�ces 
in other countries.

The Fairy Tales Project has been implemented in three countries - Bulgaria, Greece and Italy  - with the 
financial support of the Rights, Equality and Ci�zenship Programme of the European Union (2014-
2020). The main objec�ve is to prevent gender-based violence by challenging gender stereotypes 
about women and men at an early age. This project focuses on the problem of imposing of socially 
acceptable images and roles (“gender order in society”), restric�ng young boys and girls to freely 
express themselves. These stereotypes are adopted and integrated during the process of socializa�on 
of children, and con�nue to play a part in their lives as adults and this could account for imbalances 
between women and men in different spheres of economic and social life, discrimina�on and violence 
against women.

This project's efforts are towards early preven�on of gender-based violence, and gender equality by 
educa�ng children at an early age in a spirit of mutual respect and esteem.

About 250 children aged 5 to 7 par�cipated in this project in Bulgaria, Italy and Greece. In this age 
group, children typically begin to form their own values and a�tudes, including learning  about 
behaviors that are considered appropriate for girls and boys respec�vely. The educa�on system is a 

· To increase the capacity of professionals to introduce the topic of gender equality (social roles, 
stereotypes, violence in all its forms, human rights) in their work with children aged 5 to 7 years by 
using classic children's tales. 

This project has been implemented at kindergartens and schools with the idea to introduce the topic 
of gender equality among children aged 5-7, as well as among their parents and teachers.

ITS OBJECTIVES ARE:

· To develop methodological guidelines and prac�cal tools for introducing the topic of gender 
equality in the work with children of preschool and primary school age, which may be further used by 
professionals in other regions and EU countries. 

TARGET GROUPS

· To raise awareness of gender stereotypes, linked to encouraging or jus�fying violence, among 
professionals and parents as they represent two key child care agents who significantly impact the 
shaping of children's ideas and values.

OBJECTIVES

SUMMARY

THE PROJECT
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· Increased knowledge and skills of teachers to work on the topic of gender equality in early 
childhood.

· Developed  skills  for  communica�ng  in  a meaningful  way,  building strong rela�onships and 
overcoming violence in rela�onships with other girls and boys at primary and preschool age.

Another target group features 300 parents, having children at preschool and primary school age. They 
have been involved in the process because they are agents of primary importance in their children's 
socializa�on, by shaping through their authority and otherwise their a�tudes and the way they 
perceive the world around them. Parents' role is indispensable. They could encourage children to 
think cri�cally and challenge social norms, resul�ng in violence or they could restrict them. Without 
their involvement and support in this delicate process, changing the perspec�ve can become quite 
difficult. 

· Dra�ed innova�ve methodology and tools for teaching children aged 5-7 years on the  
topic of gender equality through classic children's tales.

The involvement of both parents and teachers allows for reaching out to two key social systems, 
having the strongest influence on the shaping of children's ideas and value system. It can be assumed 
that the more sensi�ve and aware these two target groups are, the more effec�ve they would be in 
supporting children to build healthy rela�onships.

· Shared experience and exper�se at interna�onal level for the introduc�on of the topic of gender 
equality in preschool and primary school educa�on of children.

EXPECTED RESULTS

The project results contribute to promo�ng common EU values like pluralism, nondiscrimina�on, 
tolerance, jus�ce, solidarity and gender equality across the Union. 

· Parents prepared to support their children in building healthy and safe rela�onships, based on 
respect for the other person.

PROJECT RESULTS IN PARTICULAR:

· Improved understanding of why it is important to work on gender equality with children at this 
age.

key factor in this process, as is the family. The availability of curricula and training materials on issues 
such as equality between women and men, non-stereotyped gender roles, mutual respect, non-
violent conflict resolu�on in interpersonal rela�onships, gender-based violence   against women and 

1the right to personal integrity, opens up space for early of gender-based violence preven�on . The 
end-result may be strengthening children's though�ulness and cri�cal a�tude to all forms of violence 
in their life as adults.
One of the target groups under this project consists of 180 kindergartens teachers, preschool and 
primary school teachers, sports coaches, teachers engaged in extracurricular ac�vi�es in the three 
countries. They have been chosen because they are ac�vely engaged in the educa�on and upbringing 
of preschool and primary school students. Raising their awareness and skills will help bring about 
posi�ve change.

· Improved understanding of classic tales' messages regarding the role and place of women and 
men in society and their influence on shaping children's values.



Gender equality implies equal rights for women 
and men, girls and boys, as well as equal access to 
rights, resources, opportuni�es and protec�on. It 
would be a mistake to interpret it as the  effort to 
make women and men equal in their behavior, 
needs, skills and aspira�ons. Equality is achieved 
when, based on specific needs, both genders get 
a chance to realize their full poten�al and rights 
without anyone being privileged or harmed.
The different treatment of women and men, 
resul�ng from gender stereotypes, affect all 
stages of our development in life. In early 
childhood, they are linked to different a�tudes of 
adults towards children, depending on whether 
they are girls or boys. Boys, for example, are 
encouraged to be messy and violent, and girls are 
encouraged to be polite, caring and crea�ve. 
Gender stereotypes in adolescence translate into 
differences regarding access to educa�on, health 

The topic of gender equality is insufficiently 
present in modern public percep�on. There are 
several reasons. First, it seems too complex to 
find its proper expression in the areas of social, 
economic and poli�cal life. It is difficult to grasp in 
f u l l  i t s  i m p o r ta n c e  fo r  t h e  s u c c e s sf u l 
development of socie�es. In addi�on, the topic is 
somewhat sensi�ve and conflic�ng for many 
socie�es, sharing conserva�ve patriarchal 
features. It is easy to be distorted: its focus may 
get easily shi�ed in conserva�ve environments, 
o�en hos�ng fears of changing established 
power rela�ons, and with the excuse that gender 
equality leads to anomalies; it may become 
mistakenly linked to the sexual orienta�on of 
youngsters; it may end up being interpreted as a 
clash of genders, where women desire to take 
over and control men socially and within their 
families; it is o�en seen as a threat to tradi�onal 
values of family and children, with the end result 
being the breakdown of family life and failure to 
raise children. Therefore, we will do our best to 
present our perspec�ve to gender equality and 
explain why we consider it important to promote 
it.
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PART ONE: 

COMMON CONCEPTUAL FRAMEWORK

I. GENDER EQUALITY

When we think about gender equality, we may 
refer to a valid European instrument measuring 
achievements and challenges in this area across 
EU member states. The Gender Equality Index, 
launched by the European Ins�tute for Gender 
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Equality (EIGE) , is an objec�ve sta�s�cal tool 
measuring this complex concept through a set of 
socio-economic and poli�cal indicators in each 
country: labor market, remunera�on, access to 
educa�on and health care, par�cipa�on in 
decision-making, discrimina�on and violence. 
Analyzing these areas provides a solid basis for 
dra�ing policies and legisla�on to ensure equal 
opportuni�es for women and men and pu� them 
into prac�ce. 

§ reducing discrimina�on and violence 
against women;

§ encouraging the expression of personal 
poten�al and interests, without the 
pressure of public expecta�ons about 
acceptable social behavior (or social 
s�gma�zing).

Gender equality will benefit society at large, 
including all areas of social, economic and 
poli�cal life, by:
§ promo�ng economic, socially sustainable 

and equitable development;

care, entertainment, unevenly shared household 
responsibili�es between girls and boys. In 
adulthood, gender inequality is expressed in 
different opportuni�es for work and professional 
realiza�on, for receiving fair pay, access to 
resources, par�cipa�on in decision-making. At 
re�rement age, the differences are in access to 
care, a�en�on and medical services.

1. WHY IS IT IMPORTANT FOR MEN AND WOMEN TO HAVE EQUAL OPPORTUNITIES?



§ systema�ze and simplify reality. When we 
do not consider the characteris�cs of 
each single individual, but assign him to a 
broad group instead, we can more easily 

Every child learns how to behave as a girl or as a 
boy in and outside the family, while enjoying 
books and movies, when drawing, playing, or 
listening to stories. At an early age, children are 
confronted with different expecta�ons, coming 
from their parents, loved ones, community and 
the wider environment. These expecta�ons 
reflect prevailing views and do not always have 
ra�onal explana�ons. It seems as if someone has 
wri�en the rules for the world to exist, and 
everyone is supposed to live by them. These are 
stereotypical beliefs, characteris�c of a certain 
group and perform ing  several  cogni�ve 
func�ons. They:

Since birth, people have certain physical 
characteris�cs that are gender specific. Growing 
up, however, they learn how to behave as girls 
and boys when coming into contact with the 
world around. It is important to note that this 
iden�ty is not constant, but is shaped by 
experience, social rela�ons, and the wider 
context. This is the so-called process of 
socializa�on, which con�nues throughout life: 
each person acquires and maintains a�tudes and 
pa�erns of behavior that allow him to become a 
valuable part of society, and that bring approval 
and recogni�on. Personal concepts, quali�es, 
views, means of expression, habits, preferences, 
moral boundaries, lifestyle choices, they all 
belong here. 
The Istanbul Conven�on (Council of Europe 
Conven�on on Preven�ng and Comba�ng 
Violence against  Women and Domes�c 

3Violence) , as a key document in interna�onal 
legisla�on to address gender-based violence, 
defines gender as “the socially constructed roles, 
behaviours, ac�vi�es and a�ributes that a given 
society considers appropriate for women and 
men”.  These  are  soc ia l  a�r ibutes  and 
opportuni�es associated with being female and 
male and to the rela�onships between women 
and men, and girls and boys.”
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§ protect values. Groups allow us to 
a�ribute common characteris�cs to all 
their members. When we do this, it is 
easier for us to "understand" them and 
compare ourselves to them.

o Girls are be�er at reading and wri�ng 
than boys are.

In early childhood, gender stereotypes for girls 
and boys are linked to the choice of toys, of 
wearing clothes in a certain color, assigning 
different tasks, and of imposing different 
restric�ons. Some of the most popular examples 
are the following:

o Girls are emo�onally unstable and more 
emo�onal than boys. 

Although they feel like "empty talk", not based on 
facts, stereotypes are very real in their 
consequences. 

o Boys are naughtier than girls.

o Only girls play with dolls.

o Boys don't cry.

o Only boys play with cars and trucks.

§ maintain social control. It is easier to 
create social norms that regulate the 
behavior of many people in a group than 
to control each person individually.

o Boys are be�er at maths than girls are. 

o Girls should help their mothers with 
household chores.

o Girls are gentler and more sensi�ve than 
boys.

o Boys have to follow in their fathers' 
footsteps and there's no place for them in 
the kitchen.

place a large number of people in a 
general category. This allows us to 
simplify the world mentally and make it 
m o re  p re d i c t a b l e  a n d  e a s i e r  t o 
understand.

GENDER STEREOTYPES



Girls and boys, women and men have innate 
talents and abili�es, and stereotypes can arrest 
their personal development, as well as their 
educa�on and career development, and life 
opportuni�es in general.

4
Gender stereotypes  are inherently linked to 
hierarchy, privileges, and empowerment. They 
are simplified generaliza�ons about the 
characteris�cs, behavior, roles of women and 
men in society, applied individually to women 
and men to characterize them in a par�cular 
situa�on. This direct applica�on of o�en 
erroneous generaliza�ons to a specific situa�on 
results in shame, s�gma�za�on, restric�on, 
unfair treatment and restric�on of rights and 
opportuni�es. While wri�en law raises gender 
equality to a mandatory norm of the highest rank, 
o�en in real life  there are other unwri�en, but 
persistent rules, norms, ideas, and experience, 
affirming the tradi�onally established gender 
hierarchy, where men are en�tled to more 
advantages, power and opportuni�es, receive 
more favorable condi�ons and a�tudes, and 
have more control over various choices, decisions 
and a�tudes. There are deep-rooted beliefs, 
ideas and a�tudes about the different value of 
women and men, about their quali�es, talents 
and abili�es and they are constantly prac�ced. 
They lack objec�ve, scien�fically recognized basis 
and jus�fica�on, yet they shape essen�al 
differences in the a�tude towards women and 
men. Many of these stereotypes are based on the 
idea of confronta�on, and exclusion (if certain 
traits, ac�vi�es, posi�ons, roles, characteris�cs 
are considered to be inherent to one gender, then 
the opposite set is assumed to be characteris�c of 
the other gender, without any proof for 
underlying biological condi�oning). The gender 
stereotyping of men and women has a profound 
impact on our society. Due to the advances made 
in recent years to establish equality between the 
sexes, society reflects fewer a�tudes that 
support discrimina�on and inequality between 
men and women. However, even though we are 
liberated in our beliefs and a�tudes, many of our 
a c � o n s  a re  s� l l  i n fl u e n c e d  b y  ge n d e r 
stereotyping and misconcep�ons about men and 
women that have been passed down  from one 
generation to another. In spite of their stated 

7

4  Developed by Genoveva Tasheva, Manager of the Bulgarian Centre for Gender Studies.

· Women are primarily interested in a long 
term rela�onship and parenthood; these 

· Men are primarily interested in their 
careers or voca�ons; these are not 
secondary interests as they are with 
women. 

values, a surprising number of people today 
re late  to  each  other  fo l lowing  gender 
stereotypes. We adopt biased a�tudes at an 
early age from observing the stereotypical roles 
that people in our families play. As we progress 
through school, these a�tudes are reinforced by 
our classmates and peers. They are also 
supported by the unspoken biases of our 
teachers and by the arrangement of educa�onal 
programs. The media is guilty of exploi�ng 
differences between men and women and 
exaggera�ng gender stereotypes to sell products. 
The residuals of these prejudices in our lives 
today portray men as masterful, powerful, 
paternalis�c and uncommunica�ve, and women 
as emo�onally responsive and communica�ve, 
yet childlike, helpless and incompetent. These 
distor�ons of are divisive, and interfere with our 
being in�mate and loving in  our  c lose 
rela�onships. The social pressure exerted by 
these a�tudes is as damaging to couple 
rela�onships as racial prejudice is to rela�ons 
between people of different ethnic backgrounds. 
Each gender stereotype confuses people's 
thinking about the differences between men and 
women. These �meworn a�tudes overstate the 
quali�es that dis�nguish men and women, and 
place themin ar�ficial categories. Some gender 
stereotypes that pit men and women against 
each other include: 

· Men are tough and powerful, not helpless 
and childish like women. 

· Men are logical, sensible and ra�onal, not 
sca�erbrained, unstable and irra�onal 
like women. 

· Women easily form deep emo�onal 
a�achments, they aren't afraid to commit 
in a rela�onship and form an a�achment 
as men are. 

· Women are sensi�ve and intui�ve, not 
unfeeling and insensi�ve like men. 



are not secondary interests as they are 
with men. 

· Most men and women are feelingful and 
emo�onally expressive. Most also 
struggle with their defenses against 
feeling. 

· Most women and men are interested in 
business, finance, scien�fic ideas, 
mechanical ma�ers, poli�cs and abstract 
ideas. 

In fact, there are many more significant things 
that men and women share in common than 
divide us. Some truths about both men and 
women are: 

8
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Gender inequality is a barrier for women and men 
to freely express their full poten�al and to realize 
themselves fully. However, it does not affect both 
genders equally. In the spheres of economic and 
social development, inequality harms women to 
a greater extent, because it prevents them from 
developing their poten�al, from being successful 
in  society, from having resources, from 
par�cipa�ng in decision-making. As a result, 
there is a greater risk of women and young girls 
fa l l i n g  i n to  p o ve r t y,  s o c i a l  exc l u s i o n , 
discrimina�on and violence. The imbalance in 
opportuni�es for worldwide impact puts women 
at a disadvantage and limits them in achieving 
stability and prosperity.

Gender-based violence and violence against 
women are  terms  that  are  o�en used 
interchangeably  as  i t  has  been widely 
acknowledged that most gender-based violence 
is inflicted on women and girls, by men. However, 
using the 'gender-based' aspect is important as it 

5
Gender-based violence  is a phenomenon deeply 
rooted in gender inequality, and con�nues to be 
one of the most notable human rights viola�ons 
within all socie�es. Gender-based violence is 
violence directed against a person because of 
their gender. Both women and men experience 
gender-based violence but the majority of vic�ms 
are women and girls.

· Most women and men have a strong 
interest in procrea�on and parenthood. 

· Most men and women are interested in 
domes�c ac�vi�es such as design, 
cooking, childrearing and fashion. 

· Most men and women have a strong 
desire for a las�ng affilia�on with the 
opposite sex. 

· Most men and women have a very strong 
desire to be in love with each other.

· Most women and men find sa�sfac�on in 
having a career or voca�on. 

GENDER-BASED VIOLENCE AND DISCRIMINATION

highlights the fact that many forms of violence 
against women are rooted in power inequali�es 
between women and men. 

The Istanbul Conven�on (Council of Europe, 
Conven�on on preven�ng and comba�ng 
violence against women and domes�c violence), 
frames gender-based violence and violence 
against women as a gendered act which is “a 
viola�on of human rights and a form of 
discrimina�on against women”. Under the 
Istanbul Conven�on acts of gender-based 
violence are emphasised as resul�ng in “physical, 
sexual, psychological or economic harm or 
suffering to women, including threats of such 
acts, coerican or arbitrary depriva�on of liberty, 
whether occuring in public or in private life.” 

It is also important to recognise that gender-
based violence may be normalised and 
reproduced due to structural inequali�es, such as 
social norms, a�tudes and stereotypes around 
gender generally and violence against women 
specifically. Therefore it is important to 
acknowledge structural or ins�tu�onal violence, 
which can be defined as the subordina�on of 
women in economic, social and poli�cal life, 
when a�emp�ng to explain the prevalence of 
violence against women within our socie�es.
Discrimina�on and unequal treatment of girls 
and boys come in many shapes and forms. They 



start in the family, with girls being brought up 
from an early age to do household chores in order 
to take care of their families in the future, and 
boys being taught to acquire income genera�ng 
skills and achieve social status. In many families, 
boys are not encouraged to go into the kitchen or 
help with household chores, while for girls it is 
perfectly acceptable and even desirable to spend 
their free �me helping their mothers by caring for 
their younger siblings or for the elderly. All this 
shows that even within the family, children may 
have different opportuni�es, privileges and 
limita�ons.
The larger social circle outside the family home, 
with its formal ins�tu�ons and informal groups, 
f u r t h e r  c o n t r i b u te s  t o  s p re a d i n g  a n d 
strengthening stereotypes about women and 
men. This generates harmful prac�ces of unequal 
treatment, discrimina�on and violence. They can 
be found at different levels, but in all cases lead to 
uneven ownership and control of resources and 
hence to dependence and violence. Women are 
more affected by these inequali�es and this can 
lead to living lives controlled by family and 
partners, being deprived of their right to an 
opinion, and exposed to physical and emo�onal 
abuse, depriva�on, restric�on of liberty and the 
right to personal choice, sexual violence.

§ prohibi�ng discrimina�on against 
women, including through the use of 
sanc�ons, where appropriate;

The gravity of the problem requires poli�cal and 
legisla�ve solu�ons. The Istanbul Conven�on 
provides very important guidelines for individual 
c o u n t r i e s  i n  t h i s  d i r e c � o n .  A r � c l e  4 
„Fundamental rights, equality and non-
discrimina�on”, item 2 says: „Par�es condemn all 
forms of discrimina�on against women and take, 
without delay, the necessary legisla�ve and other 
measures to prevent it, in par�cular by:

§ embodying in their na�onal cons�tu�ons 
or other appropriate legisla�on the 
principle of equality between women and 
men and ensuring the prac�cal realisa�on 
of this principle;

§ abolishing laws and prac�ces which 
discriminate against women.”

9

Women and men have the same needs to live 
with dignity and to achieve economic and social 
progress. However, there are more barriers for 
women to do this - cultural and social prac�ces 
that limit their development; overt or covert 
discrimina�on; manifesta�ons of various forms 
of violence. Therefore, addi�onal efforts and 
measures are needed to compensate for most of 
the restric�ons that women face in order to 
par�cipate equally in all spheres of the socio-
economic and poli�cal life.

Ar�cle 6 „Gender-sensi�ve policies” points out 
that “Par�es shall undertake to include a gender 
perspec�ve in  the implementa�on and 
evalua�on of the impact of the provisions of this 
Conven�on and to promote and effec�vely 
implement policies of equality between women 
and men and the empowerment of women.” 
Special a�en�on is paid to the educa�on of 
children, since it has a strong impact on the way 
they perceive themselves and their peers and 
predetermines their behavior in their future lives 
as adults. That is why the Istanbul Conven�on 
seeks to encourage the adop�on of certain values 
in the field of educa�on such as gender equality, 
mutual respect and non-violence in interpersonal 
rela�onships, non-stereotypical gender roles, the 
right to privacy, awareness of gender-based 
violence and the need to counter it (Ar�cle 14). 
The founders of the Conven�on see this as an 
important aspect of the preven�on of violence 
against women, as much of the a�tudes, beliefs 
and behavioral pa�erns of children are shaped 
during their educa�on.



· Early childhood: children observe the 
behavior and ac�vi�es of adults around them. 

6Li�le girls and boys learn   how to behave going 
through several important stages:

The ability to recognize similari�es and 
differences is an important skill that children 
develop from an early age with the help of adults. 
They constantly ask ques�ons in an effort to put 
in order the world around them, to find 
differences  and s imi lar i�es,  as  wel l  as 
connec�ons between different objects. From an 
early age, they begin to think that being a boy is 
about doing certain things and having certain 
likes and dislikes, different from the things done 
by girls, liked and disliked by them. However, 
these are not innate. They are lessons taught by 
adults, and based on their understanding, 
experience, behaviors, social rela�onships. 
Children grow up surrounded by examples of 
what boys and girls do – family rela�onships, 
games they play, fairy tales and movies.
When toddlers choose toys to play with or wear 
clothes of a certain colour, they do it because 
they like it. Young children do not make conscious 
choices based on their understanding that certain 
toys or clothes are considered suitable for girls or 
boys only. Yet their choices are not spontaneous, 
but influenced by the explicit or hidden messages 
of important adult figures around them. Adults 
are supposed to help children navigate the world, 
to understand what the expecta�ons towards 
them are and what they need to do to be 
accepted into this world, not isolated and/or 
rejected.

As young children develop, they begin to explore 
the meanings of being a boy or a girl. They learn 
about their roles by browsing the world around 
them. Communica�on with parents, rela�ves, 
peers, teachers, games and fairy tales help 
children define themselves and the others, using 
different criteria; they begin to understand what 
is to be a girl or a boy. They start choosing certain 
toys based on what they think is appropriate for 
boys or girls. They also start defining what is 
considered appropriate for girls or boys only.

10

6 h�ps://depts.washington.edu/dbpeds/healthy-gender-development.pdf

Much of parents' communica�on with their 
infants is influenced by gender and based on 
stereotypical  expecta�ons and socia l ly 
acceptable pa�erns for girls and boys. It its turn, 
this shapes and models the infant's ideas. 
Eighteen-month-old children develop the ability 
to iden�fy themselves using a set of features, 
using various sources of informa�on in this 
process. While developing their sense of self, 
they tend to follow models available inside their 
families and at kindergartens. At this stage their 
sense of belonging to a certain group takes shape: 
it is the girls' or the boys' group.

While the norms of behavior for girls and boys 
tend to become less strict and undergo certain 
changes in the following stages, some of them 
remain for life. They influence communica�on, 
building rela�onships and  partnerships, 

· Five-to-seven-year-olds: most children 
are already aware that there are rules for girls and 
boys and that they should follow them. They s�ll 
do not have enough knowledge and experience 
to think about the beliefs and values on which 
these rules are based. Researchers describe this 
period as the strictest: children have no 
explana�on for many of the norms, yet they 
understand what is socially acceptable behavior 
and how different it might be for girls and boys, 
how ridiculed and isolated they may feel when 
they fail to follow them.

· Three-to-four-year-olds: children focus 
on differences and connect the concepts of „a 
g i r l ”  a n d  “a  b o y ”  w i t h  s o m e  o f  t h e i r 
characteris�cs. At this age rules and expecta�ons 
of how a girl and a boy should look and behave 
start shaping, including the choice of toys: an 
adult is supposed to buy a doll for the girl and a 
car for the boy. Certain emo�ons become 
acceptable and others don't (e.g. "Don't cry, 
you're a boy!"). Boys are encouraged to be 
independent and girls to be obedient.

2. WHY IS GENDER EQUALITY WORK IMPORTANT IN EARLY CHILDHOOD?

OVERCOMING STEREOTYPES



These efforts should help children develop an 
understanding that everyone is equally valuable 
and meaningful in their interests, abili�es and 
aspira�ons. At first, it may seem difficult to 
translate it to the ideas of a 5-year-old, but in fact 
we can help children develop their understanding 
of categories “not just girlish or boyish“ such as:

paren�ng. This is why efforts to raise children in a 
spirit of tolerance, respect and esteem for others, 
acceptance of girls and boys as equally valuable, 
equally coping and successful should start early 
on.

ь toys are just toys and both girls and boys 
can have fun playing with them;

ь boys and girls can be good at sports, 
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 7 h�ps://depts.washington.edu/dbpeds/healthy-gender-development.pdf
8 h�ps://www.un.org./en/universal-declara�on-human-rights/
9 h�ps://www.ohchr.org/en/profesionalinterest/pages/crc.aspx

ь colors are just colors. There are no girlish 
and boyish colors. All children like 

7different colors . 

wri�ng, drawing, dancing;
ь girls and boys can be friends;
ь running games are for everyone;
ь girls and boys can wear whatever clothes 

they like at our kindergarten / at our 
school;

It is very important to work with children in order 
to develop their cri�cal thinking, but it is equally 
important to work with the adults around them, 
in a parallel effort.

HUMAN RIGHTS, WOMEN'S RIGHTS, CHILDREN'S RIGHTS

· Jus�ce

· Non-discrimina�on

These two core values define many others that 
serve as a fundamental principle of coexistence 
for people and socie�es alike. Some of them are:

· Respect for others

· Responsibility

· Tolerance

Human rights are core standards acknowledging 
the need for dignified life for all people in the 
world. The Universal Declara�on of Human 

8
Rights , adopted by the UN General Assembly on 
10 December 1948, is a revolu�onary document, 
and con�nues to serve as the most important 
global human rights instrument. It emphasizes 
that freedom, jus�ce and peace in the world are 
based on the recogni�on of the dignity and worth 
of human beings and the equality of men and 
women.

· Freedom

Because of their vulnerability in society and their 
greater exposure to abuse, discrimina�on and 
violence and human rights depriva�on, women 
and children are subject to special care and legal 
support. The rights of women and children affect 

The document obliges states to provide special 
guarantees and care, including appropriate legal 
protec�on for children, due to their physical and 
mental immaturity and vulnerability.

9The UN Conven�on on the Rights of the Child

Ar�cle 2 regulates the guarantee of the rights of 
every chi ld without any discrimina�on, 
regardless of race, color, sex, language, religion, 
poli�cal or other opinion, na�onal, ethnic or 
social origin, property status, disability, birth or 
other status of the child or his or her parents or 
legal guardians. It is the responsibility of states to 
care for the well-being of children and to protect 
them, being guided in all their ac�ons by their 
highest interests (Art. 3). The right to life, as well 
as the possibili�es for survival and development, 
are fundamental to the Conven�on (Art. 6), as 

the protec�on of their physical integrity and 
autonomy of will - not to be subject to emo�onal, 
physical and sexual abuse, to live in a safe and 
secure environment, to be able to freely express 
their desires, to realize their poten�al. The 
protec�on of these rights is a guarantee for social 
progress and the prosperity of socie�es, so it is 
regulated by  a number of interna�onal 
documents. We will briefly men�on some of the 
most important ones.



Building on the Charter of the United Na�ons and 
the belief in fundamental human rights, in the 
dignity and worth of the human person and in the 
equality of men and women, the Conven�on 
provides guidelines for changing the social and 
cultural pa�erns of behavior of men and women 
in order to achieve eradica�on of prejudices and 
elimina�on of customs that are based on the idea 
of the inferiority or superiority of one of the sexes 
or the stereotyping of the role of men and women 
(Ar�cle 5 a). Special a�en�on is also paid to the 
provision of family upbringing, which includes a 
correct understanding of motherhood as a social 
func�on and recogni�on of the common 
responsibility of men and women in the 
upbringing and development of their children, 
provided that in all cases the interests of children 
are predominant (Ar�cle 5 b). The document 
highlights states' commitments to eliminate 
discrimina�on against women in several key 
areas:

· Par�cipa�on in the poli�cal and public life 
of the country - the right to vote, to be 
elected to public bodies, to hold public 

well as the right of children to express their views 
freely on all ma�ers concerning them, which 
should be given importance, corresponding to 
the age and maturity of the child (Art. 12). A 
priority of the Conven�on is the protec�on of 
children from all forms of physical or mental 
violence, assault or abuse, neglect or negligence, 
abuse or exploita�on, including sexual offenses, 
while in the care of their parents or one of them, 
of their legal guardian or any other person to 
whom they are entrusted (Art. 19). The right to 
educa�on is considered not only in the context of 
accessibility, availability, comprehensiveness, 
elimina�on of ignorance and illiteracy, but also in 
the facilitated access to scien�fic and technical 
knowledge and modern teaching methods.

Conven�on on the Elimina�on of All Forms of 
10Discrimina�on against Women
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11 h�ps://www.ohchr.org/en/hrbodies/cedaw/pages/cedawindex.aspx
12 h�ps://www.ohchr.org/EN/HRbodies/CEDAW/Pages/Membership.aspx
13 h�ps://www.ohchr.org/EN/Profesionalinterest/Pges/OPCEDAW.aspx

T h e  C o m m i � e e  o n  t h e  E l i m i n a � o n  o f 
Discrimina�on against Women (CEDAW) is the 
body of independent experts that monitors the 
implementa�on of the Conven�on on the 
Elimina�on of All Forms of Discrimina�on against 
Women. The CEDAW Commi�ee consists of 23 
women's rights experts from around the world. 
For the first �me, a�er the democra�c changes, 
Bulgaria has a CEDAW expert – Ms.  Genoveva 

12
Tisheva   – with a term of office 2019-2022.

office, to par�cipate in decision-making 
(Ar�cle 7).

There is an Op�onal Protocol to the Conven�on 
on the Elimina�on of All Forms of Discrimina�on 

13against Women , which includes:

Commi�ee on the Elimina�on of Discrimina�on 
11

against Women  (CEDAW), which monitors the 
implementa�on of the Conven�on

· E q u a l  r i g h t s  w i t h i n  t h e  m a r i t a l 
rela�onship, including free choice of 
partner, equal rights and obliga�ons as 
parents, opportunity to combine family 
commitments with educa�on and 
realiza�on, equality between partners in 
possession, acquisi�on, management, 
use and disposal of property ( Ar�cle 16).

· Employment through equal employment 
opportuni�es, free choice of profession 
and opportunity for career advancement, 
the right to equal pay for equal work 
(Ar�cle 11).

· Access to medical care (art. 12), the right 
to family benefits and financial credi�ng, 
as well as to par�cipa�on in cultural life 
(art. 13).

· Access to quality training programs at all 
stages of educa�on, opportuni�es for 
free orienta�on in choosing a profession 
or specialty, equal rights in receiving 
scholarships and educa�on grants, as well 
as special measures to limit the number of 
girls who drop out of school (Art. 10).

10 h�ps://www.ohchr.org/EN/Profesionalinterest/Pages/CEDAW.aspx



The right not to be discriminated in educa�on is a 
specific right. Unlike gender-based violence 
against women or climate change and the 
reduc�on of the impact of natural disasters, 
which are not explicitly regulated in the 
Conven�on on the Elimina�on of All Forms of 

16Discrimina�on against Women (CEDAW) , but 
which are iden�fied by the CEDAW  as falling 
within the scope of the Conven�on (the right to 
freedom from discrimina�on, the right to health, 
the right of women in rural areas), Ar�cle 10 of 
the Conven�on explicitly obliges states to take 
a p p r o p r i a t e  m e a s u r e s  t o  e l i m i n a t e 
discrimina�on in educa�on between women and 
men and between girls and boys. Art. 10 
regulates in detail the following: 

„States Par�es shall take all appropriate 
measures to eliminate discrimina�on against 

The right to educa�on and equality in educa�on 
is an integral part of women's rights. The UN 

15 
Special Rapporteur on the right to educa�on
stated that "..... the right to educa�on for women 
and girls ... is essen�al to eliminate all forms of 
discrimina�on that women and girls suffer from". 
Thus, this right can be called a "protec�ve" right, 
which is in the category of social, economic and 
cultural  r ights and is  included in many 
interna�onal documents. It contains many other 
rights, such as the right to receive or have access 
to educa�on; the right to choose educa�on; the 
right to equality in educa�on. In short, educa�on 
must be available, accessible, affordable, 
adequate to needs and adaptable to different 
situa�ons. 

General Recommenda�on № 36 (2017/ UN 
CEDAW) UN on the right of girls and women to 

14
educa�on

· Inves�ga�on procedure - enables the 
Commi�ee to conduct inves�ga�ons into 
serious and systema�c viola�ons of 
women's rights.

· Communica�on procedure - en�tles 
individuals and groups of women to 
complain to the Commi�ee on the 
Elimina�on of Discrimina�on against 
Women for viola�ons of the Conven�on.

13

14 Developed by Mrs Genoveva Tisheva, a CEDAW expert
15 h�ps://www.ohchr.org/en/issues/educa�on/sreduca�on/Pages/SREduca�nlndex.aspx
16 h�ps://www.ohchr.org/documents/profesionalinterest/cedaw.pdf
17 h�ps://tbinternet.ohchr.org/Trea�es/CEDAW/Shared%20Documents/1_Global/CEDAW_C_GC_36_8422_E.pdf

women in order to ensure to them equal rights 
with men in the field of educa�on and in 
par�cular to ensure, on a basis of equality of men 
and women: 

(a) The same condi�ons for career and voca�onal 
guidance, for access to studies and for the 
achievement of diplomas in educa�onal 
establishments of all categories in rural as well as 
in urban areas; this equality shall be ensured in 
pre-school, general, technical, professional and 
higher technical educa�on, as well as in all types 
of voca�onal training; 

(b) Access to the same curricula, the same 
examina�ons, teaching staff with qualifica�ons 
of the same standard and school premises and 
equipment of the same quality; 

(e) The same opportuni�es for access to 
programmes of con�nuing educa�on, including 
adult and func�onal literacy programmes, 
par�culary those aimed at reducing, at the 
earliest possible �me, any gap in educa�on 
exis�ng between men and women; 

(d ) The same opportuni�es to benefit from 
scholarships and other study grants; 

(c) The elimina�on of any stereotyped concept of 
the roles of men and women at all levels and in all 
forms of educa�on by encouraging coeduca�on 
and other types of educa�on which will help to 
achieve this aim and, in par�cular, by the revision 
of textbooks and school programmes and the 
adapta�on of teaching methods; 

(f) The reduc�on of female student drop-out rates 
and the organiza�on of programmes for girls and 
women who have le� school prematurely; 

(g) The same Opportuni�es to par�cipate ac�vely 
in sports and physical educa�on; ”

On 16 November 2017, the CEDAW Commi�ee 
fi n a l i z e d  a n d  p u b l i s h e d  G e n e r a l 
Recommenda�on № 36 on the right of girls and 

17women to educa�on . It begins with a strong 
emphasis on educa�on and its „pivotal 
transforma�ve and empowering role in 
promo�ng human rights values and is recognized 
as the pathway to gender equality and women's 



Based on sta�s�cs on school drop-outs and 
literacy data, the Commi�ee notes that girls and 
women are  in i�a l ly  d ispropor�onate ly 
discriminated in terms of access, opportuni�es 
for regular school a�endance, treatment, 
educa�onal outcomes and career opportuni�es. 
The Commi�ee links the recommenda�on to 
Objec�ve 4 of the Sustainable Development 
Goals, which seeks to "ensure inclusive and equal 
quality educa�on and promote opportuni�es for 
lifelong learning."

§ access to educa�on;

o eliminate gender stereotyping by 
developing and implemen�ng policies 
and programmes for gender equality on 
all levels;

o to provide universal, free and compulsory 
educa�on up to the level of secondary 
educa�on for all and to eliminate the 
unbalanced distribu�on of budget funds 
for the educa�on of vulnerable and 
marginalized groups of girls;

§ how educa�on affects rights such as the 
r ight to gender equal ity  outside the 
educa�onal sphere, emphasizing that even if 
men's educa�onal a�ainment is lower, they 
occupy be�er posi�ons.

o integrate age appropriate educa�on on 
women's human rights and the CEDAW 
Conven�on in school curricula at all levels;

o undertake cons�tu�onal amendments 
and/or other appropriate legisla�ve 
ac�on to ensure the protec�on and 
enforcement of girls' and women's rights, 
to, within and through educa�on; 

empowerment”

General recommenda�on № 36 is organized 
around 3 main topics:

Here are some of the main recommenda�ons 
related to state obliga�ons under Art. 10 of the 
Conven�onq outlined in this document:

§ equal treatment and opportuni�es in 
educa�on;

o encouraging the media to project posi�ve 
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18 h�ps://www.un.org/womanwatch/daw/beijing/pla�orm/
 

The 1995 document is considered to be the most 
comprehensive global policy framework and 
ac�on plan for women's empowerment and 
gender equality in the world. The Pla�orm for 
Ac�on covers 12 priority areas, for each of which 
strategic objec�ves have been iden�fied, as well 
as ac�ons to be taken by governments and other 
stakeholders  at  na�onal ,  reg ional  and 
interna�onal levels. The strategic areas in which 
there are cri�cal issues for the progress and 
development of women are:

3. Women and health - Improving access to 
adequate, affordable and quality lifelong health. 
Strengthening women's health preven�on 
programs.

18
Beijing Declara�on and Pla�orm for Ac�on

2. Women and educa�on - Overcoming illiteracy 
among women and ensuring equal access to 
educa�on. Crea�ng condi�ons for lifelong 
learning for girls and women.

1. Women and poverty (social exclusion) - The 
strategic goal in this area is to create specific 
gender sensi�ve policies and strategies that take 
into account the needs and constraints of women 
living in poverty and social exclusion.

5. Women and armed conflict - Protec�on of 
women living in armed or other conflicts or under 
foreign occupa�on. Limi�ng human rights 
viola�ons in conflict situa�ons. Providing 
protec�on, support and training to refugee 
women.

4. Violence against women - Take comprehensive 
measures to combat violence against women. 
Comba�ng trafficking in women and providing 
support to vic�ms of pros�tu�on and trafficking 
violence.

and non-sexualized images of women, 
including ethnic and minority girls and 
women, elderly women and girls and 
women with disabili�es.  

6. Women and the economy - Promo�ng 
women's economic independence, including 
their access to employment, appropriate working 
condi�ons and control of economic resources. 
Providing training, informa�on and access to low-
income women's markets. Elimina�on of labor 
segrega�on and all forms of discrimina�on in 



· the integra�on of the principle of gender 
equality in all other policies;

11. Women and the environment - Ac�ve 
involvement  of  women at  a l l  levels  in 
environmental decision-making processes. 
I n te g ra� n g  ge n d e r  i s s u e s  a n d  ge n d e r 
perspec�ves into sustainable development 
policies and programs.

10. Stereotyping of women and inequality in their 
access to communica�on systems and especially 
the media - Increasing women's opportuni�es for 
par�cipa�on and expression in public space and 
their access to decision-making processes in the 
media and new communica�on technologies. 
Ensuring a balanced and non-stereotypical image 
of women in the media.

7. Women in power and decision-making - 
Ensuring equal access and full par�cipa�on of 
women in power structures and in decision-
making.
8. Ins�tu�onal mechanisms for the advancement 
of women - Gender mainstreaming in legisla�on, 
government policies, programs and projects.

12. Girls - Eliminate all forms of discrimina�on, 
violence and exploita�on against girls. Increasing 
their par�cipa�on in social, economic and 
poli�cal life. Increasing the role of the family in 
improving the situa�on of girls.

European policies to promote gender equality

The European Union has made significant 
progress in the field of gender equality in recent 
decades. This is the result of:

· equal treatment legisla�on;

9. Women's human rights - Ensuring equality and 
protec�on against discrimina�on in law and 
prac�ce.

employment.

· specific measures for the advancement of 
women.

Equality between women and men is one of the 
fundamental values set out in Art. 8 of the Treaty 

19
on the Func�oning of the European Union .
The guarantee of equality between women and 
men in all areas, including employment, labor 
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and remunera�on, is also regulated in Art. 23 of 
the Charter of Fundamental Rights of the 

20
European Union . In the same document, Ar�cle 
21 states “Any form of discrimina�on based in 
par�cular on sex, race, color, ethnic or social 
origin, gene�c characteris�cs, language, religion 
or belief, poli�cal or other opinions, belonging to 
na�onal minority, property status, birth, 
disability, age or sexual orienta�on shall be 
prohibited. "
Given its leading role in the protec�on of human 
rights, the Council of Europe has adopted the 
Conven�on on Preven�ng and Comba�ng 
Violence against Women and Domes�c 

21Violence  (the "Istanbul Conven�on", named in 
this way because of the name of the place where 
it was open for signature). This is considered to be 
the most comprehensive interna�onal legal 
instrument for preven�ng and comba�ng 
violence against women and domes�c violence 
as human rights viola�ons. It notes that „violence 
against women is a manifesta�on of historically 
unequal power rela�ons between women and 
men, which have led to domina�on over, and 
discrimina�on against, women by men and to the 
preven�on of the full advancement of women” 
and emphasizes the structural nature of violence 
against women as gender-based violence, which 
forces women to be subordinated to men.

a) protect women against all forms of violence, 
and prevent, prosecute and eliminate violence 
against women and domes�c violence;

c) design a comprehensive framework, policies 
and measures for the protec�on of and 
assistance to all vic�ms of violence against 
women and domes�c violence;

The purposes of this Conven�on are to: 

d) promote interna�onal co-opera�on with a 
view to elimina�ng violence against women and 
domes�c violence;

b) contribute to the elimina�on of all forms of 
discrimina�on against women and promote 
substan�ve equality between women and men, 
including by empowering women;



The Istanbul Conven�on requires states that have 
22ra�fied  it to adopt a comprehensive set of 

measures to combat all forms of violence against 
women and domes�c violence. Any provision in 
the Conven�on is intended to prevent the 
occurrence of violence, to assist vic�ms and to 
ensure that perpetrators are brought to jus�ce. 
The Conven�on requires criminaliza�on and legal 
sanc�ons for various forms of violence against 
women, such as domes�c violence, harassment, 
sexual harassment and psychological violence.

The Conven�on clearly states that violence 
against women and domes�c violence cannot be 
considered private ma�ers and that states have a 
duty to prevent violence, protect vic�ms and 
punish perpetrators through the adop�on and 
implementa�on of  comprehens ive  and 
integrated policies.  In addi�on to legal 
obliga�ons, the Conven�on also sends an 
important poli�cal message to society as a whole 
that violence against women and domes�c 
violence are unacceptable. Its mission is to shed 
light on the real situa�on of many women and 
girls who are vic�ms of violence, to raise 
awareness and to lead to a change in ways of 
thinking in the long run.

The Conven�on places the obliga�on to prevent 
and combat violence against women in the 
broader framework of achieving equality 
between women and men. In this way, its authors 
refer to the rela�ons between women and men, 
their roles and inherent func�ons in society, 
which is why they find it important to propose a 
defini�on of the term gender. This term is not 
intended to replace the biological defini�on of 
"sex" or the terms "women" and "men", but to 
point out the extent to which inequali�es, 
stereotypes and, as a consequence, violence, do 
not stem from biological differences social 
construc�ons, in other words, from a�tudes and 
percep�ons of what women and men should be 

e )  p ro v i d e  s u p p o r t  a n d  a s s i s ta n c e  to 
organisa�ons and law enforcement agencies to 
effec�vely co-operate in order to adopt an 
integrated approach to elimina�ng violence 
against women and domes�c violence.
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22 The Istanbul Conven�on wasn't ra�fied by 6 EU member states, Bulgaria being one of them:h�ps://www.coe.int/en/web/conven�ons/full-list/-
  /conven�ons/treaty/210/signatures 
23 h�ps://data.unicef.org/topic/covid-19-and-children/

· to oppose the right of women to live a life 
without violence.

· to jus�fy and uphold patriarchy, the 
historical power rela�ons of men over 
women, and sexist a�tudes that impede the 
progress of gender equality;

In 2020, humanity faced a new crisis – the COVID-
19 pandemic – which brought new challenges in 
protec�ng the rights of children and especially 
girls. The outbreak of COVID-19 deeply affected 
the environment in which children and 
adolescents grow and develop from early 
childhood to late adolescence. The lives of 
children of all ages and in all countries have 
changed drama�cally. They have been affected by 
the socio-economic consequences of the crisis 
and, in some cases, by the mi�ga�ng restric�ve 
measures introduced, which are s�ll difficult to 
assess to what extent the benefits have not been 
harmed.

The ongoing crisis could increase the number of 
children living in poor households by up to 117 
million by the end of 2020, according to the latest 

23
analysis by UNICEF and Save the Children . 
Immediate loss of income o�en means that 
families are less able to afford basic necessi�es 
such as food and clothing, have limited access to 
health care and educa�on, and are at greater risk 
of violence, exploita�on, and abuse. The crisis 
has worsened access to educa�on for children. 
Schools were closed in 188 countries, affec�ng 
more than 1.6 billion children and young people. 
Not all countries have managed to introduce 

and should be in society. The Conven�on contains 
a  number of  provis ions that  chal lenge 
percep�ons of women's inferiority to men and 
the roles and behaviors that women and men 
should play in the private and public spheres. It 
opposes a�empts to:

· to imprison women and men in tradi�onal 
roles, thus limi�ng their personal, educa�onal 
and professional development and their life 
opportuni�es in general;
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distance learning, and among low-income 
countries the share is only 30%. While the 
available evidence suggests that the direct 
impact of COVID-19 on infant and adolescent 
mortality is very limited, it is es�mated that child 
survival will be permanently affected by the 
effects of the pandemic. According to a study of 
118 low- and middle-income countries, an 
addi�onal 1.2 million deaths of children under 
the age of five could occur in just six months. With 
regard to violence, a number of factors related to 
social exclusion measures are likely to lead to an 
increased risk for children due to growing 
household tensions, stress, economic insecurity, 
job loss and social exclusion. Children may also be 
more likely to witness domes�c violence.

Girls, especially those coming from marginalized 
groups, will be par�cularly affected by the 

24
secondary effects of COVID-19 , because of the 

risk of becoming vic�ms of double discrimina�on 
based on age and gender. Measures to limit the 
spread of the disease have exacerbated exis�ng 
inequali�es and increased girls' drop-outs 
because they have less access to the technical 
devices and internet needed for distance learning 
than boys. The expert predicts that the economic 
downturn, unemployment and school closures 
will increase sexual violence, exploita�on, 
trafficking, child labor and harmful prac�ces in 
local communi�es, such as forced marriages, 
early pregnancy, and genital mu�la�on. All these 
nega�ve trends will affect young girls the most. 
This group is more dependent on medical 
services, sexual and reproduc�ve health 
programs, social services, employment agencies. 
Difficult access to these support systems during 
the pandemic has significantly increased the risk 
to girls' lives and health.

24 Plan Interna�onal/John von Ahlen „COVID-19 The impact on girls” - h�ps://gbvguidelines.org/wp/wp-content/uploads/2020/05/
   covid_19_impact_on_girls_3_.pdf
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II. CLASSIC FAIRY TALES  FOR CHILDREN

25 These are not the fairly tales endorsed by Walt Disney. They are rather folk tales, collected and published by the Grimm brothers in 1812.   
     Later they were revised by Wilhelm Grimm, with new elements added and others taken out, to please the reading public tastes at the �me. 
     Charles Perrault also collected, published (in fact as early as 1697) and later revised folk tales.
26 Calvino I. (1956), Italian fairy tales – Collec�on of popular tradi�on over the past hundred years and transcribed in Italian from the various dialects.

1. FAIRY TALES AND THE WORLD OF THE CHILD

Fairy tales open up opportuni�es for children to 
develop their imagina�on. Each of us has once 
been part of the magical world of fairy tales, 
where miracles happen and everything is 
possible, but as we grow up it is ge�ng more and 
more difficult to go beyond the limits of ra�onal 
thinking. This ability is granted mostly to children 
under 11 years old, who join the story, bringing 
their endless imagina�on, with no resistance, 
thoughts or cri�cism. The reality of fairly tales 
comes close to children's fascina�on with fantasy, 
their empathy with unrealis�c stories, and their 
need to iden�fy with characters of supernatural 
abili�es.
The symbolic character of fairy tales is another 
source of fascina�on for children. Imagery in 
fairy tales is rich of symbols going far back into the 
past of humanity.  We find them in myths, religion 
and dreams. These symbols speak effortlessly to 
young children because they embody their inner 
world: their fears, wishes, and the images they 
tend to iden�fy with.  Children, with their limited 
sources of knowledge and experience, feel close 
to symbols and use them to understand the world 
in a much more effortless way than they would, if 

Fairy tales are passed down from genera�on to 
genera�on, as a rite of passage into the history of 
the world and the most meaningful human 
experience. Their influence on shaping the  
percep�ons and socializa�on of children is so 
powerful that the humani�es no longer treat 
them simply as entertaining bed�me stories. For 
centuries fairy tales have served as a source of 
morals, ethics and social norms. Some�mes their 
universal messages guide people throughout  
their  lives, serving as the measure of "right and 
wrong," "good and evil," "beau�ful and ugly."
Fairly tales help girls and boys grow up, face their 
deepest fears and desires and shape their values. 
They s�mulate the emo�onal, intellectual and 
behavioral development of children and promote 
their mental health. There are some good 
reasons to explain why children find fairy tales so 
appealing. 

they had the ability to resort to ra�onal 
knowledge. 
Fairy tales show the world the way children 
imagine it to be. They tell stories about conflicts, 
difficul�es, and rela�onships similar to the ones 
children experience. The story line is simple and 
easy to follow, giving children the chance to 
compare them to their own experiences and in 
this way to get to know themselves and their 
rela�onships be�er. There is no need to explain 
fairy tales because they grasp complex existen�al 
issues with brevity and amazing clarity, in line 
with the ideas and the knowledge that children 
have. They offer clear and ar�culate dis�nc�ons 
between good and evil, the good hero and the evil 
one, so that children needn't ques�on the stories, 
or the characters.  Moreover, fairy tales serve as a 
matrix, helping children grasp be�er the world 
around them. 

26
The folktales are real . They piece together a 
universe of events, characters, and themes that 
have excited and troubled humanity for ages; 
they feature folks of all ages from childhood to old 
age; they touch on the strengths and weaknesses 
of human nature and the contrasts we experience 
in our lives: the poor and the rich, the good and 
the evil, the brave and the weak, the uglyand the 
beau�ful. They come to us rich in emo�ons, 
exci�ng and entertaining, posing the universal 
ques�ons about freedom, friendship, love and 
other human aspira�ons. Fairy tales can bring 
about extremi�es (abuse, violence, depriva�on) 
that may be difficult topics of children to explore 
otherwise. Being culturally sanc�oned, these 
stories allow for the explora�on and discussion of 
conflic�ng themes and s�mulate children to 
develop their cri�cal thinking abili�es. The 
project partners decided to work with children, 
using the classic texts, compiled by the Brothers 
Grimm, Charles Perrault and Hans Chris�an 
Andersen, because the versions of Walt Disney, 
which are usually more familiar to children, tend 
at �mes to use the "magic world" of fairy tales for 
private commercial pursuits. 
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27  Prof. Svetlana Stoicheva, at an interview for the Bulgarian News Agency of March 10th, 2017
28  h�ps://psykosyntesforum.se/fairytale_therapy.html

28
Fairy tales address children's mental needs . 
“These "real" fairy tales spoke on a deeply 
subconscious level about problems children and 
adolescents met during their years of growing up: 
how to reconcile conflic�ng emo�ons towards 
one's parents, sibling rivalry, sexuality, the 
iden�fica�on as a developing man or woman, 
becoming accepted for the unique person one is, 
etc.”, note Lars Gimstedt and Hildigerdur 
Jakobsdó�r Gimstedt in their book on Fairy Tale 
Therapy. Fairy tales offer symbolic solu�ons to 
these problems, le�ng children get in touch with 
their “dangerous” emo�ons in a safe and 
construc�ve manner. The fairy tales, closest to 

Fairy tales help children get prepared for 
27hardships in life . Even though they employ 

fic�onal stories and characters, fairy tales can 
help children cope with the hardships of real life. 
In addi�on to presen�ng a variety of issues, they 
also provide solu�ons to conflicts. In this way, 
fairy tales can support and further promote 
children's mental development by encouraging 
them to overcome their own fears and anxie�es. 
The classic tales have a clear purposeful 
structure, reinstated with different story lines 
and characters. It invites children into the story, 
le�ng themlive side by side with the protagonist 
and leave as winners. There are several important 
lessons that fairy tales teach. The first one is the 
lesson about the happy ending, bringing the 
values of confidence and courage to help 
overcome life's difficul�es, as well as the clear 
purposeful structure, reinstated with different 
story lines and characters. It invites children into 
the story, le�ng themlive side by side with the 
protagonist and leave as winners. There are 
several important lessons that fairy tales teach. 
The first one is the lesson about the happy 
ending, bringing the values of confidence and 
courage to help overcome life's difficul�es, as 
well as the prospect of being rewarded for facing 
troubles. The story line always follows a pa�ern: 
first come the shortcomings and sufferings, 
followed by the trials when the hero comes out, 
and finally there is the reward for confron�ng 
troubles. The second lesson is about facing 
difficul�es in stead of avoiding them in order to 
guarantee the end result :  success  and 
sa�sfac�on. 

In conclusion, fairy tales are a powerful tool for 
shaping young children's values and moral 
categories. Through fairy tales, at a very young 
age they begin to develop their ideas about the 
world. Their own feelings, internal conflicts, 
rela�onships inside the family, with rela�ves and 
peers are projected within this fantasy reality. 
Fairy tales bring answers to children's ques�ons  
and help them to navigate the world around them 
despite their fragile age and lack of life 
experience.
Fairy tales s�mulate the acquisi�on of certain 
knowledge in line with societal demands. They 
are a tool for consolida�ng dominant a�tudes 
and, as a result, certain social rela�onships, 
characteris�cs, pa�erns of behavior and values 
are never ques�oned, challenged or cri�cized, 
but accepted as the norm.

„Fairy tales are important not because they show 
children how life is, but because they give form to 
deep fears and dreams about life through 
fantasy“, wrote Sally Goddart Blythe, Director of 
the Ins�tute of Neuro-Physiological Psychology 
and author of The Genius of Natural Childhood: 
The Secrets of Thriving Children. Fairy tales create 
a safe environment for children to understand 
and name certain feelings that they find 
confusing and difficult. 

the original folk tales, have a therapeu�c effect, 
and antagonists and scary story lines contribute 
to it in their own right. Misled by the inten�on to 
protect chi ldren from bad feel ings and 
discomfort, adults some�mes resort to changing 
classic tales, adding good characters and omi�ng 
the bad ones. Some parents for example, skip 
reading the parts of the story where the Li�le Red 
Riding Hood is devoured by the Wolf or Hansel 
and Gretel are abandoned by their parents. It 
should be wise to keep in mind, though that these 
fairy tales, and �me survivors, are rich in symbols 
that relate to the children's unconscious, and 
trigger their emo�ons as well as their growth 
poten�al.  Good heroes and happy ending are as 
much important as evil doers and scary moments. 
Original folk tales have been successfully used as 
therapeu�c techniques. “Upgrading” tradi�onal 
folk tales, “straightening them up” and omi�ng 
the scary parts result into severing their links to 
the unconscious inner world of children and 
weakening significantly their therapeu�c power.   
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2.  HOW TO USE FAIRY TALES TO INTRODUCE THE TOPIC OF GENDER EQUALITY
     IN THE EDUCATION OF CHILDREN?

· using fairy tales as a medium closest to 
children's knowledge and interests to 
introduce and discuss gender equality.

· approach based on human rights;

Regarding the pedagogical ac�vi�es linked to 

In today's age of globaliza�on and endless 
opportuni�es offered by the development of 
technology, lack of self-confidence, economic 
dependence, lack of educa�on and profession, 
unemployment and social exclusion deprive 
many women and some men of a dignified, 
interes�ng and diverse life. The stories we 
present to children con�nue to influence their 
personal and social growth because they provide 
them with role models that, as we have seen, can 
shape their lives.  
This is a serious responsibility for parents, 
teachers and society at large. Bringing up boys 
and girls as equals, and star�ng at an early age, is 
a task facing all adults, because it will subsequ-
ently lead to partnerships at home, at school and 
at work; it will limit violence and make them open 
up to knowledge and development; ready for 
their authen�c expression, sa�sfac�on and 
fullfiling life. And this is the right of every human 
person: to have a dignified life and respect 
differences. Our society has reached a level of 
cultural development that may require to 
interpret these old  yet beloved, childhood fairy 
tales in line with the values of equality and 
respect.
In educa�onal ac�vi�es with preschool and 
primary school children, classic children's tales 
can be successfully used to encourage their 
cri�cal thinking and challenge restric�ve 
stereotypes about women and men. The key 
concepts to be followed towards this goal are the 
following:

· sensi�vity and understanding of the 
importance of social expecta�ons and 
norms towards girls and boys and their 
impact on children;

· seeing stereotypes as historically structu-
red and culturally and socially acceptable 
roles for women and men, which generate 
inequality and are a prerequisite for 
discrimina�on and violence;

gender equal ity  we offer the fol lowing 
methodological guidelines:

· systemic approach and pu�ng things into 
perspec�ve: the topic is complex and at 
�mes sensi�ve, the context of the social 
and cultural environment should be 
considered, and significant adult figures - 
parents, teachers, mentors, sports 
coaches and others - should get involved 
in the process.

· focus on opportuni�es rather than 
limita�ons: adopt a posi�ve perspec�ve 
that focuses not on problems but on 
solu�ons. Provide guidelines for change 
and op�mism: they would come closest 
to children's desire for a good ending.

· openness to dialogue: enable children to 
think autonomously, outside the limits set 
b y  a d u l t s .  A v o i d  s t r e n g t h e n i n g 
stereotypes. When children reflect on the 
topic of gender equality they should be 
encouraged to think outside stereotypes 
without fear of being ridiculed and 
rejected.

· metaphorical approach: seek impact 
within a fantasy reality and in this away 
avoid opposing the values and norms that 
children have adopted in their family, 
environment and culture. Children need 
to be able to adapt new knowledge to 
their reality, not confront it.

· integrate phys ica l ,  cogni�ve and 
emo�onal experience: to develop healthy 
rela�onships between girls and boys 
children should be engaged on different 
levels and accumulate knowledge, relate 
it to experience and integrate it into the 
inner world of the child.



PART TWO – THE NATIONAL EXPERIENCE

I.  ITALY

INTRODUCTION

The project ac�vi�es were carried out in close collabora�on with the teachers of two classes of the 
primary school of the Convi�o Nazionale Colombo in Genoa. The school par�cipated in the project as 
an associate partner and organised mee�ngs with the parents of the children who took part in the 
ac�vi�es. The project comprised also training courses for teachers, which, at the �me of wri�ng this 
report, are s�ll in progress. These mee�ngs proved to be very useful and valuable to discuss and 
validate the project's approach together with the teachers and other professionals from the socio-
educa�onal field.
The project was conceived on the basis of social learning theories and builds on the assump�on that 
children acquire social stereotypes and cultural symbols also from the stories that they hear and listen 
to or that they see performed or in movies from early childhood. Gender prejudices engrained in the 
content, language and images of fairy tales for children can lead children to accept these stereotypes 
and to perpetuate them unconsciously.
Even though there was consensus on the approach, many ques�ons emerged in rela�on to the 
theore�cal basis and the working hypothesis for the project ac�vi�es. A key ques�on was how to 
address these sensi�ve ma�ers with boys and girls of the targeted age group. These ques�ons will be 
discussed in more detail in the following sec�ons.
This report provides a synthesis of the project ac�vi�es and the experience made in Italy, while also 
offering pedagogical insights on how to address ques�ons related to the promo�on of gender equality 
with children aged between five and seven years old.
A�er a brief overview of the most relevant na�onal laws, policies and programmes promo�ng gender 
equality in Italy, i.e. the norma�ve framework of the context in which the project ac�vi�es took place, 
the report proceeds to describe the theore�cal framework and ra�onale that guided the ac�vi�es. 
These points of reference create a roadmap for the steps that were considered essen�al to build a 
path that made sense, in rela�on to our history and our heritage of knowledge and skills.
Subsequently, the structure and methods of the “Fairy Tales” workshops held in Italy are described.
In the concluding chapter, the report provides a selec�on of guidelines and pedagogical insights that 
we considered important for the work with and for children.

In the context of the project "Fairy Tales", Defence for Children Italy rolled out ac�vi�es that aimed to 
recognise, understand and challenge the gender stereotypes, which can be found in tradi�onal fairy 
tales. The ac�vi�es engaged boys and girls aged between five and seven years old, as well as teachers 
and parents. Together, they explored situa�ons where opportuni�es or obstacles arise for the 
expression of the diversity and uniqueness of every person. The project was implemented in 
collabora�on with the Associa�on 'La Stanza', which has been working in Genoa for many years in 
support of the development of children and youth through intercultural and environmental 
pedagogy, ar�s�c forms of expression and cultural programmes. The Associa�on has long-standing 
exper�se in organizing workshops, teacher training courses and family programmes.
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The Italian Cons�tu�on provides for the equality of all ci�zens as one of its fundamental values. The 
right to equality applies "without dis�nc�on of sex, race, language, religion, poli�cal opinions, 

29
 personal and social condi�ons" and includes the access to equal opportuni�es and the possibility to 

fully par�cipate in the poli�cal, social and economic life of the country.  The Italian legal framework 
promo�ng gender equality is determined by the Na�onal Code of Equal Opportuni�es for Women and 

30
 Men adopted in 2006 .In 2020, the Ministry of Labour and Social Policies adopted the Three-Year Plan 

of Posi�ve Ac�on, which provides for specific measures to eliminate any forms of discrimina�on that 
could manifest themselves in different areas. The objec�ves include, among others, to guarantee 
equal opportuni�es in access to employment, in career development and professional training, as 
well as an improved organiza�on of work and employment with a view to promo�ng work-life balance 
and, more generally, a culture aimed at respec�ng the principle of non- discrimina�on on the basis of 
gender.
Despite the notable progress made in promo�ng gender equality in the legal and policy framework, 
the measures taken for its implementa�on and the guarantees available in prac�ce to ensure the 
equality of all ci�zens con�nue to face a number of serious challenges. The Global Gender Gap 

31 th
  Report is ranking Italy 76 out of 153 countries in the world. It measures indicators related to the 

opportuni�es for par�cipa�on in economic life, educa�on, health and poli�cal engagement. In the 
32European Union, the Gender Equality Index of the European Ins�tute for Gender Equality (EIGE)  

thranks Italy 14 , 4.4 points below the European average.
The Fairy Tales project adopted the EIGE indicators as a star�ng point for the reflec�on on how to 
address gender inequali�es in ac�vi�es with boys and girls (for further details, see sec�on 3.1). We 
find it useful, therefore, to provide a brief overview of the legal standards and policies that have 
promoted gender equality in Italy and the progress made over the past years, specifically in light of 
these indicators. When developing the working methodology for this project, we referred to these 
indicators as "determinants".

The determinants relate to the following areas: work and employment; the availability of economic 
resources; par�cipa�on in decision-making and the ability and power to influence these processes; 

22

POLICIES, PROMOTING GENDER EQUALITY

29 Cons�tu�on of Republic of Italy  Ar�cle 3
30 Law 198/2006.
31 h�p://www3.weforum.org/docs/WEF_GGGR_2020.pdf
32 htps://eige.europa.eu/publica�ons/gender-equality-index-2019-italy
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The 2019 EIGE report shows a considerable improvement with regard to the "gender gap" in the 
context of work and employment, an area where, despite the progress made, Italy remains on the 
lowest rank of all EU Member States. The legisla�ve reforms made over the past 70 years have led to a 
con�nuous increase of women's employment, in par�cular the increasing en�tlements and 
guarantees for working mothers, a development that started as early as the 1950s. Law reform 
provided for, among others, protec�on from dismissal from the beginning of pregnancy through the 
child's first year of life; a prohibi�on for employed pregnant women to transport or li� weights or to 
carry out work, which is otherwise dangerous, strenuous or unhealthy; and a prohibi�on for pregnant 
women to work during the last three months of pregnancy and for eight weeks a�er childbirth, 
whereas the �me-frames can be expanded. In the 1960s, a number of laws were adopted that 
prohibited any type of dismissal of women in rela�on to marriage and provided for measures to 

33
 support the maternity of agricultural workers . In the 1970s, the founda�on for effec�ve equality in 

employment was created by introducing a legal prohibi�on of discrimina�on in access to 
employment, voca�onal training, and income, as well as the recogni�on of professional qualifica�ons 

34
 and correlated salaries .In 2001, these and other laws and regula�ons were integrated in a single Act, 

which reorganised the legal regula�ons concerning the health of workers, maternity, paternity and 
parental leave, rest and annual leave, the care of sick children, seasonal and temporary work, home-

35
 based and domes�c work, as well as the rules enjoyed by self-employed women and free lancers .

European Union law on work and employment and its principle of equal opportunity have been 
36transposed in Italian na�onal law since the early 2000s .

Across Europe, including par�cularly in Italy, it is today s�ll more difficult for women than for men to 
access employment, especially in high-level posi�ons, leadership roles and posi�ons with decision-

38
 making power .The so-called "glass ceiling" is s�ll in place and difficult to break through.

In addi�on to the developments in the norma�ve framework, there are many other factors that have 
contributed to the steady increase in women's par�cipa�on in the labour market over the past forty 
years: cultural changes, an increase in the level of educa�on, the transi�on from an agricultural to an 
industrial and ter�ary economy, a growing number of foreign women working in family services and, 

37
in recent years, also the �ghtening of pension eligibility requirements .

health, which is understood as the overall well-being of the person; protec�on from all forms of 
violence; educa�on and training, also in the context of professional training and personal 
development; leisure �me available, taking into account the �me used for domes�c work and care as 
opposed to �me spent with recrea�onal, cultural and social ac�vi�es.
In Italy, the equal opportunity policies started to develop with considerable delay compared to other 
European countries, mainly due to historical and cultural reasons. Despite the cons�tu�onal reform 
and the feminist movement for the emancipa�on of women, it was only at the beginning of the 1990s 
and upon the pressure exerted by the European Union that this sector started to evolve. 
Subsequently, the Italian norma�ve framework has been gradually reformed to be in line with that of 
other European countries.

33  Law 7/1963, Prohibi�on of dismissal of female employees due to marriage and changes to the law of 26 August 1950, No. 860, “Physical and economic 
    protec�on of motherhood in employment”.
34  Law 903/1977, “Equal treatment of men and women in the field of employment and occupa�on”.
35  Consolida�on Act No. 151/2001 "Consolida�on Act of the legisla�ve provisions on the protec�on and support of motherhood and fatherhood”.
36  See in par�cular Law 215/2003 Transposi�on of the Direc�ve 2000/43/EU implemen�ng the principle of equal treatment between persons irrespec�ve 

    of racial or ethnic origin; Law 216/2003 Transposi�on of Direc�ve 2000/78/EU establishing a general framework for equal treatment in employment 
    and occupa�on; and Law 67/2006 “Measures for the judicial protec�on of people with disabili�es who are vic�ms of discrimina�on”.
37  Hearing of the President of the Na�onal Ins�tute of Sta�s�cs Giorgio Alleva, “Cons�tu�onal Affairs” Commission of the Chamber of Depu�es, Rome, 

    25 October 2017, accessed from h�ps://www4.istat.it/it/files/2017/10/A-Audizione-parit%C3%A0-di-genere-25-o�obre_defini�vo.pdf?�tle=Parit%C3
    %A0+tra+donne+e+uomini+-+26%2Fo�%2F2017+-+Testo+integrale.pdf.
38 h�ps://www.openpolis.it/in-think-tank-e-fondazioni-le-donne-sono-poche-e-con-posizioni-marginali/?utm_source=Newsle�er&utm_medium=email&
    utm_term=MailUp&utm_content=MailUp&utm_campaign=Newsle�er.
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With regard to the availability of economic resources, EIGE data from 2019 show that women earn on 
average 18% less than men do. Women con�nue to have less access to top management posi�ons, are 

43
 more likely to be employed in part-�me jobs and have more frequent career breaks . These factors 

contribute to the gender gap in rela�on to income.

In the area of leisure �me, the measures taken thus far have not yet succeeded to overcome the 
uneven distribu�on of family-related tasks and household chores among men and women. This 
con�nues to affect women's work and employment in a nega�ve way. The most recent data available 

41
 from Italy confirm what has been reported at the interna�onal level . In our country, women in 

employment work 8 hours per week less in paid work, but 16 hours per week more in unpaid work 
compared to men. As a result, the weekly workload of employed women in Italy, including paid and 

42
unpaid work, amounts to more than 57 hours while that of men amounts to 50 hours or less .

In the field of educa�on, there has been a "gender overtaking": women study more, the majority of 
44

 university graduates are female and sta�s�cally, women have be�er grades . In Italy, as well as in 
almost all European countries, the school dropout rate is lower among girls than among boys. Some 
studies have shown, however, that there is a "hidden curriculum" at school, i.e. a tendency towards 
educa�onal segrega�on where female students are rather directed towards areas tradi�onally 
considered suitable for women, such as educa�on and care, and male students towards scien�fic-

45
 technological subjects, thus reconfirming some of the typical stereotypes and expecta�ons . These 

stereotype expecta�ons are affirmed also within the schoolbooks used in primary school, which 
display predominantly male figures, as well as a stereotyped view of male and female professions and 

46
 a language that uses an undis�nguished male" .In order to overcome these cri�cal issues, gender and 

sexual educa�on should be systema�cally introduced in all school levels. Today, these subjects are s�ll 
missing from the curricula despite the various Conven�ons ra�fied by Italy that would make it a 

47 48
 requirement (in par�cular CEDAW and its Op�onal Protocol and the Istanbul Conven�on ). During 

With regard to the par�cipa�on of all ci�zens in poli�cal and social life, the awareness of equal 
opportuni�es in this area started to grow only in the beginning of the 1990s. Italian women voted for 
the first �me in 1946. Although Ar�cle 3 of the Cons�tu�on of the Italian Republic provides for the 
principle of formal and substan�ve gender equality, it was not un�l 1956 that women were admi�ed 

39
 to certain careers in the judiciary . Women had previously been precluded from posi�ons in the 

judiciary due to the assump�on that an anatomical-physiological predisposi�on would allegedly 
40

 make them unable to judge because they were vic�ms of hysteria and irra�onality . Only in 2003, 
however, when Ar�cle 51 of the Cons�tu�on was amended, women were granted the equal legal right 
to access employment in public offices and elected posi�ons.

39  In fact, only with the Law of 27 December 1956 No. 1441 “Women's par�cipa�on in the administra�on of jus�ce in Jury Courts and Juvenile Courts”,
    women were allowed access to the judiciary, “albeit limited to the func�ons of popular (ordinary or subs�tute) judges and members of Juvenile Courts”.
40  L'evoluzione dell'immagine della donna nell'Italia degli anni Cinquanta: “Vie Nuove” e “Famiglia Cris�ana”, Simona Zannoni, 2018.

41  ISTAT, 2019, I Tempi della Vita Quo�diana. Lavoro, Conciliazione, Parità di Genere e Benessere Sogge�vo [The Times of Everyday Life. Work, 
    Concilia�on, Gender Equality and Subjec�ve Wellbeing], accessed from h�ps://www.istat.it/it/files//2019/05/ebook-l-tempi-della-vita-quo�diana.pdf
42  h�ps://www.ingenere.it/ar�coli/liberiamo-il-tempo-dele-donne
43  h�ps://www.istat.it/donne-uomini/bloc-2d.html?lang=it
44  h�ps://www.istat.it/donne-uomini/bloc-2d.html?lang=it, ma anche Euridice h�ps://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=

    &ved=2ahUKEwjWucOditHpAhXF-aQKHaqxCosQFjABegQIARAB&url=h�p%3A%2F%2Feurydice.indire.it%2Fwp-content%2Fuploads%2F2017%2F06%2
    FGender_IT.pdf&usg=AOvVaw1BLVNnlqXxNsJsdJARdivF
45  Elisabe�a Musi, 2015, A scuola di pari opportunità, Il sistema scolas�co: un circuito decisivo – ma trascurato – per educare al rispe�o dell'iden�tà e della 

    differenza di genere [A school of equal opportuni�es, The school system: a decisive - but neglected - circuit for educa�on in respect of iden�ty and 
    gender differences].
46  Where the male gender is used to indicate the universality of people, automa�cally giving more centrality to the male gender. See: Pink is the new 

     black, Stereo�pi di genere nella scuola dell'infanzia - Abbatecola E., Stagi L., Rosenberg & Sellier 2017.
47  CEDAW Conven�on on the Elimina�on of All Forms of Discrimina�on against Women New York, 18 December 1979 ra�fied in Italy in 1985.
48  Council of Europe Conven�on on preven�ng and comba�ng violence against women and domes�c violence, 11 May 2011, ra�fied by Italy in 2013
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In rela�on to health, the EIGE presents a high score for Italy, unlike all the other domains examined. 
The analysis, however, does not consider aspects related to reproduc�ve health, for instance, which 
would include sexual educa�on at school. This was also noted by some of the par�cipants in our 
courses.
Furthermore, if we consider the aspect of protec�on from violence, which is closely linked to health, 
while there have been concrete developments in recent years in the legal domain, the necessary 
measures have not been taken to ensure the effec�ve implementa�on of these laws. In fact, gender-
based violence does not appear to be decreasing in Italy: in 2018, 142 femicides were reported (an 

52increase of 0.7% compared to the previous year), a large part of which were commi�ed in the family.  
Italy has only recently introduced new laws to protect the person. In par�cular, rape and sexual assault 
are a new and single criminal offence, and sexual violence has become a crime against the personal 
freedom, whereas it used to be a crime against public morals and decency.

In 2015, following the school reform, the Italian Ministry of Educa�on, Universi�es and Research 
51
 developed a "Na�onal Plan for Educa�on for Respect".  The Na�onal Plan aimed to promote a culture 

of respect within schools that values differences and contrasts homophobia and gender-based 
violence. In spite of the numerous educa�onal ini�a�ves underway to address these aspects with 
children, the a�en�on dedicated to these areas remains inadequate, which is not in compliance with 
the relevant legisla�on.

the past years, there have been many a�empts to introduce gender educa�on in schools, but the 
relevant proposals have not been approved or are s�ll pending. This is partly due to an an�-gender 

49campaign, which has been par�cularly fierce, also at the poli�cal level , and which was supported by 
50an�-democra�c movements of dubious origin .

Italy has ra�fied the CEDAW and the Istanbul Conven�on, instruments that impose a specific 
obliga�on on States par�es to remove any obstacles to women's effec�ve enjoyment of their 
fundamental rights. Despite this progress and the various norma�ve measures adopted in recent 
years, the CEDAW Commi�ee has nevertheless reprimanded our country in rela�on to femicide, 

53
 no�ng that "socio-cultural a�tudes that condone domes�c violence" persist in Italy.  It is therefore a 

cultural problem that, on the one hand, legi�mises discrimina�on based on gender, even among 
those who should act to change it, and on the other hand, prevents effec�ve measures to protect 
women's rights and self-determina�on.

54
 The recent report of the GREVIO highlights several cri�cal issues related to budgetary appropria�ons, 

interagency coordina�on in responding to vic�ms and the fragmenta�on of territorial services, and 
emphasises that the tendency to reinterpret and reorient the no�on of gender equality in terms of 
family and maternity policies is a cause of concern.
The main obstacle to a smooth process towards gender equality is the persistence of a sexist and 
misogynis�c culture of the Italian society at all levels. The patriarchal structure of the family is s�ll part 
of Italy's cultural heritage, combined with the idea that the family has to be protected from external 
interference and threats that could compromise its "natural" composi�on. In addi�on, the tradi�onal 
roles of men and women in the society con�nue to be defended and jus�fied through a naturalis�c 
discourse. Despite the notable progress made in the norma�ve framework and culture, the historical 
tradi�onal concep�on of the family considers the woman's role confined to her func�on as the “angel 

49 See: Marzano, M. (2015), Papà, mamma e gender [Dad, Mom and Gender], Novara: Utet.
50  See: Ar�cle by Siviero, G., Il Post, h�ps://www.ilpost.it/giuliasiviero/2016/02/22/i-movimen�-no-gender-spiega�-bene/

51 h�ps://www.muir.gov.it/documnets/20182/0/Piano+nazionale+ER+4.pdf/7179ab45-5a5c-4d1a-b048-5d0b6cda4f5c?version+1.0
52 Report ”Femminicidio e violenza di genere in Italia” [”Femicide and Gender-based Violence in Italy]”, 2019, La Banka Da� EURES h�ps://
   h�ps://www.eures.it/sintesi-feminicidio-e-violenza-di-genere-in-italia/
53 Concluding observa�ons of the CEDAW Commi�ee to the Government of Italy, 26/7/2011.
54  GREVIO is the independent expert body responsible for monitoring the implementa�on of the Council of Europe Conven�on on Preven�ng and
   Comba�ng Violence against Women and Domes�c Violence (Istanbul Conven�on) by the Par�es. The report is aviable from h�ps://rm.coe.int/
   grevio-report-italy-first-baseline-evalu�on/168099724e.
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55 Documentary “Il corpo delle donne” (The women's body) by L. Zanardo, available from h�p://www.ilcorpodelledonne.net/documentario/
56 Law 76/2016

Up to the 1970s, the civil order remained strongly connected to the idea of a closed family unit, with 
an authoritarian father figure at the centre who has the power to command and correct his wife and 
children, who are considered uncontrolled by nature. The 1975 family law reform paved the way for a 
whole series of innova�ons. They included the introduc�on of divorce, the adop�on of laws regula�ng 
abor�on, the equality between men and women in the context of employment and posi�ve ac�on to 
remove the obstacles to such equality, as well as the elimina�on of jus corrigenda, that is the legal 
jus�fica�on for the use of force and violence by the husband against his wife, for the alleged purpose 
of correc�on. Thanks to the impetus of European case law, the ins�tu�on of marriage has also 

56
 evolved. The Law on Civil Unions is a reform of historic propor�ons as regards the protec�on of 

fundamental civil rights, but also because of its cultural importance, which leads to a shi� from the 
concept of "family" to that of "families": different and yet, today, all worthy of being protected within 
our system.

2. TRAINING MODULES: THE NATIONAL EXPERIENCE

"...fairy tales are real. Together, in their constantly repeated and constantly varied casuistry of human 
ma�ers, they offer a general explana�on of life, which was created in ancient �mes and preserved by 
the slow contempla�on of the peasant consciousness up to us; they are a catalogue of the des�nies of 
men and a women, especially for that phase in life that is all about designing one's des�ny: youth, from 
birth that o�en carries within itself an aspira�on or a condemna�on, to the departure from home, the 
tests and trials to become an adult and then mature, in order to confirm for yourself that you are 
human. And in this summary drawing, there is everything: the dras�c division of the living into kings 
and the poor, but their substan�al equality; the persecu�on of the innocent and his rescue as the terms 
of a dialec�c that is inherent in every life; the beloved one found before even knowing the person and 
then lost immediately, with suffering; the common fate of being under spells, that is to be determined 
by complex and unknown forces, and the effort to free oneself and becoming autonomous as an 
elementary duty, together with that of freeing others, indeed not being able to free oneself, but 
becoming free by libera�ng others; fidelity to a commitment and the purity of the heart as basic virtues 
that lead to salva�on and triumph; beauty as a sign of grace, but which can be hidden under a robe of 
humble ugliness like that of a frog's body; and above all the unitary substance of everything, men 

57beasts plants things, the infinite possibility of metamorphosis of what exists" .

The working group that carried out the project ac�vi�es in Italy, which was tasked to address such 
complex and sensi�ve issues as described above, raised a whole range of ques�ons. The choice was 
not to simplify but, on the contrary, to enter the "forest" of issues that the project aimed to address, 
just as in a fairy tale. For this purpose, the way in which Italo Calvino describes the nature of popular 
folkloris�c narra�ves was helpful and inspiring:

of the hearth”, that is exclusively as bride and mother (and never a person as such). This view remains 
the lead argument of the an�-gender movements that consider the autonomy and emancipa�on of 
women a threat to the much-acclaimed tradi�onal family. On the other side, paradoxically, the 
communica�on of some leading mass media, in par�cular television channels, discredits and 
denigrates women by represen�ng them in a way that reduces women to bodies with sexual and 

55seducing features .

57 Calvino I. (1956), Fiabe italiane – Raccolta dalla tradizione popolare durante gli ul�mi cento anni e trascri�e in lingua dai vari diale� [Italian fairy tales
    – Collec�on of popular tradi�on over the past hundred years and transcribed in Italian from the various dialects], Mondadori.
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58  Korzybski A. (1994), Science and sanity: an introduc�on to non-Aristotelian systems and general seman�cs.

The fairy tales, therefore, are not a simplified representa�on of reality but an engaging metaphorical 
convergence of symbols, diversity, social expecta�ons, biographies and des�nies of all human beings. 
This understanding certainly helped to consider the mul�ple dimensions of the narra�ve as an ideal 
context for a pedagogical reflec�on. It also offered the opportunity for this reflec�on to be 
transformed into an ac�on that becomes meaningful for children and for adults, including those who 
led the project themselves. At the same �me, the decision in favour of the complexity appeared to be 
the only one that could ensure a rich and meaningful educa�onal path, useful to address the important 
themes at the heart of this project without trivializing issues that are s�ll largely unresolved in the 
adult world.

Perhaps influenced by the fantas�c scope that fairy tales evoke, a sort of map was developed as the 
work progressed. It created a point of reference and orienta�on for the interac�on with boys and girls 
and for the informa�ve and educa�onal rela�onship with the adults that were par�cularly important 
for the children.

The need to define and translate concepts in a way to be shared with 5-7 year old children was 
therefore an extraordinary opportunity to reconsider important issues that are all too o�en taken for 
granted even in advanced and cri�cal discussions of the topics covered. The diversity, discrimina�on, 
stereotypes and the use of metaphor to propose different interpreta�ons beyond strict disciplinary 
codes emerged as dimensions that required closer observa�on and renewed explora�on in order to 
share a meaningful perspec�ve with boys and girls, teachers and parents.

Being aware of the project's limita�ons in terms of �me and modali�es, as well as the infinite 
possibili�es to address the key themes of the project from a mul�disciplinary approach, this map was 
instrumental to guide the ac�vi�es under the project. As every map is always different from the 

58territory that it represents , the ambi�on was certainly not to address the topics in an exhaus�ve 
manner or to develop a single model approach, but rather to propose a possible pathway that can be 
modified and improved in view of the experience made and the perspec�ves of those who embark on 
this journey, and to translate problems and challenges related to the topics covered into pedagogical 
prac�ce.
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Pedagogical intent and ac�on

The development of a comprehensive educa�onal approach could not just involve the “transla�on” of 
already defined concepts and contents into technical and didac�c methods. On the contrary, as the 
ac�vi�es progressed along the project implementa�on, it became more and more clear that the issues 
at stake were calling for an in-depth pedagogical reflec�on and elabora�on that could connect any 
proposal to the children, with the a�empt to elaborate paths and responses, with a new approach that 
s�ll had to be developed.

The project combined ac�vi�es addressing the ques�on of gender equality with the objec�ve of 
engaging children and adults in an educa�onal and self-educa�onal experience.

How would it have been possible to propose to children criteria on what is right and what is wrong with 
regard to ques�ons of gender discrimina�on, without resor�ng to fic��ous narra�ves? How would it 
have been possible to engage the children in a pedagogical exercise, without recognising that in 
contemporary reality, the ethical views of adults on these issues differ significantly from facts and 
behaviours? The fact- based reality is characterised by inequality that structurally involves all 
dimensions of social life, of the economy, of our history and with them our personal life stories. This 
simple observa�on led us to think and design the project ac�vi�es in such a way as to create a context 
in which we could address fundamental issues, through a pedagogical approach, that would 
eventually have a meaning and relevance beyond our ini�a�ve.
In this sense, we can say that tackling diversity and gender discrimina�on has been a challenge not only 
in crea�ng a useful path for boys and girls but, in par�cular, in reaffirming an educa�onal process that 
succeeds to achieve a substan�al civil, cultural and ethical engagement. This educa�onal process 
aimed to target adults who are all confronted with these issues and the problems arising from them, 
from equal opportuni�es to gender-based violence.
If we want to understand pedagogy as the discipline dealing with the challenges of educa�on, we have 
to be aware of and consider how the issues at stake are at the heart of the educa�onal problem. 
Without recognizing this cri�cal challenge, the very reason for proposing ac�vi�es of this nature to 
children is missing.

We have already discussed above how Calvino's “holis�c” proposal prompted us to consider fairy tales 
in an open and posi�ve way with regard to all the imaginable proposi�ons that can derive from them. If 

Fairy tales and narra�on

Against this background, we can say that the intent and the educa�onal ac�on in rela�on to the issues 
at stake were essen�al and complemented each other. In the following sec�ons of the report, we will 
illustrate how the project has a�empted to translate the orienta�ons described thus far into specific 
opera�onal modali�es.

This exercise was prepared in simple and sensi�ve terms, gradually progressing in accordance with the 
diversity of the individual learning processes of children in the age group targeted by the project. It 
aimed to take into considera�on the different contexts and origins of each person. This approach 
corresponds to a central dimension of the project because it requires that the issues at stake be dealt 
with in an inclusive manner, avoiding stereotype and selec�ve narra�ves that are not corresponding to 
reality. The overall objec�ve of this approach was to avoid reproducing the chronic hypocrisy that 
o�en characterises the rela�onship between the world of childhood and the adult world.

The narra�on of oneself meets tradi�onal narra�ves to interpret the world between the own and the 
collec�ve story.

With regard to the project ac�vi�es, therefore, a decision was taken to share with the boys and girls a 
series of problems that concern everyone and to engage them in an experience where they explore 
and interpret these issues in an interac�ve way without relying on predetermined responses.
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The sensi�ve rela�onship with the individual history of each person becomes instrumental for 
understanding the reality and for accessing the complexity of the world.

In this regard, and certainly in the awareness of all the many useful theories that analyse different 
aspects of popular narra�ves, the project preferred to use fairy tales as an opportunity to talk with 
children about fundamental ques�ons. This should prepare them to gradually and sensi�vely 
approach and understand different ma�ers related to the project, while s�ll apprecia�ng the fantas�c 
and magical dimension of many narra�ves.
It is certainly true that fairy tales offer a good opportunity for talking with children about situa�ons and 
cases that could not be addressed directly (as for instance the example of children abandoned by their 
parents, family violence, the imposi�on of marriage, the power of adults to the point of raw violence 
and femicide). It is precisely this characteris�c that allows children to relate to the fairy tale, and which 
leaves room for the child to exercise his or her own narra�on, implicitly or explicitly, and allows us to 
engage even with adults to a significant degree of freedom of dialec�cal and philosophical discourse. 
The metaphorical dimension helps to create addi�onal room for interpreta�on and for recogni�on, 
iden�fica�on or distancing, which, if handled with sensi�vity and a�en�on to the mul�dimensional 
nature of learning processes, can generate important contexts for educa�on.
In the specific context of the project, for instance, it was possible to create a realis�c experience 
through drama�c structure and drawing, by dressing up as the one or the other, supported by the 
imaginary narra�on of the story, modifying in a natural way individual elements and outcomes of the 
original text.

it is true that elements of gender discrimina�on and other types of discrimina�on can be found in fairy 
tales, it is equally true that they offer a range of posi�ve cues that provide useful inspira�on for a 
reflec�on on equal opportuni�es and inclusion.

In the context of the project, the tradi�onal fairy tales were used in their original versions, which is, in 
fact, very o�en radically different from the versions the children know from movies and television. The 
aim was to develop an approach and a methodology that could facilitate the interac�on with the 
children also in rela�on to other types of narra�ves. The methodology, which will be described in detail 
in the following sec�ons, had not been tested for other contexts, but it had purposefully been 
developed in such a way that it could also be used for other types of narra�on.

It emerged therefore as an important aspect of the method not so much to process one fairy tale in 
order to tell then yet another, but rather to gently loosen up the fairy tale's network so that new 
possibili�es and new narra�ves could be generated that go beyond the original text.

Is it possible to understand the phenomenon of discrimina�on and to interact with or on it, without 
considering our own ac�ons and experiences with regard to discrimina�on in our life stories? This 
ques�on guided the dialogue with the teachers in the preliminary phase of the project. The fairy tales, 
as a place where this can be recognised in an explicit, implicit or symbolic way, have thus become a 
par�cularly inspiring context to explore. It is possible to recognise traits of one's own biographical 
story and narra�on, supported by each person's sensi�vity to the metaphorical dimension.

The biography

In order to keep this possibility alive, an imaginary story was created (the story of the Monkey Island – 
see sec�on 4) that encompasses, in a metaphorical way, the key issues to be shared with the boys and 
girls for them to explore the different tradi�onal fairy tales. This approach was chosen in order to avoid 
an interpreta�on where the tradi�onal fairy tale is confronted with a realis�c and logical account. 
Instead, another metaphor was chosen that would allow the children to remain within the sugges�ve 
and s�mula�ng place of the narra�on without imposing predetermined messages for the dialogical 
rela�onship that was to be developed during the sessions.
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We therefore wanted to consider the stereotype as a collec�ve narra�ve that is closely related with 
cultural dynamics, which o�en aim to consolidate rela�onships of power and subservience. When 
understood from this perspec�ve, the stereotype can only be determined by real condi�ons and facts, 
which tend to express themselves in a common held view, and which, at the same �me, reaffirm and 
reinforce precisely those condi�ons that determined it in the first place.

In this sense, in addi�on to considering how the rela�onship between the key themes of the project 
and one's own individual experience enabled a more extensive and substan�al understanding, it 
became clear to us that, in the exchange with children, any direct or indirect interac�on with them 
should always implicitly take their par�cular and unique life stories into account. In other words, we 
did not consider it feasible to propose a logic of what is “right or wrong”, except in the awareness that 
any message we shared with them could relate to the biographical contexts and origins of the children 
with whom we certainly could not interact in any direct way.
Once again, the metaphorical dimension allowed us to develop “third” contexts in a sensible way, 
suppor�ng an educa�onal poten�al that could be lived and shared by boys and girls, with due 
considera�on to their own biographical-social-cultural contexts.

The stereotypes
Prejudices are entrenching rela�ons of power and subservience but they are also par�cularly 
important subjects and materials for pedagogical ac�on.

For us, this biographical dimension was the essen�al prerequisite and a safeguard for boys and girls to 
ac�vely par�cipate in the development of this experience. Through a mirror-like reflec�on, the 
biographical approach helped us to encourage the involvement of adults (service providers and 
teachers) and to enable them to expand the mere didac�c ac�vity and to enter into an interlocutory, 
interroga�ve, self-educa�onal and circular dimension that we considered essen�al to establish a 
sincere and frui�ul rela�onship with children.

In the ra�onale that was made to prepare the pedagogical paradigm and framework of reference, we 
noted how, in the case of gender discrimina�on, the stereotypes within the fairy tales corresponded to 
historic facts and condi�ons in the rela�onship between the sexes and how many of these condi�ons 
together with the stereotypes that describe them are s�ll relevant today. If in Snow White, the girl is 
fully occupied with domes�c work, it is evident how this condi�on limits the opportuni�es of many 
women s�ll today. This banal observa�on certainly lead us to consider the stereotype not as a fic��ous 
narra�ve but as a deeply rooted structural narra�ve of today's reality, which s�ll determines the power 
rela�ons between genders.

From the early stages of the project, we felt it was essen�al to address ques�ons concerning gender 
discrimina�on as something that was closely related to the biography of each person but also to a 
collec�ve biography.

 We considered then how important it was not to oppose the stereotype with another predetermined 
truth but that it was instead more appropriate, from the educa�onal point of view, to a�empt a 
possible deconstruc�on of prejudicial thought through an experience that could disempower the 
narra�ve by opening the weaving to other possibili�es.

We can consider the use of stereotypes as a constant dimension of our way of thinking, where we tend 
to rely on pre-determined concepts that are not necessarily well founded. The pedagogical ques�on 
we posed was to consider the mechanisms through which we could succeed to consider our 
judgements and prejudices with regard to the surrounding reality with flexibility and openness. We 
decided therefore, not to “demonize” the stereotype as such but rather to understand its nature in 
order to allow us to disempower it and render it less rigid and inappropriate, with par�cular a�en�on 
to gender stereotypes.
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Human rights

It is also important to note that the tradi�onal fairy tales, unlike the more popular versions that 
children today are more familiar with and which have been reproduced for commercial purposes with 
a new interpreta�on, do promote gender stereotypes without, however, exhaus�ng the wide range of 
poten�als and capabili�es a�ributable to one sex or another. In fact, in popular narra�ves, we find 
male and/or female characters who display different types of capabili�es that are not necessarily 
a�ributable to their gender. An example is the determined solu�on-oriented capacity of Gretel, 
Hansel's sister, in the fairy tale of the same name.

The body of rights represents a mul�disciplinary educa�onal “logic” to be shared with children and 
adults.

In the complexity of factors proposed by fairy tales, we considered it important not to focus so much on 
the most evident stereotypes proposed by the narra�on but much rather to iden�fy the condi�ons 
that could help to overcome them. Snow White's possibili�es, for instance, to display not necessarily 
the ac�ons a�ributable to the male characters of the fairy tale, but ac�ons that could expand the range 
of her possibili�es, considering that each individual, male or female, can express their personal 
iden�ty when he or she faces the opportuni�es that allow him or her to do so.
From the pedagogical point of view, the aspira�on was to exit, with the help of the metaphorical 
approach, from the rigid male-female opposi�on and all the specific roles and func�ons associated 
with one or the other, and to arrive instead at the category of the “individual”, who is always able to 
free him- or herself from the stereotypes that condi�on their existence, or to be liberated from them.

The story/metaphor of Monkey Island (see sec�on 4) allowed us to represent, in a child-friendly way, 
and sensibly compared to the universe of the fairy tales that we were going to explore, a utopian world. 
This aimed at demonstra�ng a culture based on rights, understood as the basis of rela�onships 

The “rela�vis�c” view of the issues at stake, recognising the opportunity to express the own iden�ty 
without any constraints imposed by cultural and social constructs, emerged precisely from the 
principles and norms deriving from the body of interna�onal human rights law, as a cultural heritage of 
humanity and therefore a basic reference point for any analysis and proposal aimed at guaranteeing 
the dignity and possibili�es of every person.

Several trea�es and conven�ons elaborate on the general principles of the Universal Declara�on of 
Human Rights specifically in rela�on to gender issues, in par�cular the Conven�on on the Elimina�on 
of All Forms of Discrimina�on against Women (CEDAW). Together with an approach rooted in the UN 
Conven�on on the Rights of the Child (CRC), these instruments of interna�onal law have provided 
orienta�on for the horizon of values for the ac�vi�es and guided the paths that we felt we could follow 
and translate, some�mes even explicitly, in our experience with children and teachers.

We wanted to understand the norma�ve framework as a synthesis and a pla�orm on which to create a 
mul�disciplinary perspec�ve that could be translated into an educa�onal paradigm. In this sense, and 
using metaphorical language to ease the rela�onship with the children, the inten�on was to progress 
from a logic based exclusively on the recogni�on of the child's needs to an understanding where needs 
are connected and interrelated with the corresponding rights. From this perspec�ve, the possibili�es 
of a person result from the standards afforded under interna�onal human rights law and the 
suppor�ve environment required to enable the person to exercise these rights.

We considered the body of rights an overall framework of reference for addressing gender 
discrimina�on and equal opportuni�es in a pedagogical way, despite the awareness of its distance 
from the actual reality of facts. In other words, we assumed that na�onal and interna�onal law could 
legi�mately represent the basic reference point for the development of a sound and solid pedagogical 
experience for children and teachers.
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Speaking of gender discrimina�on and equal opportuni�es, we felt it was extremely important to link 
the issues addressed to a reality that is s�ll a long way from full recogni�on of the law. While addressing 
the issue through metaphors and fairy tales, it would not have been possible to develop a pedagogical 
paradigm without considering the facts that around the world show a disparity between legal 
guarantees and actual treatment related to gender.

The first exploratory phase with children, teachers and parents during spring 2019 allowed us to focus 
and refine the ques�ons posed by the Fairy Tales project, in par�cular the following:

2. What theore�cal reference points and pedagogical tools are needed to develop a proposal that 
is understandable, effec�ve and non-invasive?

3. METHODOLOGY AND MODULE ADAPTING

between individuals and always respec�ul of each person's possibility to express themselves and their 
stories.

Work, money (in the workshops with children, this was translated in resources), knowledge, �me, 
power, health and, in addi�on, the cross-cu�ng parameter of violence/protec�on, have thus become 
the founda�on for the pedagogical proposal and the approach to dealing with stereotypes. Working 
with this approach requires us to recognise what has determined and con�nues to determine these 
dimensions.

Against this background, as already discussed above, we considered the EIGE indicators of gender 
equality as par�cularly useful in light of the approach chosen for the ac�vi�es. The indicators could 
sustain a complex fact-based analysis that is helpful for teacher training and, at the same �me, could be 
translated into areas and concepts that can be shared with children and guide the joint analysis of the 
narra�ves. We have thus proposed a series of “determinants” that reflect the EIGE indicators in order 
to address together with the children all the related dimensions of gender discrimina�on, including 
those of structural nature.

The EIGE indicators as “determinants”
The effects of gender discrimina�on and the absence of equal opportuni�es become manifest, clearly 
and in a structural way, in all aspects of today's world.

During the first phase of the project, we iden�fied possible risks to the project implementa�on. These 
related especially to the generic nature of the project, the young age of the boys and girls we were 
interac�ng with and the different na�onal situa�ons and contexts of the three partners, as well as the 
heterogeneous social and geographical composi�on of the classes involved in the ac�vi�es (which 
may, however, reflect the situa�on in Italy).

1. Is it possible to formulate a hypothesis of educa�on for equality and the recogni�on of gender 
stereotypes with children aged 5-7 years, through a cri�cal reading of the tradi�onal European 
fairy tales?

3. Which approach should be priori�sed – working with children to raise their awareness and 
sensi�se them to the problems related to the social inequality between genders or the search 
and apprecia�on of autonomous, equal, suppor�ve and respec�ul behaviours (by male and 
female characters and in their rela�onships) that we were discovering in the original versions 
of the fairy tales, trying to propose possible new types of rela�onships between girls and boys?

The use of these “determinants” has made it possible to interact with the children without pushing 
them to engage in an open discourse that took on a par�cular meaning precisely because it was 
accompanied by fairy-tale metaphors. At the same �me, the use of the EIGE indicators made it possible 
to synthesise the topics dealt with by proposing an addi�onal simple map to guide the explora�on of 
these complex themes.
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The greatest risk was that of failing to find the right language and ways to convey to children the rich 
and ar�culated framework that had been iden�fied (beyond the gender-specific issues, the general 
framework of human rights and the EIGE indicators, among others). The risk was to propose and 
impose on children adult views, judgments and concepts, in a top-down manner, without taking into 
account and without respec�ng family, social, religious and cultural differences, rather than sharing 
them through a joint experience.

Priori�sing their points of view, star�ng from the assump�on, shared with them in words and ac�ons, 
that people are all the same, with different characteris�cs and abili�es, but each one unique and 
precious, worthy of being seen, heard and considered without ever being offended, silenced, ignored, 
or judged. To translate this understanding in real behaviour, the adults, who are steering the situa�on, 
must always observe the children, listen to them and give them the floor and visibility as o�en as 
necessary, valuing the sharing of ideas, even different ones, without giving defini�ve judgments and 
giving everyone �me to modify and mature their own ideas.

A first iden�fied risk was related to �me: The project by its nature imposed a short and �ght 
framework for the ac�vi�es. As we know, however, children need to take their �me. The �me required 
to par�cipate ac�vely and to understand the communica�ons coming from adults, especially those of 
a theore�cal and abstract nature, can vary a lot from person to person and can be different from child 
to child. The risk was to enter in a dialogue only with some children and not being able to reach them 
all.

Body, sensa�ons and emo�ons: children (as well as adults) live, understand, feel and learn through 
the body: the body-mind. Very o�en, however, the children's minds are addressed, whereas the body 
is neglected and ignored. In the workshops, we tried to pay the utmost a�en�on to spaces, lights, 
music, objects, materials, postures, games and the alterna�on of quiet calmness and movement, 
proposing, without saying it explicitly with words, a playful and non-judgmental dimension that 
children are able to recognize immediately and inhabit naturally, in an indispensable condi�on of well-
being.

With regard to the fairy tales:

The second risk was that of not involving the adults who were important persons of reference for the 
children and apprecia�ng their roles and engagement, especially teachers, who were the only ones 
able to sustain the essence of the workshops when engaging with the children in the classrooms. In 
light of this challenge, it is proposed that future experiences put the training of adults first, prior to the 
experien�al workshops with children.

For these reasons, and referring to the Italian school of thought and pedagogical research that have 
59  

inspired over �me many innova�ve prac�ces , the decision was made to set up the experien�al 
workshops according to some key points:

With regard to the children:

Narra�on and symbolic play, at this age, are the most immediate tools to “speak” one's thoughts, 
making them alive and experiencing them with the body and emo�onality in “we pretend we are...” 
exercises. Images and realis�c ac�vi�es are the most powerful language, at this age, to anchor the 
experience in the memory.

A first risk was to work with tradi�onal fairy tales, without considering, which fairy tales children know 
today, in which versions and forms they are proposed to them and, above all, which are the fairy tales 
of the present that are part of their imaginary world. This, in our opinion, could lead us to uncri�cally 
replace old stereotypes with new ones. Some recent Disney versions of tradi�onal fairy tales, for 
instance, were produced rather in response to mainstream recep�vity than to really promote equal 
and friendly rela�onships between genders, in mutual respect where we progress from the idea of 
fragile and powerless princesses and princes with their resolute kisses, quarrelsome, cynical female 

59 We refer in par�cular to an intercultural pedagogy, not authoritarian, listening rather than "filling" the child, from Montessori to don Milani, 
   Danilo Dolci, Gianni Rodari, Loris Malaguzzi, Lorenzoni, Affina�, Moreno (see bibliographical proposals).
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4. WORKING WITH CHILDREN – EXPERIENCE AND  LESSONS LEARNED

A second risk was the tempta�on to discard the tradi�onal fairy tales too easily, without knowing, 
studying or using the “old” fairy tales and legends of our tradi�on, which in fact represent the cultural 
founda�ons on which all subsequent and current narra�ves rest.

We decided therefore together with the project team to work with the original versions of fairy tales 
of the Brothers Grimm and Perrault. We preferred to immerse ourselves in the texts without 
preconcep�ons, with “innocent” ears, and we discovered, together with the boys and girls, not only 
violence, injus�ce and abandonment but also treasures of intelligence, generosity, honesty, courage 
and resilience on the part of the young protagonists, and o�en also of the male characters, princes or 
not. It is not surprising that Propp, Calvino, Be�elhaim, Zipes and others have explained how the fairy 
tales cons�tute an immense human patrimony of oral, popular and cultured wisdom, an archive of 
human cases in which to find oneself, tools to appreciate, console and support the most fragile 
persons, girls, children, those who are “different” and poor, struggling with the difficul�es of life; they 
also convey con�nuous messages warning against behaviours judged unworthy and dangerous: in 
short, a synthesis and summary of human des�nies.
We felt that this reflec�on could make an important contribu�on to the project. It was therefore 
decided to develop a parallel working structure to what was proposed by the partners, while 
maintaining the same objec�ves and aims, focusing the work on the posi�ve aspects of fairy tales and, 
in par�cular, in addi�on to strengthening the children's capability to recognize and reject gender 
stereotypes, s�mula�ng their ability to read and interpret the events of the stories without ideological 
preconcep�ons, but with a�en�on to the possible mo�va�ons and results of individual behaviour; 
and to discuss them together.

heroes who are always alarmed and rough, funny and inconclusive males. Some of the boys who 
par�cipated in the ac�vi�es were so bright to reject these movies as they thought they were “movies 
for females that only the girls liked”.

We believe that we have responded in this way to the aims of the project, in par�cular the aim to 
encourage from a very early age the crea�on of situa�ons of friendly and respec�ul cohabita�on and 
interac�on between different people (in terms of gender, age, physical characteris�cs, geographical 
origin, different abili�es, skills and disabili�es, social condi�ons…), invi�ng and suppor�ng teachers to 
conceive and prac�ce in everyday school life a sort of permanent educa�on to feelings, along with a 
growth of knowledge and defence of their own and others' rights.

In light of the overall objec�ves of the project, the working methods were selected with due 
considera�on to the joint elabora�on of meanings. The methodology aimed to foster the children's 
intellectual development, suppor�ng spontaneous explora�on and encouraging the children to form 
their own opinions with regard tobehaviour and points of view, free from pre-determined norma�ve 
frameworks or manipula�on.
The aspira�on was to s�mulate the children's own explora�on and research through playful and non- 
judgmental approaches. The children were encouraged to listen to each other and to reflect together. 
Each child was given the �me that he or she needed in order to develop their own ideas and they 
learned to accept that there are different posi�ons and statements. Through this exercise, the 
children started to open up and felt at ease about sharing stories from their personal and family lives 
and school situa�ons. To facilitate this process, the workshops were organized in an enabling 
environment that differed from the typical classroom se�ng. The girls and boys were welcomed in a 
warm and informal atmosphere that aimed to s�mulate curiosity, dialogue and interac�on in a se�ng 
characterized by trust and wellbeing. In addi�on, the choice of lights, objects and materials in the 
mee�ng room helped to dis�nguish the se�ng from the classroom and to inspire a different a�tude 
where children can explore their evolving capaci�es.
The first phase of the project was implemented from September 2018 to July 2019. It had the 
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The 44 children involved were divided into four sub-groups that worked each on four fairy tales (The 
Cat in Boots, Sleeping Beauty in the Woods, Rapunzel and Bluebeard) over three sessions of about 2 
hours each.

The ac�vi�es carried out in this project phase had a stronger educa�onal inten�on and had the 
objec�ve of informing and guiding the development of educa�onal ac�vi�es aimed at accompanying 
boys and girls in the development of friendly and respec�ul rela�onships with their peers, raising their 
awareness and taking on a cri�cal a�tude towards gender stereotypes.

objec�ve to gather perspec�ves and percep�ons about gender stereotypes of girls, boys and 
teachers, by engaging them in the narra�on of tradi�onal fairy tales. The aspects that emerged from 
this exercise would then inform the development of an educa�onal path for children, the prac�cal 
guide for teachers and the training cycles to be proposed in the subsequent phases of the project 
implementa�on.

In parallel, three focus groups were conducted with teachers and educators. During each session, 
three selected fairy tales were discussed from different angles, with the aim of exploring the field 
generated by the story, the possible reference to the determinants proposed, the percep�on of 
stereotypes in rela�on to each par�cipant's biographical and professional experience. These 
moments were also an opportunity to share in a circular way the work undertaken and the findings 
that emerged from the workshops with the children.

In order to convey the complexity of the project's contents to people of this age, it was decided to 
engage them on a narra�ve and playful level: a metaphor in the form of a story was therefore 
developed to represent the key elements that were to be explored together, in par�cular the EIGE 
indicators, access to equal rights and equal opportuni�es, the value and uniqueness of each individual 
person, the equality in difference, which is always considered as a value. The story en�tled “Monkey 
Island” was proposed to the children as a useful lens to analyse later on the various tradi�onal fairy 
tales with which they would work, and also to encourage discussion and shared reflec�on between 
the children and adults on the issues addressed.
Each sub-group of about 10-15 children worked on three fairy tales during four sessions of two hours 
each. The first mee�ng was dedicated to exploring together the metaphor of Monkey Island in order 
to understand the orienta�on that it implies. The story was read out and analysed together with the 
help of different images (in par�cular Japanese watercolours), objects (monkey puppets) and 
drawings (during the reading of the story, a co-facilitator developed a drawing on a cardboard so that 
the image of a large island gradually took shape). The exchange was guided by a few ques�ons, 
formulated ad hoc, to bring out the EIGE indicators, which were then graphically simplified on seven 
li�le flags. The story of Monkey Island was experimented and experienced through games involving 
physical ac�vi�es and it was memorized through a drawing ac�vity. The drawings produced by the 

Subsequently, a�er proposing the overall path of the ac�vi�es to the children, ascertaining their 
interest to par�cipate in the ac�vi�es and agreeing on a sort of “pact”, the consulta�ons began in the 
form of workshops.

The path was documented through photo-video support, which was then edited in a short 
documentary and presented to families towards the end of the school year (June 2019), taking the 
opportunity to discuss the results of the sessions.

In order to decide, which fairy tales to work with, a first survey was conducted among the children. 
They received a chart represen�ng the images of 16 tradi�onal fairy tales and were asked to vote by 
applying s�ckers on the fairy tales they preferred.

The second part of the project involved the same boys and girls of the previous year, now in the second 
grade, who enthusias�cally expressed their interest in par�cipa�ng in the new cycle of ac�vi�es 
through a renewal of the “pact”.
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In the applica�on is a schema�c structure of the workshops with children that were held between 
November 2019 and February 2020.

During the following three mee�ngs, the three fairy tales were read and discussed together: Li�le Red 
Riding Hood, Hansel and Gretel and Snow White.

In the closing session, the children handed over the “Librone della Memoria”, the big book of 
memories, which included the drawings and composi�ons that were a trace of the journey they had 
undertaken together, as well as the story of Monkey Island, a child-friendly version of the UN 
Conven�on on the Rights of the Child, the li�le flags with the EIGE indicators that had guided the 
discussion of the fairy tales, as well as a paper garland (one of those that used to be hand made with 
scissors in the past) of many li�le figures, men and women, of different colours and shapes to 
symbolize humanity, all the same and yet all different.

5.  KEY CONCLUSIONS AND CONSIDERATIONS

The ac�vi�es carried out, as described above, have generated an important opportunity to translate 
the challenging pedagogical reflec�on in a direct experimenta�on together with the children. In this 
sense, the theore�cal and prac�cal orienta�ons that result from this ini�a�ve were developed 
together, in an engaging rela�onship, by adults and children.

children were collected, cut out and then used to compile the “Librone della Memoria”, the big book 
of memories, of the journey undertaken together, to be handed over to the class at the end of the 
ac�vi�es.

At the beginning of each session, the children's a�en�on was directed back to the story of Monkey 
Island, which became the star�ng point for the subsequent discussion and interpreta�on of a 
tradi�onal fairy tale. The children were encouraged to par�cipate ac�vely in the dialogue through the 
joint crea�on of the EIGE indicator flags (and choosing the terms to describe them) and the guiding 
ques�ons, focusing the discussion on the elements iden�fied in the fairy tales – such as social roles, 
work, decision-making, health, violence and protec�on. The method used aimed to welcome the 
children's point of view in discussions without making judgements. A�er the discussion, moments of 
symbolic play were proposed that were oriented at the events of the fairy tales in order to experience 
in a very concrete way respect, delicacy, solidarity, care and body contact regardless of gender, age, 
social posi�on of the characters or the children. Despite the fact that in these ac�vi�es there was also 
resistance on the part of the boys to represent female roles, a�er some encouragement and role 
correc�ons (e.g. the grandmother became a grandfather), the difficul�es were eased. In the final 
mee�ng, each and everyone took turns to perform Snow White being fast asleep and cared for by the 
dwarfs. The sessions always ended with a proposal involving drawing and graphs and using specific 
techniques that are barely used at school and therefore allowed the children to experiment new ways 
of expression.

In order to demonstrate how ques�ons concerning gender discrimina�on persist in our contemporary 
reality and are of a structural nature, it has to be underlined that almost all adults par�cipa�ng in the 
ac�vi�es in Italy were women. Also in this case, we want to consider this aspect not so much as a 
limita�on of the project but as a useful opportunity to affirm that the voices of women are a 
fundamental requirement in direc�ng the debate on the issues addressed.
We are certain that the project, in its na�onal and transna�onal dimensions, has opened up an impor-
tant path to contribute to the full recogni�on of equal opportuni�es also in the educa�onal and didac-
�c field. We express our gra�tude to all those, adults and children, who have made themselves availa-
ble to enter the metaphorical world of fairy tales in order to recognize the important poten�al it offers 
for the difficult path leading towards the recogni�on of the dignity and the possibility of each indivi-
dual to express his or her own story and their own peculiar iden�ty in a narra�on that involves us all.
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II.  GREECE

1.  POLICIES, PROMOTING GENDER EQUALITY

The principle of gender equality was established by the 1975 Cons�tu�on, but with the country's 
entry into the EEC and especially during the period 1981-1989, it was founded with laws aimed at 
elimina�ng discrimina�on against women in all areas of social life. Laws on family, educa�on, 
employment and social security were passed. Law 1286/82 abolished the last dis�nc�ons at the 

60legisla�ve level between students as well as the teaching staff . Law 1329/83 modernized Family Law 
and adapted it to the cons�tu�onal requirement of the principle of gender equality. According to this 
law the following was abolished: the concept of the patriarchal family in which the man was the of the 
family, and decided on everything related to marital life and was replaced by the family of equality in 
which man and woman decide on all ma�ers of their marital and family life.

From 1995 onwards, gender equality policy was gradually extended to a wide range of public policy 
areas as ar�culated at the UN Conference on Women in Ac�on (1995). These include tackling gender-
based violence and par�cipa�ng in decision-making centers, areas that have been constant priori�es 

63of public policy equality in Greece to date . 

In Greece, the principle of equal treatment and gender equality is established by the 1975 
Cons�tu�on. In par�cular, Ar�cle 4, paragraph 1 sets out a general principle of equality "Greeks are 
equal before the law". This cons�tu�onal principle is supplemented with regard to the rela�ons of the 
two sexes in paragraph 2 of the same ar�cle as follows: "Greeks have equal rights and obliga�ons." 
The revision of the 2001 Cons�tu�on incorporated a new wording, (Ar�cle 116 par. 2) which states “It 
is not discrimina�on on grounds of gender to take posi�ve measures to promote equality between 
men and women. The state takes care to eliminate the inequali�es that exist in prac�ce, especially to 
the detriment of women ".

By law N.1342 / 1983 (Government Gaze�e 39 / A / 1983), the UN Interna�onal Conven�on on the 
Elimina�on of All Forms of Discrimina�on against Women (CEDAW) was ra�fied without any 
reserva�on.  The CEDAW Conven�on is recognized by interna�onal law and the governments of the 

61
countries that have ra�fied it are commi�ed to implemen�ng its ar�cles . 
In 1985, Law 1558/85 established the General Secretariat for Equality (GGI) as a competent public 
service for the promo�on of formal and substan�ve equality between men and women in all sectors -
poli�cal, social, economic and cultural- and to this day remains the governing body responsible for 
gender equality issues. In 1989 with Law 1835/89 ini�ally and then with Law 2266/94, the Equality 
Research Center (KETHI) was founded in Athens and operates to this day. At the regional level, the 
prefectural organiza�on of equality mechanisms was created, which includes the Prefectural Equality 
Commi�ees with representa�ves of state, local bodies and women's organiza�ons and the 
Prefectural Equality Offices for the be�er informa�on of the ci�zens. Finally, in 2000, 13 Regional 
Equality Commi�ees were established at the Regional level, chaired by the Secretary General of the 

62Region . 

Ar�cle 16 of the 1975 Cons�tu�on establishes equality in the right to free educa�on, at all levels of 
educa�on for all na�onals, regardless of gender. Moreover, "art and science, research and teaching 
are free, and their development and promo�on is an obliga�on of the state."
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According to the Cons�tu�on of Greece, Ar�cle 22, paragraph 1, "All employees, regardless of gender 
or other discrimina�on, have the right to equal pay for work of equal value." The Law 3896/2010 
ra�fies the cons�tu�onal principle and it is the law that ensures gender equality in labor rela�ons - the 
law codified in a single text the legisla�on in force un�l then.  The concepts of direct and indirect 
discrimina�on are clarified, the concept of prohibited discrimina�on is expanded, it includes the 
concepts of sexual harassment and harassment due to gender, it strengthens the posi�on of the 
pregnant woman and the mother. 
Ar�cle 4 (1) imposes equal pay for equal work or work of equal value. Other issues it regulates are the 
equal treatment in occupa�onal social security systems, the equal treatment in rela�on to access to 
employment in professional development and training and working condi�ons. The ombudsman, 
who is obliged to cooperate with the Labor Inspec�on Body and the General Secretariat for Gender 
Equality, is a monitoring body for the implementa�on of the principle of equal opportuni�es and 
equal treatment.

For the balanced par�cipa�on of the two sexes in the decision-making process, the Greek Parliament 
passed a legisla�ve provision, Law 2839/2000, Ar�cle 6, according to which the balanced par�cipa�on 
of men and women in the decision-making process in the State, in the PUBLIC LEGAL ENTITY, PRIVATE 
LEGAL ENTITY as well as in the local authori�es of the first and second degree is sought. 

Promo�ng Equality between men and women in economic life

With Law 4604/2019, the first part of which is en�tled "Promo�ng substan�al gender equality, 
preven�on and comba�ng gender-based violence" (ar�cles 1-30), an independent ins�tu�onal 
framework for gender equality and the elimina�on of discrimina�on against women is enacted, for 
the first �me, which is governed by a comprehensive view of gender rela�ons and without trea�ng 
women as a "special category", as in the case of today provisions and regula�ons of family and labor 
law, social security law, Community direc�ves and interna�onal trea�es, which our country has 
ra�fied or defined by our Cons�tu�on. It iden�fies the basic concepts, mechanisms and bodies for the 
implementa�on of the principle of equal treatment of the sexes, the integra�on of this principle in 
public policies and in private life, as well as the forma�on and organiza�on of a network of permanent 
structures, by the country, with the object of preven�ng and tackling violence against women. For this 
purpose, the opera�on of an integrated Network of structures and services is envisaged with the 
object of offering psychosocial support, legal counseling, but also safe accommoda�on to women 
vic�ms of gender-based violence. These are the structures that cons�tute the network of the General 
Secretariat for Family Policy and Gender Equality, the Women's Counseling Centers, the Shelters for 

Measures - ac�ons to address violence against women
The Istanbul Conven�on is the most comprehensive interna�onal human rights treaty on violence 
against women and domes�c violence. Greece signed the Istanbul Conven�on in May 2011 and 

64ra�fied it in April 2018. The treaty entered into force in October 2018, with law 4531/2018 . The 
Conven�on is important because it recognizes that women and girls are at higher risk of violence than 
men, recognizes in prac�ce and in law gender equality (de facto & de jure) and condemns all forms of 
violence against women and children, like any form of gender-based violence. The Conven�on 
provides for the coordina�on and coopera�on of the following competent bodies: the judiciary, the 
police, local and regional authori�es, organiza�ons for the protec�on and support of vic�ms and 
witnesses. The implementa�on of the Conven�on by the states that have ra�fied it is monitored by 
the team of independent experts GREVIO and the first evalua�on of the country is expected to be 
completed in 2023.



39

65 h�ps://www.iso�ta.gr/wp-content/uploads/2017/04/ESDIF.pdf

The most recent development in the field of legisla�on is the enactment of Law 4491/2017 
(Government Gaze�e A '152 / 13.10.2017) "Legal recogni�on of gender iden�ty - Na�onal 
Mechanism for the Prepara�on, Monitoring and Evalua�on of Ac�on Plans for the Rights of the Child 
and other provisions”, which provides transgender people with the right to have their gender iden�ty 
recognized as an element of their personality and the right to respect for their personality based on 
their gender characteris�cs. In 2016, Law 4443/2016 (Government Gaze�e A'232 / 9.12.2016) 
incorporates - among others, the Direc�ves 2000/43 / EC on the applica�on of the principle of equal 
treatment of persons regardless of their racial or ethnic origin, and 2000/78/EC establishing a general 
framework for equal treatment in employment and occupa�on, strengthening the na�onal 
ins�tu�onal framework for equal treatment, replacing Law 3304/2005 (Government Gaze�e 16 / A / 
27-01-2005) “Applica�on of the principle of equal treatment regardless of racial or ethnic origin, 
religion or other beliefs, disability, age or sexual orienta�on ”and reinforcing pre-exis�ng provisions of 
other relevant Laws17. Ar�cle 2 of the Law includes defini�ons for concepts such as: "direct 
discrimina�on" 18, "indirect discrimina�on" 19, "harassment" 20, "discrimina�on due to 
rela�onship" 21, "discrimina�on due to alleged characteris�cs" 22, "mul�ple discrimina�on" 23. a. 
According to this Law, the principle of equal treatment regardless of race, color, na�onal or ethnic 
origin, pedigree, religious or other beliefs, disability or chronic illness, age, family or social status.

The priority axes of the NAPGE follow the guidelines of the European Commission to the Member 
States, adap�ng to the specific circumstances of Greece and concern the following policy areas:

The NAPGE, Na�onal Ac�on Plan for Gender Equality, includes a series of horizontal interven�ons 
across the range of public policy and ver�cal specialist policies aimed at women and men in areas 
where inequali�es are iden�fied. The combina�on of the two direc�ons in the interven�ons follows 
the strategy for the promo�on of gender equality, as established in 1995 at the UN Beijing Pla�orm 
and the European Commission Communica�on on Gender Mainstreaming.

65
• Decision making centers

women survivors of violence, the 24-hour na�onwide telephone line SOS 15900. In addi�on, the 
Independent Offices are established in the KEDE and ENPE, the Equality Commi�ees in the 
Municipali�es and the Regional Equality Commi�ees are upgraded. 

• Health 

• Social inclusion and equal treatment of women who are subject to mul�ple discrimina�on 

• Labor market and harmoniza�on of family and professional life 
• Educa�on, training, culture, sports and media 

The promo�on of gender equality is not an issue that concerns only women: it concerns both men and 
society in all its forms and touches every aspect of our lives. Gender equality can be the star�ng point 
for progress, pluralism and democracy, by building equal coopera�on between men and women. The 
legal framework that exists today in Greece is considered one of the most advanced. But it is not 
enough on its own to solve problems and ensure gender equality. Gender discrimina�on in society 
shows that gender equality has not yet been achieved. It is therefore necessary to integrate the 
gender dimension in all policies and the implementa�on of special measures or posi�ve ac�ons for 
preven�on.

• Gender-based violence

With the Presiden�al Decree 3 / 6-1-2021, “Ar�cle 2 - Renaming of the General Secretariat of the 
Ministry of Labor and Social Affairs", the General Secretariat for Family Policy and Gender Equality of 
par. 3 of ar�cle 7 of p.d. 84/2019 (Α '123) is renamed to General Secretariat of Demographic and 
Family Policy and Gender Equality and the corresponding posi�on of General Secretary of Family 
Policy and Gender Equality to posi�on of General Secretary of Demographic and Family Policy and 
Gender Equality, with whatever consequences this may to have in the future.



66 h�ps://repository.edulll.gr/edulll/handle/10795/1490 h�ps://wwwresearchgate.net/publica�on/332246303_0_paragontas_
   phylo_kai_e_scholike_pragma�koteta_sten_protobathmia_kai_deuterobathmia_ekpaideuse_Melete_episkopeses
67 University of Ioannina, Department of Philosophy of Pedagogical Psychology, Department of Pedagogy h�p://www.iso�ta-epeaek.gr/welcome.htm 
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The teaching modules developed in the context of the Fairy Tales project, as a tool for the 
development of cri�cal and crea�ve thinking, promote preven�on against violence and 
discrimina�on as the key tool for promo�ng gender equality. Within the framework of the project, 
ac�ons are proposed that have as main messages to the children:

66Related research  conclude that educa�onal prac�ces influence the development of educa�onal 
inequali�es by gender and can encourage and perpetuate prejudices about gender discrimina�on. In 
the school curriculum, gender equality is not a separate learning unit. In recent decades, through the 
coopera�on of University Ins�tu�ons or other State Authori�es, efforts have been made to produce 
suppor�ve educa�onal material to introduce gender issues in the educa�onal process. Material that 
is developmentally appropriate for the age of the child and can be used by teachers of the respec�ve 
levels of educa�on. Indica�vely we will be referred to the material created by the University of 
Ioannina, material that includes theore�cal and prac�cal informa�on addressed to kindergarten 

67teachers and teachers . The Ins�tute of Educa�onal Policy (IEP) of the Ministry of Educa�on and 
Religions, in the school year 2016-2017, inaugurated the ins�tu�on of "Thema�c Week", with aimed 
at informing and raising awareness of members of the school community (students, teachers, 
parents) in various thema�c fields. One of the axes was the field "Gender Iden��es", where ac�ons 
could be implemented on issues related to gender equality, preven�on of gender-based violence, 
gender stereotypes, etc. But none of the above is part of the compulsory teaching �me and their 
implementa�on is le� to the will of the sensi�zed teachers. In the Kindergarten the ac�ons can be 
integrated in a work plan, in the Primary School in the framework of the Flexible Zone and in the 
Secondary Educa�on in the implementa�on of a project. 

The Fairy Tales project proposes ac�ons targe�ng young children, teachers, parents and the general 
public, to promote gender equality, to prevent gender-based violence. The suggested prac�ces can be 
incorporated into the pedagogical prac�ce, to reconstruct gender stereotypes, while at the same �me 
encouraging young children to build healthy rela�onships based on apprecia�on and respect. The 
novelty of the Fairy Tales project to introduce the theme of equal opportuni�es for women and men in 
Primary Educa�on, (preschool age - Kindergarten and in the first grades of Primary School), is that it 
uses classic children's fairy tales, popular with children aged 5-7 years which are a factor in shaping 
their beliefs and a�tudes about life.

In Greece, in 1979, the procedures for the ins�tu�onaliza�on of mixed educa�on began, which, 
however, was finalized in 1985 (Law 1566/85), with the formal recogni�on that pure girls' and boys' 
schools reproduce educa�onal inequality between the sexes.

2. TRAINING MODULES: THE NATIONAL EXPERIENCE

· Women and men, girls and boys are equally capable and their knowledge equally valuable

Gender stereotypes, that is, the stereotypes of the sexes and their roles, contain various 
characteris�cs for the ways in which individuals think and express themselves, act and feel or dress. 
They also contain characteris�cs for the roles and profession they follow, depending on their division 
into "women" and "men". Essen�ally, these are preconceived ideas or representa�ons that a�ribute 
in a simplified way proper�es to individuals, proper�es that determine their behavior or reac�ons, 
e.g. "Men do not cry", or "girls are sensi�ve and coque�sh". Stereotypes do not remain the same nor 
are they the same all over the world. They change depending on the historical, social, poli�cal and 
economic condi�ons. Despite the significant changes that have taken place in recent years in the 
rela�ons between the two sexes, these stereotypes s�ll exist today and affect people's percep�ons. 
Stereotypical ideas about "masculine" and "feminine" quali�es consider these human characteris�cs 
to be innate.
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· Children, women and men have the right to live without violence and to have equal 
opportuni�es to realize their personal desires.

An important part of the Fairy Tales project, in addi�on to working with children, is the ac�ve 
involvement of kindergarten teachers and parents. The project envisages the training and awareness 
of kindergarten teachers and parents on issues of gender equality, stereotypes and preven�on of 
gender-based violence. In this way it provides a holis�c approach to the issue, as it includes in the 
implementa�on of the ac�ons the main actors of the socializa�on of the child in terms of gender: the 
family and the Kindergarten.

Educa�on, as an ins�tu�on of socializa�on of the individual, must promote and contribute to the 
achievement of gender equality, to raise awareness and prevent violence based on gender or gender 
segrega�on. The teaching modules of the project for working with preschool children, strengthen the 
effort of teachers and / or parents regarding the building of healthy rela�onships based on 
apprecia�on and respect for the opposite sex, from an early age.

· Every child is unique, different and precious! 

· It is important for women and men to be equally involved in the care of their home and family 
and to have equal �me for themselves.

· Women and men should be paid equally for the same work.
· There are good and bad strangers, we consult with parents before we trust them.

· Women and men, girls and boys are different, but this is a reason for coopera�on and not a 
reason for discrimina�on

· When girls and boys are equally involved in decision making, nobody will be at a disadvantage.

· The control, submission and enforcement of one sex to the other is not acceptable and leads to 
violence.

· Children and women are more vulnerable groups and more o�en become vic�ms of violence 
and based on this fact special protec�on and support is required.

· Every person is unique, different and precious! 

The ins�tu�onal framework governing the opera�on of Primary Educa�on, and in par�cular of the 
Kindergarten, the elabora�on of issues and the implementa�on of work plans emphasizes the 

68
collabora�ve learning . The methodology for the implementa�on of the ac�vi�es of the teaching 
units of the project is close to those used in kindergartens, both in terms of the structure of the 
content and the dura�on of the implementa�on of the ac�vity. This also allows the smooth 
introduc�on of ac�vi�es in the context of exis�ng pedagogical prac�ces. The use of fairy tales as a 
basic material for working with children, gives children space to express themselves through a familiar 
environment, to develop and enrich their speech, to process the social roles of both sexes, to perceive 
stereotypical or non-stereotypical images, to talk about violence and abuse. The symbolic character of 
the fairy tale, which par�cipates in the ac�ons, provides the child with the necessary distance from 
the topic of discussion, as the ac�vity is realized using the story of the characters of the fairy tale and 
not the personal experiences of the children. Knowledge is built through interac�on with the natural 
and social environment and contributes to the forma�on of a healthy personality and an ac�ve ci�zen 
are two of the main goals of preschool educa�on in Greece.

68 h�p://iep.edu.gr/images/IEP/EPISTIMONIKI_YPIRESIA/Epist_Monades/A_Kyklos/Proshol_Agogi_nea/2019/meros_1_paidagogiko_plaisio.pdf
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The first contact with the stereotypes of classic fairy tales took place in early 2019, a�er the fairy tales 
had been selected. Two working groups, one consis�ng of children aged 5-7 and one of the primary 
school teachers, iden�fied, deconstructed and reconstructed the stereotypes. The material of these 
groups formed the basis of the teaching modules developed for working with young children, on the 
subject of preven�ng gender-based violence as well as promo�ng gender equality.

ь  to dare to try in the security provided by the game and the symbolic reason of the fairy tale,

This method has helped children discover characteris�cs of the world around them that relate to 
gender equality and preven�on against gender-based violence. By playing, they share and nego�ate 
different social experiences, such as trying out everyday roles of people familiar to them, exploring 
ideas, topics and events that impress and arouse their curiosity, conduc�ng explora�ons that start 
from their own interests and ques�ons, all that helps children become more autonomous in their 
thinking.

ь  to ask ques�ons and pose problems, 

Children par�cipated in groups and ac�vi�es equally, they were encouraged to think outside the 
gender stereotypes without fear of being ridiculed or rejected, which ensured the promo�on of 
equality, jus�ce and ac�ve par�cipa�on in the educa�onal process.

The first implementa�on of the teaching units started in 2020 in Karditsa. The group of children 
included children aged 5 to 7 years, boys and girls. The implementa�on of the ac�vi�es includes 
interac�ve working methods, such as brainstorming, role-playing games, reading fairy tales, group 
discussions, etc., but also visual material, such as pictures of the main characters, models, 
presenta�ons, s�ckers, dolls, etc. The working methods were chosen in order to expand the 
possibili�es of children for crea�ve and cri�cal thinking. The innova�on of the approach of the 
ac�vi�es through the fairy tale and its heroes creates a learning environment that is a source of s�muli 
and experiences, promotes their natural tendency for experimenta�on and explora�on and 

, 69encourages ini�a�ve, responsibility , of meanings. expression of ideas and the co-construc�on
Discussions and working in small or large groups helped the children:
ь to act responsibly and autonomously, to take ini�a�ves, to support their choices, thus building 

their personal iden�ty,

The teaching units and ac�vi�es that have been developed, have the symbolic meaning of the fairy 
tale and its heroes, as a star�ng point, but they are the occasion for the development of condi�ons for 
crea�ng the right terms and condi�ons, in order to facilitate the young children in the search and 
mul�ple solu�ons, to ques�ons / problems that arise during the educa�onal process, especially if we 
take care to enrich it with elements of everyday life. In this context, the indicators for gender equality 
of the European Ins�tute for Gender Equality - EIGE provided the "material" for the elements of 
everyday life. The promo�on of gender equality is done through ac�vi�es related to educa�on, 
health, work, pay, leisure, par�cipa�on in decision-making - these are the indicators for gender 
equality of the EIGE.

3. METHODOLOGY AND MODULE ADAPTING

ь  to develop strategies to solve problems, 

Understanding the concept of gender equality was either direct, through storytelling, or indirect, 
using a language that makes both sexes visible. Representa�ons also contributed to this goal, as well 
as the strong descrip�on of the posi�ve side of the best life of all, when men and women work, create, 
decide together, live with equality.

ь  to crea�vely apply their knowledge in new situa�ons.

 69 As a teaching strategy, co-construc�on refers to the process by which a teacher and children, together, create meaning and gain knowledge about 
    the world.
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The pilot applica�on was made in a Kindergarten of the city, by a Kindergarten teacher member of the 
ini�al group of teachers, with the aim of ini�ally evalua�ng the applica�on of the given educa�onal 
modules and then the wider applica�on of these modules by the rest of the group of teachers that 
formed the ini�al working group, the original focus group. The pilot applica�on is a fact that provided 
a very important experience in the implementa�on of the ac�vi�es by the rest of the group of 
teachers.

Children are by nature curious about the natural and social environment. In order to u�lize and 
strengthen their willingness to explore and learn the material of the program, he arrived at the 
Kindergarten in a beau�ful box, which contained, among other things, gi�s for each child: the hat that 
allows us to talk, s�ckers and the storybook.
The ac�vi�es proposed are group. This is because teamwork can be fun, enjoyable, but at the same 
�me gives children the opportunity to work together, cul�vate their self-esteem and confidence, 
develop skills, build close rela�onships and lay the founda�ons for a community that is interested, 
shares and supports. Team work promotes collabora�ve learning and a flexible team allows children 
to see themselves working in many different contexts, with different condi�ons each �me, but also on 
different projects.

The role of the teacher/coordinator is crucial for the implementa�on of the teaching modules. He is 
the person who creates the right atmosphere of trust and respect for the group experience and 
"educates" the par�cipa�ng children to be members of the team. Adaptability, ingenuity, respect for 
the other child, and the personality of the teacher/coordinator in rela�on to the dynamics of the 
team, is the key point in the effort to implement the ac�vi�es.

The ac�vi�es are addressed to preschool children who a�end Kindergarten and the first grades of 
Primary School (5-7 years old) and are indica�ve. The teacher can modify them according to the 
dynamics of his/her class, but without changing the goal given at the beginning (field: Objec�ve of the 
ac�vity). The ac�vi�es are implemented in the given sequence and it is legi�mate to start a�er the 
children have met each other and have started to "bond" as a group.
Teaching modules with a large volume of ac�vi�es were implemented in two or three mee�ngs, 
depending on the capabili�es and interests of the group and the judgment of the kindergarten 
teacher who recognizes and respects the diversity of each child, i.e. personality, skills, ways of 
expression and communica�on, cultural heritage and highlights it in a posi�ve way, ie it facilitates 
each child to recognize his own characteris�cs, but also of the other children in the group. Before 
star�ng the ac�vi�es, the children are presented with the materials that will be used, so that they 
become familiar with them and their a�en�on is not distracted along the way.
The teacher was given the opportunity in the interval between the ac�vi�es - in order to avoid 
discon�nuity between the modules - based on the fairy tale of the module, to use some ac�vi�es that 
are fun and interes�ng for the children. For our fairy tales, techniques from the "Drama Process" and 
others such as the use of pain�ngs were chosen. We must point out that the techniques used are not 
"a complete drama". Indica�ve: "Role on the wall", "In the hero's room", "Mark the moment". In the 
Appendix are presented indica�ve exercises for strengthening rela�onships for work in groups of 
children, as well as some techniques that the teacher can use as an introductory way of approaching 
fairy tales in general.

§ the strengthening of children's self-percep�on and autonomy, by crea�ng condi�ons and 
situa�ons of equal and selfless communica�on between them

Through this formula�on of the methodology for the implementa�on of the teaching modules we 
tried to achieve specific goals, inherent in the Pedagogical Framework and the Principles of the 

70
Curriculum for the Kindergarten , objec�ves such as:

70 h�p://iep.edu.gr/images/IEP/EPISTIMONIKI_YPIRESIA/Epist_Monades/A_Kyklos/Proshol_Agogi_nea/2019/meros_1_paidagogiko_plaisio.pdf
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§ the equal and unhindered par�cipa�on of all children, regardless of gender or origin, in the 
implementa�on of ac�vi�es while elimina�ng inequali�es 

Children through their family, the dominant body of socializa�on, acquire their gender iden�ty 
through the imita�on of living beings such as parents and siblings, or symbolic pa�erns such as the use 
of language or games. Children from the age of 3 are able not only to categorize individuals based on 
their gender, but also to a�ribute specific objects and ac�vi�es to men or women. School as the 
second factor in the socializa�on of children, can help them to recognize and challenge stereotypes 
represen�ng the erroneous, one-sided and rigid knowledge of individuals about social groups and 
contributes to forma�on of a healthy personality and a future ac�ve ci�zen. 

The implementa�on of the ac�vi�es in an environment of acceptance and security, allowed the 
children to develop and express their ideas, while at the same �me learning to accept that there are 
different posi�ons and views. The acceptance environment reinforced the children's a�empt to think 
outside the stereotypes without fear of being ridiculed and rejected. The children were encouraged to 
listen to each other and reflect together. This process enhanced their personal and social 
development as they began to perceive and understand the feelings and views of others, to 
communicate and collaborate with others to share stories from their daily lives. The ac�vi�es 
incorporated the physical, cogni�ve and emo�onal experience of each child so far.

§ introducing the issue of equal opportuni�es for boys and girls, for women and men in the sphere 
of family, social and professional life

§ Coopera�on with all their classmates and mutual support in the implementa�on of joint ac�ons

§ Understanding uniqueness

The project also provides for the par�cipa�on of parents in the process. This collabora�on with the 
family and consequently the connec�on of the project with the community contributes to the 
learning of the children and helps them to become more aware of the historical, cultural and social 
context through which the classic children have emerged and spread. 

§ Par�cipa�on

§ Enhancing self-knowledge and self-confidence that will lead to the construc�on of personal 
iden�ty

§ Equality

4. WORKING WITH CHILDREN - EXPERIENCE AND LESSONS LEARNT

§ Tolerance and respect for the different

The purpose of the teaching modules of the work plan is the acquisi�on by students of skills such as:

Fairy tales offer symbolic solu�ons to these problems, allowing children to come into contact with 
their "dangerous" emo�ons in a safe and construc�ve way.

§ Prac�cing in situa�ons that require the exchange and acceptance of different views

and the adop�on and acceptance of a�tudes and values   such as:

The implementa�on of the teaching modules confirmed that the children arrive at the kindergarten 
with the gender stereotypes structured at an early stage within them. It was observed that more boys 
follow behaviors that are considered more socially acceptable for their gender, compared to girls. 
Through par�cipa�on in the ac�vi�es, the children saw the "other" not as an obstacle or threat, but as 
an advantage that leads to the recogni�on and acceptance of the other as a partner and companion.

§ the weakening of categoriza�ons, prejudices and stereotypes, which may hinder the acceptance 
of people with different characteris�cs

§ Limi�ng the fear and insecurity that stems from the concept of the different
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"If a child is not allowed to enter the realm of the imaginary, he will never be able to face reality. A 
child's need for stories is as basic as his need for food, and it manifests just like hunger. "Tell me a story, 
Dad, please." And then the father sits down and tells a story to his son. Or else he lies in the dark next to 
him, the two of them on the child's bed and starts talking, as if there was nothing le� in the world but 
his voice, telling a story to his son in the dark. It is o�en a fairy tale or an adventurous story. But o�en it 
is nothing more than a mere leap into the imaginary. "

Although we live in an age of rapid technological advancement and the omnipotence of the image, 
fairy tales con�nue to excite children, as they help them perceive the world around them in a symbolic 
and "playful" way. They offer a "cushion" of security that gives space to raise complex issues - such as 
violence, gender discrimina�on - issues that children will encounter growing up. The heroes of fairy 
talesis the "mentor", the guide of the children in their a�empt to copeσουν the difficul�es and 
solveσουν conflicts, their a�empt to accept their feelings and control their expression, to respect 
others and the rules of the group. 

Paul Oster, Excerpt from the book: THE INVENTION OF LONELINESS

The topics that were quite difficult for the children were the power rela�ons in the family, the 
rela�onship of equal value, reward for work of equal value, while they easily recognized the danger 
and its source regarding the hero. From the ac�vi�es used by the teachers in the �me interposed 
between the modules, the ac�vity that the children really liked was borrowed from the educa�onal 
drama: cu�ng in �me or otherwise frozen images, because it seemed to work libera�ngly to the 
children and enabled them to express emo�ons - posi�ve or nega�ve - as they impersonate someone 
else. Most of the children chose to represent scenes where the heroes were in danger and then 
iden�fied the source of the danger.
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The Kindergarten is the first official educa�onal ins�tu�on for children. The children arrive at the 
Kindergarten having already acquired their gender iden�ty, through their family. They bring with 
them certain percep�ons, stereotypical percep�ons, about the different roles and behaviors of the 
two sexes and as a rule they revive them. As already men�oned, not only they categorize people 
based on their gender, but also a�ribute specific objects and ac�vi�es to men or women: 

• "Feminine" objects or ac�vi�es, such as a handkerchief, a skirt, washing dishes, cooking 
• "Men's" objects or ac�vi�es such as a suit, a tool, watching football.

· the interac�on of the peer group on an equal foo�ng 

· equal par�cipa�on of all in the classroom, whether it is role-playing games, yard games, 
computer use, or engaging in rou�ne ac�vi�es such as cleaning and �dying up the classroom 

Also, they separate and dis�nguish the professions into "female" and "male", nurse - female, doctor - 
male, kindergarten teacher - female, car mechanic - male.

71Related research  also show that both parents and kindergarten teachers - without even realizing it - 
treat girls and boys in such a way that they are encouraged to behave according to the socially 
accepted stereotypes of their gender, stereotypes that they carry and the teachers themselves. This 
can happen, involuntarily or voluntarily, from the way they organize and spa�ally shape the ac�vity 
areas in the room, the choice of logis�cs, the verbal or non-verbal communica�on they develop with 
the children, the differen�ated characteriza�ons they use for the boys and girls, mo�va�on to choose 

72and engage in different games and types of ac�vi�es that "fit" more with their gender . 

The Kindergarten, as a body of socializa�on of the child, can contribute to its socializa�on in terms of 
the role of gender in various ways and prac�ces, such as:

· assigning different ac�vi�es to boys and girls according to their interests and abili�es and not 
based on gender 

· the grouping of children in the educa�onal process not on the basis of gender but on the basis of 
the coopera�on of children with similar abili�es and other �mes with different ones, depending 
on the goal of the group

· the use of books free of racial or other standards 

It is therefore necessary to educate, train and raise awareness of incumbent teachers, educators, on 
gender and equality issues, but also to encourage school units to implement preven�on and 
informa�on programs on gender equality. 

Another important factor in promo�ng equality in preschool is parents. Parents, or other family 
members, give different toys to boys and girls, from a very early age, and encourage them to engage in 
different ac�vi�es for both sexes. It is therefore necessary to raise parents' awareness on issues of 
promo�ng equality and preven�on of gender-based violence.

· the use of pedagogical material based on the common interests of boys and girls 
· its staffing with teachers of both sexes. In Greece the presence of the male Kindergarten teacher 

is almost invisible.

In conclusion, we can say that the promo�on of gender equality is not just an issue for girls and 
women: it concerns boys, men, but also society in all its forms and touches every aspect of our lives. 

71 h�ps://amitos.library.uop.gr/xmlui.uop.gr/handle/123456789/4798
72 Presenta�on: Pedagogical prac�ces and gender iden��es in Kindergarten. Kotronidou Ioanna, Teacher PE60, M. Sc. Management and Evalua�on 

th    of Educa�onal Units, Proceedings of the Hellenic Ins�tute of Applied Pedagogy and Educa�on (HELLIEPEK), 6  Panhellenic Conference, 5-7 Oct 2012

5. KEY CONCLUSIONS AND CONSIDERATIONS
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Addressing and reconstruc�ng prejudices and gender stereotypes is a process that concerns 
everyone, parents-teachers-society. It is a complex process, which must start from preschool age and 
con�nue with lifelong learning and educa�on at all ages.

 Gender equality can be the star�ng point for progress and democracy, by building an equal 
partnership between boys and girls, men and women. Preven�ng gender-based violence and 
comba�ng gender stereotypes can and should begin in preschool, through playful collabora�ve 
learning processes. The use of fairy tales could be one of the ways to introduce and present the many 
social roles that girls and boys, women and men can play when they have equal access to educa�on.
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Part 1: Ac�vi�es to work with on the fairy tales

We choose ac�vi�es which are fun but with seriousness. If the children enjoy the ac�vi�es they will 
express themselves easier. When we choose the ac�vi�es, we also have to bear in mind the children's 
age, experiences, morals, interests and the place that we will work in.

2.�  Making character's (e.g. Snow White) room.
The animator creates a shape with a scotch tape on the floor. We tell the children that this is Snow 
White's room and we ask them to put in the details. The children decide where the door is, are there 
any windows and where they are situated. We also mark them with scotch tape. We then give them 
li�le pieces of paper and they draw or write which objects there are inside the room, and they put 
them in the place they think they are. We then ask ques�ons about these objects such as: “I wonder 
why Snow White has a mirror”, “is it a big one”, “does she like mirrors?”, or if they haven't put a mirror 
in the room we ask: “I wonder why she doesn't have a mirror”, “doesn't she like to look herself in it”. 
The ques�ons are unlimited and depend upon the determinants we have decided to look for in each 
fairy tale and of course on the answers the children give us. 

The outline of Snow White's body is drawn on a large sheet of paper, which is stuck onto the wall. 
Words or phrases describing Snow White are then wri�en directly onto the drawing by the animator. 
You can include known facts such as physical appearance, age, gender, loca�on and occupa�on, as 
well as subjec�ve ideas such as likes/dislikes, friends/enemies, opinions, mo�va�ons, secrets and 
dreams. We write inside the outline what Snow White believes for her and outside what others think 
of her. The children can return to add more ideas, thoughts and feelings as they discover more about 
the character over �me. This ac�vity can answer some of the ques�ons we have posed and cause 
disputes among the children which can be very helpful in introducing new ques�ons. 

Ac�vi�es

For our fairy tales we have chosen techniques from “Process Drama” and others.  We have to point out 
that the techniques used are not a fully –featured drama.

1.�  Role on the wall

 and if the answer is No, we can ask:

 

If the answer is Yes, we can ask: 

3.�  Next steps

o Did she take any money with her?   
o  wonder why Snow White took her brush with her or didn't?

o Where did she get the money from? 

o What if she needs to buy some food?

Once again the ques�ons depend on the answers and on our goal. 

§ We ask the children what Snow-White would take from her room if she was given the chance. 
Which three objects would she put in a suitcase? The children can draw the objects or we can write 
them on paper. We ask them: 

§ When we have finished with the room, we can do an improvisa�on inside the room. For 
example, we can ask the children to show what the character is doing in the room when she is alone 
a�er having dinner with her family. We can ask what they think she does first, does she look herself in 
the mirror, does she read a book, does she need a servant to get undressed, etc. The children “play” 
the scene.

Appendix
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• Mom goat is talking to the phone with a friend about a problem that she has for example she 
is running out of money what she could do the children do an improvisa�on.

• Snow White is talking a walk in the forest and finds a purse full of money. What does she do 
with it does she buy anything what?

6.	 Inside the hero's room 

Other ac�vi�es we can do with the children 

• If mom le� some instruc�ons for the li�le goats of things to do what would they be who 
would do them. We make a list.

Inside the hero's room we have an unfinished le�er. We ask the children to finish it. The le�er could 
begin with a phrase that will arise ques�ons from the children for example if the mother goat is wri�ng 
a le�er to a friend of hers saying that she is really frightened to leave her children alone and she is 
asking for advice. We can ask ques�ons such us how does she feel to leave her children alone, if there 
was a male goat in the house would they be protected, would he leave his children alone, does mom 
goat has another alterna�ve other than leaving her children etc. The children finish the le�er and we 
mail it.

• We ask the children to be journalists what would they write at the newspaper and what 
photo would they put if they had to cover the story of the mom goat who le� her children alone or how 
would they describe Beauty's love for the Beast. We can help them by asking did Beauty like the Beast 
at the beginning or what did the beast do that made Beauty grow fond of him etc. We can write down 
their sugges�ons and they draw the main “photo” of the ar�cle. 

The ques�ons we can ask are unlimited but we have to listen first to what the children say and then 

All these ac�vi�es can be used in all the fairy tales with the appropriate modifica�ons.  

Is it a drama�c technique used to highlight a key moment of a story? This can be done in many ways. 
For example, we tell the kids that we are taking a picture of   Snow White when the dwarves come back 
from work, or when they are all together in the house or out in the wood.  The children in small groups 
represent the picture. We can now depict their ideas about who is serving the food, or who is washing 
the dishes, which is res�ng or cu�ng wood. We can also ask the children who are watching, to get in 
the frame one by one and by touching one of the characters say what his thoughts are. We help the 
children by asking ques�ons like: “I wonder what Snow White is thinking now that she is washing the 
dishes”.  Another way is to encourage the children to do an improvisa�on and then talk about it. We 
have to bear in mind that frozen images are used to crystallize an important moment so that they can 
be effec�ve.  

• If a character from one fairy tale wrote a le�er to another what would he or she say to him or 
her?  For example, if the Beauty wrote a le�er to Snow White about beauty and mirrors….

 4. Unfinished materials.
We try to finish an unfinished drawing that Snow-White has le� in her room. The drawing can picture a 
place in the castle or in the forest or in the dwarves' house and the children draw Snow-White or any 
other character they want in it. We can also give to the children different pictures from the illustra�on 
of the fairy tales   which are missing a piece and ask them to complete them by drawing or by cu�ng 
images from magazines. We ask ques�ons such as “Snow- White is very tall in this drawing, but her 
stepmother is taller. Is it because she is older?”

5.	Marking the Moment 
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Part 2: Introductory games/games of Acquaintance and Relaxa�on games between 
structured ac�vi�es

adjust our ques�ons. We have to remember that thought needs �me to elaborate and the kids answer 
only if they are interested in what we are doing.  They will also feel more secure if they see us not as the 
ones who know all the answers, but as the ones who are searching for answers with them. 

The children sit a circle. The facilitator is standing in the centre holding a large so� ball. She tells her 
name and something about her for example what is her favorite food, or color. She   then   throws the 
ball to a student and they tell their name and something about them. This is a great ac�vity for 
relieving anxiety if the children don't know each other well. We can vary the game by telling the 
children at first to walk around and shake hands with every one they meet and then shake hands and 
say their name.

ь what is your favorite food?

2.	2nd  game 

ь what is your favorite game? 

ь what's your name?

ь do you have any pets?

Many kids feel shy and lack confidence, when it comes to interac�ng with other people in a group.  It is 
thus, very important to engage kids in icebreaking ac�vi�es or games. This way, we can make all of 
them feel comfortable with each other so that they fully par�cipate to the group and forge bonds 
between them. Let's look at a few of these ac�vi�es.

Or even easy funny things to do like:

Objects needed:  a large so� ball

ь touch your belly with one hand and jump. 

ь do an animal.
Each child throws the ball and then catches it. We see which ques�on is wri�en under his le� or right 
thumb.

ь sing a song. 

Objects needed: a large beach ball, a marker
Write on a large beach ball with a marker ques�ons like:

1.	1st game 

Objects needed:  newspaper sheets, music

nd3.	3   game 

th4.	4  game, Saying hello in funny ways 
Objects needed: music

Put the newspapers down on the floor.  You have to have as many sheets as the children involved and 
put on some music. When the music stops each child stands on a newspaper sheet. You then remove a 
sheet so that the kids are outnumbered. The next �me the music stops, two kids will have to share the 
same sheet. You con�nue when all the kids will be standing on the same sheet.

Play a game with newspapers 

The children walk around the room listening to an instrumental part. When the music stops they have 
to ''say hello'' to the child near them by touching parts of each other's bodies such as their elbows or 
their noses etc.   
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th 5. 5  game

- who is going out for coffee? and so on… 

- who puts you to bed or wake you up? 
- who is going to work every day? 

Each child has to put the appropriate piece of paper under the photo that we are talking about. We can 
discuss with the children the results and ask them ques�ons during the process like:

 We can play a game which will help us depict on a first level if there are any stereotypes we can 
iden�fy. We need pictures from magazines or photos which show household chores, sports, children 
in their beds, children going to school, working environments, amusements etc. We put them on a 
board side by side. We also have post it paper of two colors for example yellow for women and green 
for men.  We explain to the children that one color is for men and the other for women and we ask 
them ques�ons like:

Addi�onally, we can use these or other games, in case that the children feel �red during their 
involvement with the ac�vi�es. Before we begin our icebreaking games we need to explain to the 
children that we have to have some rules in order to make our team happy and produc�ve. We need to 
explain in simple words that every team has to have rules. They already know that from school so it will 
not be difficult for them to set the team rules. We can ask them to draw in small pieces of paper 
accepted and unaccepted behaviors and then place them under two clouds a happy one and an 
unhappy one. We go back to them whenever needed.

 Objects needed: post it papers, photos from magazines

- You put a green paper under this photo. Does this mean that your mom never puts you to 
bed?

To make the children “bond” and commit to the group even more we can suggest to find a name 
for our team. We listen to sugges�ons and we vote. We write our “team's” name on a board and 
the children write their names or draw around it.

 



Bulgaria has ra�fied a number of interna�onal conven�ons, as well as agreements under the 
interna�onal human rights law. The most significant among them In the field of gender equality, which 
map out the future strategic framework of the policy in this area, are the Beijing Declara�on and 

73Pla�orm for Ac�on on Women's Rights , adopted at the Fourth UN Conference on Women, the 
74

Conven�on on the Elimina�on of All Forms of Discrimina�on against Women , together with the 
75Commi�ee on the Elimina�on of Discrimina�on against Women (CEDAW) , which monitors the 

76
implementa�on of the Conven�on and the Op�onal Protocol  to the Conven�on on the Elimina�on 
of All Forms of Discrimina�on against Women.

The state policy on gender equality in Bulgaria is regulated by a special Gender Equality Act  
(Promulgated SG No. 33 of April 26, 2016).

Further, we will present the na�onal perspec�ve to the implementa�on of these ac�vi�es and the 
experimental part of the project, with a focus on adap�ng to the pedagogical framework in the 
process of educa�on in kindergartens and the local cultural characteris�cs. The summaries and 
conclusions will provide guidelines for sustainability and las�ng presence of gender equality topics in 
the educa�on of children aged 5-7 years.

It might be a good idea to start presen�ng the na�onal experience of Bulgaria, with an outline of the 
important laws, policies and regula�ons promoting gender equality as well as its introduc�on in early 
childhood educa�on. They formed the basis for project ac�vi�es aiming to contribute to ques�oning 
gender stereotypes for women and men and  encouraging children to build safe and healthy 
rela�onships based on  mutual respect and esteem.

For the purposes of this Act, gender equality means “equal rights and obliga�ons, equal opportuni�es 
for realiza�on and overcoming obstacles in all areas of public life, as women and men are free to 

77
Gender Equality Act  

1. POLICIES PROMOTING GENDER EQUALITY

A significant part of the na�onal legisla�on in the country related to equal opportuni�es for women 
and men has been adopted in the process of its harmoniza�on with the acquis communautaire. In this 
process, na�onal norms have been brought into line with European Union primary and secondary 
legisla�on, in par�cular in the field of equal treatment for women and men, equal opportuni�es for all 
and the fight against all forms of gender-based violence. ).

12 training modules, based on 9 classic children's tales, complete the Guide to help teachers and 
professionals working with preschool children on  gender equality topics. 

A series of ac�vi�es were implemented in Bulgaria within the framework of the Fairy Tales Project, 

aimed at introducing the topic of gender equality (gender equality) into the educa�on of children 

aged 5-7 years, with the ac�ve involvement of their parents and teachers. These project ac�vi�es 

were carried out in close coopera�on with the directors and teachers at two kindergartens in 

Targovishte. Their partnership on the project were indispensable to iden�fying the best solu�ons, 

pedagogical approaches and methodological adapta�ons to introducing the topic of gender equality 

in early childhood through the use of classic children's stories.

III. BULGARIA
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73 h�ps://www.un.org/womenwatch/daw/beijing/pla�orm/
74  The Conven�on was ra�fied in 1981 - h�ps://www.ohchr.org/EN/ProfessionalInterest/Pages/CEDAW.aspx.
75  h�ps://www.ohchr.org/en/hrbodies/cedaw/pages/cedawindex.aspx
76  The Op�onal Protocol was ra�fied in 2006 - tps://www.ohchr.org/EN/ProfessionalInterest/Pages/OPCEDAW.aspx.
77 h�ps://lex.bg/en/laws/ldoc/2136803101



The Protec�on against Discrimina�on Act (promulgated, SG No. 86/2003) largely complies with the 
acquis communautaire in the field of equal treatment of women and men.

It regulates equality in terms of employment and the exercise of the right to work, opportuni�es for 
training and professional qualifica�on, equal pay for equal work. (Sec�on I. Protec�on in the exercise 
of the right to work). In the field of educa�on and training, the Law s�pulates:

5. overcoming gender stereotypes.

Art. 35 (1) The persons, carrying out training and educa�on, as well as the compilers of textbooks and 
teaching aids shall be obliged to provide informa�on and to apply methods of training and educa�on 
in a way, aimed at overcoming stereotypes about the role of women and men in all spheres of social 
and family life.

(2) Kindergartens, schools and higher schools shall include in their educa�onal programs and plans 
training on the problems of gender equality of women.

develop their personal abili�es and make choices without the limita�ons of the social role of one's 
gender. " (Addi�onal provisions).

According to the Na�onal Strategy for the Promo�on of Gender Equality (2016-2020), the country has 
a comprehensive ins�tu�onal mechanism for preven�ng and comba�ng discrimina�on, and gender is 
one of the nineteen features for which the Protec�on against Discrimina�on Act provides protec�on. 
"The state strives to protect the poli�cal and social rights of women and men, promotes equality in the 
field of employment, pay and social security, professional qualifica�ons and career development, 
reconciling family and professional life and the right and use of parental leave. The right of access to 
na�onal and universal cultural values, the right to the development of personal culture, the freedom 
of ar�s�c, scien�fic and technical crea�vity, inven�ve, copyright and related rights are guaranteed”, 
the Strategy states.

78Protec�on against Discrimina�on Act

3. equal treatment of women and men and preven�ng gender-based discrimina�on and violence;

2. equal access of women and men to all resources in society;

The state policy on gender equality is based on the principles of:

1. equal opportuni�es for women and men in all spheres of public, economic and poli�cal life;

4. balanced representa�on of women and men in all decision-making bodies;

The reasons, on the one hand, may be that gender equality seems to present a complex topic and it is 
difficult to find the prac�cal tools to "translate" it into children's language. A�empts going along these 

2. TRAINING MODULES: THE NATIONAL EXPERIENCE 

A number of strategic and opera�onal documents have also contributed to the elimina�on of the 
differences between women and men and the preven�on of discrimina�on in Bulgaria, such as: the 
Na�onal Program for Preven�on and Protec�on against Domes�c Violence, the Na�onal Strategy for 
Roma Integra�on, the Na�onal Program for Preven�on and Comba�ng Trafficking, etc.

In Bulgaria there have been fragmented a�empts to work on the topic of gender equality at 
kindergartens. Thema�c classes were held with preschool children, mainly in the context of violence 
preven�on. These a�empts were mainly carried out by civil society organiza�ons within �me-bound 
projects. There are no pedagogical programs that are part of the compulsory educa�on of children at 
kindergartens, and this is an obstacle to the sustainability and las�ng presence of this topic in  
children's educa�on and upbringing at an early age. 
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78 h�ps://www.lex.bg/laws/ldoc/2135472223
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Kindergartens' pedagogical prac�ces in Bulgaria, have turned classic children's tales are into a well-
known and widely used tool for working with children. They are present as part of the methodological 
framework of different age groups, including preschool age (5-7 years). Fairy tales are used to develop 
children's ability to learn new content, to categorize, to recreate a plot, to make a summary, to 
develop and enrich their speech. In this aspect, the project is based on the established prac�ces of 
presen�ng classic children's tales. The building block was the use of plots to set new themes - gender 
roles of women and men, characteris�cs of fairy tale characters of both sexes, stereotypical and non-
stereotypical images, violence and abuse, etc.

lines have been isolated, based mainly on best prac�ces in other countries and not always appropriate 
to the local context. This gap is widened by the lack of na�onal standards and policies for introducing 
the topic of gender equality in early childhood educa�on, which makes it unpopular, and encourages 
educa�onal ins�tu�ons to avoid it instead.

Methods close to those used at kindergartens were applied, in terms of content structure  and ac�vity 
dura�on. This allowed for a smooth introduc�on of the new ac�vity in the context of the already 
exis�ng pedagogical prac�ces and invited the children into an environment that feels familiar and 
close to them. At the same �me, to mark the situa�onal ac�vi�es on the topic of gender equality as 
different, the project team introduced special symbols ("passports" for par�cipants, s�ckers for each 
module, a verse, marking the  for the beginning and end of ac�vities). They served to differen�ate 
modular training sessions as a coherent flow of ac�vi�es in a certain sequence. 

The contribu�on of the Fairy Tales Project  lies in the development of prac�cal modules for working 
with children aged 5-7 years to overcome these shortcomings: they follow an innova�ve methodology 
for se�ng complex topics through children's most popular fairy tales. Being aware of the impact that 
suppor�ve environment of significant adults has on child development, the team involved parents 
and teachers in the process to ensure that the topic will be permanently present in the upbringing and 
educa�on of children at kindergartens and in their families.

The main goal of pedagogical interven�ons under this project was to turn kindergarten communi�es 
into a safer place for children by encouraging construc�ve coopera�on among girls and boys.

And opened opportuni�es encouraging children to freely express themselves without fear of 
punishment. This was par�cularly important for opening up discussions among children on topics, 
where there are no right or wrong views. Children's par�cipa�on was encouraged with the clear 
understanding that children should be respected and supported in their interests and desires and 
encouraged to develop their poten�al.

The introduc�on of a new fairy reality in the ac�vi�es allowed to maintain a healthy distance from the 
personal experiences of children. Such complex and conflic�ng topics could be discussed without 
contradic�ng and clashing with the values that children are brought up with in their families and 
immediate environments. No tension or opposi�on built up,  because moderators worked using the 
fairy-tale reality and characters, not children's personal experiences. Classic children's tales are a 
universal tool for introducing complex topics to young children. There is nothing more natural than 
their plots to present different life situa�ons, including conflicts, abuse, violence in a child-friendly 
way.

On the other hand, children are believed to be too young at kindergartens to be presented with topics 
on which there is no consensus in society. Gender equality, as well as the lack of it, is definitely a topic 
that provokes debate, conflict and division in society and touches upon our personal subjec�ve 
feelings and vulnerability. The fact that at schools and especially in the secondary stage of educa�on, 
clearly more varied forms of civic educa�on have been introduced, to help children ques�on gender 
stereotypes for women and men and promote equal opportuni�es for girls and boys. With older 
children, these topics are much more o�en part of their school agenda than they are with children 
aged 3 - 7.
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Interac�ve methods of work were employed (brainstorming, situa�onal games, reading fairy tales, 
picture tests, group discussions, etc.), and visual materials (drawings of the main characters, animated 
maps of various objects, presenta�ons, s�ckers, dolls, etc.) were used. Discussions in small and large 
groups were prac�ced to provoke a debate that help children  become more autonomous in their 
thinking, outside the limits set by moderators. When children reflected on gender equality, they were 
encouraged to think outside of gender stereotypes without fear of being ridiculed and rejected.

The project efforts made use of the established prac�ces in presen�ng 'so�er version' of classic fairy 
tales. The adapted texts lack much of the 'scary' elements that have disappeared a�er a series of edits 
of the original stories. The prac�ce in Bulgaria has been to present  stories that do not feed strong 
nega�ve emo�ons and especially fear. This is in line with established public a�tudes censoring 'bad' 
story features, aligning with children's fears, anxiety and feeding internal conflicts.  To avoid feud 
ba�les over established methods of work at kindergartens, the project used the edited texts of fairy 
tales. It is the posi�on of the project's expert team that changes in these rou�ne prac�ces will assist 
the efforts to prepare children respond adequately to risky situa�ons. Prac�ce shows that violence 
and abuse of children occurs even in infancy and, preven�on programs should start early, finding an 
appropriate way to introduce the topic at kindergartens. When children are kept away from complex 
and conflic�ng topics, such as violence and abuse, it does not prevent them from becoming vic�ms, 
but on the contrary, increases the risk because they remain uninformed and unprepared for possible 
dangers.

The group included 27 children aged 5-7 (16 girls and 11 boys, two of them, a boy and a girl, with 
special educa�onal needs). Most of the children come from the small villages in Targovishte district, 
and 18 of them have a mother tongue other than Bulgarian.

The project team discussed in detail how each module was implemented in terms of the results it 
achieved: ac�vity goals and what worked well for children, how supported they felt, what ac�vi�es 
seemed too difficult for them, etc. These discussions would typically be held with the par�cipa�on of 
the kindergarten director and teachers, as well as the project's pedagogical experts, who would give 
their professional opinion on the implementa�on of each module. Teacher's sugges�ons for 
improving ac�vi�es' content and teaching tools were taken into considera�on and a number of 
important changes were made as a result.

Methods for monitoring on process level were used by project staff (e.g. how the children reacted, 
whether they ac�vely par�cipated, their important comments or ques�ons, what was the general 
atmosphere, the communica�on between the children, the communica�on between the children 
and the moderators).

The training modules were first applied between September 2019 and January 2020 with an 
experimental group of children at The Fairy Tale Kindergarten Targovishte. The experimental group 
aimed to test the prac�cal modules for introducing the topic of gender equality in preschool 
educa�on, using the classic children's stories, as well as to explore the extent to which the ac�vi�es in 
each module meet the objec�ves and reflect the key messages to children.

3. METHODOLOGY AND MODULE ADAPTING

1. Adap�ng the modules to the understanding of children aged 5-7. The following difficul�es were 
singled out during the analysis and assessment of the module ac�vi�es carried out at the 
experimental group: 

§Using concepts that do not correspond to the children's cogni�ve abili�es and as a result they do 
not understand them;

§ Too many tasks planned to be performed within the �me slots for each training session (35-45 
min);
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1.1. Certain modules, the high-volume ones in par�cular, were structured in two parts, and could be 
held in two subsequent situa�ons on two different days or on the same day, with a break in-between. 
This applied to modules, presenting topics such as decision-making, professional development, pay, 
etc where children have limited or no experience at all. They needed to to be given more informa�on 
on the topic in advance in order to enrich their knowledge and then be able to apply it in prac�ce. For 
this reason, the modules were divided into two sessions: not to burden the children and give them 
more adequate ac�vity prepara�on at the same �me. The content of other modules was reduced to to 
fit the �meframe.

1.2.  Module contents was redra�ed and simplified to make it more understandable for children. 
Concepts that do not match their cogni�ve and life experience, as well as situa�ons that they cannot 
imagine, were omi�ed. Following teachers' recommenda�ons, visualiza�on was designed for some of 
the module contents to make it more understandable.

2. A posi�ve approach was applied to gender equality. The changes we made involved reformula�ng 
the messages to children. We shi�ed the focus from deficits and problems to opportuni�es and 
solu�ons. In this way, children are given a posi�ve example, instead of focusing on differences, 
injus�ces, nega�ve characteris�cs. The idea is to present posi�ve examples of the roles of women and 
men, finding the right balance between caring for others and pursuing self-improvement and 
personal fulfillment. We introduced a model of gender equality in sharing household/housework, in 
choosing a profession, receiving adequate pay for it, and par�cipa�ng in decision-making.

4. Adap�ng logis�cs: the following changes were made as a result of discussions held with teachers 
par�cipa�ng in the project as leaders of the experimental group:

4.1. Following the prac�ce of working with children at the kindergarten, three to four 4 classes are 
devoted to each story. The story is to be read during class one; class two focuses on its key moments, 
protagonists and their quali�es, lessons learnt; in class three, topics linked to the par�cular module 
are introduced, using understandable language, par�cularly if unfamiliar and difficult for children to 
understand; class four focuses on gender equality.

§ Lack of visualiza�ons to illustrate certain cases and situa�ons;

4.2. In modules, making use of materials unknown to children (dolls, s�cks, costumes for professions, 
etc.), all of them should be presented in advance to help children get acquainted first and only then 
focus on their tasks.

4.3. Children should feel free to engage at any �me during the module. Experts recommended that 
children should not feel pressed to answer moderators' ques�ons. Copycat answers may turn out to 
be the most likely result.  Prac�ce shows that in this case the copying of the answers begins. It is 
advisable to invite answers from children who want to say something.

§ Poor combina�on of individual and group work at �mes.

The training modules were adapted in the following way:

1.3. Both individual and group work in the module ac�vi�es was structured en�rely at the discre�on 
of the children's teachers on the basis of their pedagogical experience. To work more effec�vely with 
children and avoid turbulent group dynamics, ac�vi�es originally designed as group were replaced by 
individual ones and vice versa. This further increased children's understanding and their involvement 
in the ac�vi�es grew stronger. 

3. Linking modules to fairy tales. Ac�vi�es were changed to be directly related to the respec�ve 
children's story. Children take the roles of the characters in the story, respond on their behalf, work 
with objects specific to a par�cular character.
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4.4. Same rules should apply during module ac�vi�es as the rules followed at the kindergarten on a 
daily basis. The focus on models that children have already learnt to follow.

4. WORKING WITH CHILDREN: EXPERIENCE AND LESSONS LEARNT

The prac�cal ac�vi�es confirmed how spontaneous and authen�c children are at this age. Prejudices 
and gender stereotypes are s�ll foreign to them, and this opens up opportunities to ques�on them. 
However, despite their fragile age, the roots of gender stereotyping are already traceable: the 
distribu�on of housework and free �me, the choice of toys, certain color preferences, assigning 
different tasks and enforcing different rules for girls and boys. On the other hand, on the issues of pay 
for women and men and their par�cipa�on in the decision-making process, children set an example of 
equal treatment and demonstrated their unbiased a�tudes. 

Raising children by giving them posi�ve role models to follow proved to be an efficient and sustainable 
strategy over �me. Due to the specifics of their age and their limited ability to influence the decisions 
and behavior of adults, children do not have the resources to deal with problema�c situa�ons, 
injus�ces and inequali�es. When topics are presented to them through their deficits, it is very difficult 
to expect a posi�ve change, because it is not in the children's ability to compensate for these 
shortcomings and this will only strengthen their sense of helplessness and failure. Conversely, when 
children are given posi�ve examples, they could be an inspiring message to them that change is 
possible and problems can be solved.

Once upon a �me...these words keep cas�ng their spell on children today. Depriving children of of the 
good, old tales, comes straight from the Book is one of the ways we have as adults to harm them.

Children's teachers and parents, being their most significant adult figures who shape children's 
values, should encourage the building of meaningful rela�onships between girls and boys, with and 
mutual respect and esteem among them. When in a suppor�ve environment, sensi�ve to gender 
inequali�es and cri�cal towards stereotypical family and social roles, children feel encouraged to 
express their interests and realize their poten�al without being restricted to following socially 
acceptable models for girls and boys.

Fairy tales con�nue to excite children, even in the age of new digital technologies. They bring las�ng 
value and help children understand the true diversity of the world around them in an interes�ng and 
gentle way. Fairy tales provide an unlimited opportunity to raise complex and conflic�ng topics that 
accompany the growth of children. The variety of plots and images can serve as a tool to challenge 
gender stereotypes. In addi�on to pedagogical prac�ce, fairy tales and characters are also suitable for 
therapeu�c ac�vi�es with children.

4.5. Children should be supported to express their opinions freely without fear of being ridiculed and 
rejected. Where possible, condi�ons for anonymity should be created in class, such as placing a screen 
in the vo�ng module. This will protect children from peer pressure and allow them to be free to 
express their opinions.

5. Complex topics should be linked to concepts and situa�ons, familiar to children in their daily lives. 
Example: When it is necessary to define what is correct and what isn't, use  traffic light symbols, 
children know them well.

When ready-made solu�ons are offered to children, they narrow down their abili�es for cri�cal 
thinking and make them follow behaviours they have seen in adults.  The educa�on system s�ll needs 
to further develop in order to encourage children to express their opinions freely, par�cularly when 
they run against prevailing a�tudes. We have learned that every child has their own idea on gender 
equality, but some�mes there are invisible barriers, preventing them from voicing it, like the fear of 
ridicule and rejec�on.
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In the process of kindergarten educa�on and upbringing it is important to present truthfully the 
variety of social roles that girls and boys / men and women can play.  This would inspire children to 
pursue their interests and have brave dreams. In this regard, significant progress has been made in 
including topics, linked to career development and the visualiza�on of different professions, in the 
aids  used by kindergarten teachers (such as pictures of police or military women and men, as well as 
holding mee�ngs with women and men, working as police officers, doctors, teachers, etc.). Good 
prac�ces could be further developed by presen�ng women and men, sharing housework and 
childcare responsibili�es, and ques�oning other family stereotypes, as well as par�cipa�ng in the 
decision-making at the workplace.

5. KEY CONCLUSIONS AND CONSIDERATIONS

Children should be seen as ac�ve and engaged ci�zens who have rich poten�al and crea�vity and who 
are able to form and express their views on issues related to them. It is recommended that child 
par�cipa�on be encouraged at every stage of the educa�on system, including kindergartens.

Kindergarten environment is quite important for promoting healthy rela�onships between girls and 
boys. In preschool, children start making sense of the world around them as they play. Therefore, they 
should be offered various games and ac�vi�es that allow them to ques�on the stereotypes about girls 
and boys. Assuming that girls would not be interested in a game or ac�vity, tradi�onally considered 
suitable for boys and vice versa, we run therisk to harm children's interests.  

Although insufficient, there are policies in Bulgaria promoting equal opportuni�es for women and 
men, including regula�ons for educa�onal programs that challenge stereotypical images of both 
genders. However, the commitment declared on paper is not reflected in the prac�cal work with 
children. The system of educa�on has been iden�fied as a key territory for promo�ng equality, and 
clearly there is lack of experience and best prac�ce.

Early childhood is a period crucial for children's physical, cogni�ve, emo�onal and personal 
development. At this age the basic values are ac�vely shaped, to be further are developed and 
followed in the life of the child as an adult. This age should not be neglected and excluded from the 
cycle of civic educa�on.

Kindergartens are a suitable environment for promo�ng harmonious and construc�ve rela�onships 
between girls and boys. It would be good to discuss in detail the introduc�on of special programs and 
methodologies for early childhood training on gender equality.



The experience and pedagogical prac�ces gained within the project provided an opportunity to 
experiment in a real learning environment and introduce the topic of gender equality in preschool and 
primary school educa�on. The parallel work of teams in three different countries - Bulgaria, Italy and 
Greece - expanded and enriched the project experience through the exchange of best prac�ce and 
spo�ng new solu�ons.

Working within a �ght �meframe, the project team had the chance to work with a set of 9 classic 
children's tales. The model offered by the team may be applied to other popular and favorite stories 
for children. We hope that our experience and prac�ce will inspire other organiza�ons and training 
ins�tu�ons in Europe to develop, improve and expand the range of prac�cal modules and add new 
ideas for introducing the topic of gender equality in pre-school and primary school educa�on.

CONCLUSIONS AND GUIDANCE

Project results, including this Guide and its prac�cal modules, have the poten�al to reach out beyond 
the local background of the three par�cipa�ng countries and to be adapted to the educa�onal 
systems and pedagogical prac�ces of other member states. They are flexible and adaptable to  both in 
countries with developed policies to promote gender equality and in countries where the topic is 
somewhat unpopular and public awareness quite modest.

A key project contribu�on is the involvement of children, teachers and parents in  methodological tool 
development. This brought together different perspec�ves on the topic of gender equality and took 
into account both the challenges and difficul�es, as well as the strengths and poten�al of each group 
to contribute to the promo�on of construc�ve rela�onships between girls and boys at an early age.

We would like to express our apprecia�on for the efforts of the children, teachers and parents who 
ac�vely par�cipated in the development of methodologies and pedagogical tools. Their opinions, 
comments and recommenda�ons were indispensable for the project experts and allowed them to 
design really engaging situa�onal ac�vi�es and to find appropriate ways to address complex and 
conflic�ng topics on the social agenda.

The project created a special online pla�orm for training children's teachers, h�ps://www.fairy-
tales.eu/, which presents the main theore�cal statements on which our experience is based, as well as 
the prac�cal modules applied in the three countries. The digital environment provides another 
opportunity to share lessons learned and exchange exper�se at European level. We expect to receive 
ideas for new approaches and techniques for working with children at an early age on the topic of 
"gender equality", which we will apply in the future.
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In Italy, Defence for Children Interna�onal – Italy rolled out the project ac�vi�es in collabora�on with 
the Associa�on “La Stanza”. The boys and girls who par�cipated were aged between five and seven 
years old and enrolled in the first two grades of the elementary school “Convi�o Nazionale Colombo” 
(Comprehensive Ins�tute Colombo) in Genoa. 

Based in Genoa, the Associa�on “La Stanza” is a leading actor promo�ng the development of children 
and youth in the city through intercultural and environmental pedagogy, ar�s�c forms of expression 
and cultural programmes. The Associa�on has long-standing exper�se in organizing different 
workshops, training for teachers and family programmes.

In light of the overall objec�ves of 
the project, the working methods 
w e r e  s e l e c t e d  w i t h  d u e 

considera�on to par�cipatory 
a p p r o a c h e s  a n d  i n t e ra c � v e 
consulta�ons with children on a 
range of ques�ons concerning 
meaning and sense in life. The 
methodology aimed to foster the 
children's intellectual development, 
s u p p o r � n g  s p o n t a n e o u s 
explora�on and encouraging the 
children to form their own opinions 
with regard to behaviour and points 
of view, free from pre-determined 
n o r m a � v e  f r a m e w o r k s  o r 
manipula�on.

The project engaged around 50 children who were divided in sub-groups of 10-15 children each. The 
children worked with three fairy tales, Li�le Red Riding Hood, Hansel and Gretel and Snow White. The 
workshops were structured in a total of four encounters, each with a dura�on of two hours. 

The aspira�on was to s�mulate the children's own explora�on and research through playful and non-
judgmental approaches. The children were encouraged to listen to each other and to reflect together. 
Each child was given the �me that he or she needed in order to develop their own ideas and they 
learned to accept that there are different posi�ons and statements. Through this exercise, the 
children started to open up and felt at ease about sharing stories from their personal and family lives 
and school situa�ons. 

To facilitate this process, the workshops were organised in an enabling environment that differed from 
the typical classroom se�ng. The girls and boys were welcomed in a warm and informal atmosphere 
that aimed to s�mulate curiosity, dialogue and interac�on in a se�ng characterised by trust and 
wellbeing. In addi�on, the choice of lights, objects and materials in the mee�ng room helped to 
dis�nguish the se�ng from the classroom and to inspire a different a�tude where children can 
explore their evolving capaci�es.

TRAINING MODULES 
for 5 to 7 year-old children on Gender Equality 

designed and tested in Italy 
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o The workshop is led by one moderator who acts as the lead facilitator and trainer and 
collaborate with, as a minimum, one assistant facilitator and, if possible, one of the children's 
teachers.

The workshop structure 

Prac�cal details:

In the closing session, the children handed over the “Librone Memoria”, the Memory Booklet, which 
they had developed together during the workshop. Depending on the �me available, the children 
were able to share with the whole class their experience of developing this booklet and how they felt 
about exploring some of the ar�cles of the UN Conven�on on the Rights of the Child. The closure of 
the workshop offered an opportunity to celebrate the work done by the children, to thank them for 
their ac�ve par�cipa�on and to wish them good bye. 

o The workshop should ideally be held in an empty and non-furnished room, there should be no 
tables. The room should have a wooden floor or carpet, and there should be large cushions, 
mats or li�le chairs for the children to sit on. 

o A smartphone or video camera to video record the most important moments. The children 
and parents/guardians are informed about this ac�vity and consent to the children's 
par�cipa�on. Their informed consent should be asked also specifically with regard to the 
video recording. 

o The maximum number of par�cipants is 15 children in the age group 5-7 years.

This sec�on provides an overview and schema�c structure of the workshops with children that 
were held in Italy between November 2019 and February 2020.

o Various materials: Ink pad in red and blue ink, brushes, red and black marker pens to write 
with, scissors, various materials to s�ck on cardboard, home-made glue consis�ng of flour and 
water (op�onal), glue gun, coloured candies and sweets, diluted tempera, white paper or 
cardboards in different dimensions, cardboard or paper sheets to produce the Memory 
Booklet (format A3 or larger), white A4 size paper, masking tape, adhesive strips, and tex�le 
materials. The adhesive strips are to be used as li�le white flags, on which the children write 
the keywords related to the determinants of gender equality.

o A video projector and speakers. 

o Various puppets: monkeys puppets, two puppets represen�ng a boy and a girl and a puppet 
represen�ng an elderly lady (the cook).

o Each workshop is structured in four sessions that build upon each other, and one closing 
session. The sessions engage the same group of children. The dura�on of one session is 1.5 to 2 
hours. 
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The determinants of gender equality

The Fairy Tales project works with the domains iden�fied by the Gender Equality Index of EIGE (European

Ins�tute of Gender Equality). These domains guide the reflec�on with children on ma�ers related to 

gender gap and gender discrimina�on. We called these domains “determinants”. They are: work, money 

(that in the work with children become resources), knowledge, �me, power, health plus the addi�onal 

domain of violence (please see h�ps://eige.europa.eu).



 

Dura�on: 1.5 – 2 hours 

The facilitator points one by one at each of the post-it s�ckers and asks the child who has done it to 
describe the drawing on the s�cker and what type of need it represents. A�er giving this descrip�on, 
the facilitator asks the child to introduce her- or himself.  At the end of this exercise, when all children 
have introduced themselves, the facilitator asks the children if they can think of any needs that are 
missing on the flipchart or if they want to add some other needs. While the children may share 
addi�onal thoughts on the needs of the child, the facilitator makes simple drawings to represent these 
needs, adding them thereby to the collec�on of s�ckers assembled by the children. 

KEY DETERMINANTS: work, money (that in the work with children become resources), knowledge, 
�me, power, health plus the addi�onal domain of violence

Aim: To explore the different needs of the child, how they are connected and how needs relate to 
the rights of the child 

1. INTRODUCTION TO MONKEY ISLAND AND THE WORLD OF RIGHTS

FIRST PART

The facilitator draws at the centre of the flipchart the figure of a child, and invites the children to 
imagine that this figure could be any child, a boy or a girl. Then, the facilitator asks the children to think 
about the needs of this child. What does this child need? While the children are taking a few minutes 
to reflect on this ques�on, the facilitator distributes post-it s�ckers to the children and asks them to 
draw something on the post-it s�cker that would represent a need that this child could have. When all 
children have finished the drawing, the facilitator asks them to come forward and to place their s�cker 
on the flipchart, all around the figure of the child at the centre. 

First session
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The children sit-in a circle, on cushions or mats the floor or on li�le chairs, together with the 
moderator while the assistant facilitator develops a drawing on a flipchart that gradually represents 
the landscape of Monkey Island and con�nues to take shape as the narra�on progresses. 

Aim: To strengthen the children's capability of analysing and interpre�ng classic fairy tales. The fairy 
tales are presented through a metaphoric narra�on of an “ideal world” where the rights of all 
individuals are promoted and respected and there is no discrimina�on based on gender or other 
factors.

The needs of the child can be grouped into four areas: primary or basic needs, such as food, health, 
home, hygiene; needs related to development , such as educa�on, voca�onal training, work, 
spirituality, cultural iden�ty; need for protec�on, for instance protec�on from all forms of harm, 
including violence and exploita�on; and the need to par�cipate in ma�ers that concern the child, for 
instance in everyday ques�ons, in family life, in the school and in the community, but also in poli�cs. 
The Conven�on on the Rights of the child is very clear that all these four areas are also connected to 
the rights of the child. In par�cular, the Conven�on says that children have the right to have an opinion 
and to say what their opinion is. Children are encouraged to express their views and they also have the 
right to be heard and that adult take their views into account whenever there are decisions to be 
taken. This is called the right of the child to par�cipate in all ma�ers that concern them. At the end of 
the exercise, the facilitator hands out to the children a child-friendly version of the Conven�on and 
encourages the children to keep it in the classroom so that they have the possibility to read it and to 
get back to it, to look at it again and consult it. 

Children need to play and they have a right to play. Children need to learn new things so that they can 
develop their capaci�es as they grow up and they also have a right to learn and to get support for 
developing their capaci�es. Children need a home where they can stay and feel at ease and relax and 
they have a right to have a home. Where children or the child's parents have difficul�es to meet all the 
needs of the child, the state should help the family to respond to the child's needs. 

When the s�ckers and drawings on the flipchart give quite a complete picture of all basic needs, the 
facilitator tells the children about the Conven�on on the Rights of the Child, the CRC, and explains that 
this is an interna�onal treaty that sets out the rights of the child. It has been signed by almost all the 
countries in the world. The CRC includes all the needs of the child, and it says also, that these needs are 
at the same �me rights. The facilitator explains in simple words what a right is and how it is different 
from a need. The facilitator might, for instance, say that having a right means that the state has an 
obliga�on to ensure that people can actually enjoy these rights. The state has to make sure that rights 
are guaranteed to all children. All children have rights, no ma�er who they are and where they come 
from. For instance, small children need an adult who cares for them and looks a�er them and the 
Conven�on says that children also have the right to be looked a�er by someone who really cares for 
them.

The moderator welcomes the children and explains the ac�vity that they will par�cipate in together. 
He/she tells them that in order to explore some classic fairy tales together, it will be important to get to 
know a new story that has never been told before, a story that has already been conceived but that 
needed some help from the children who could enrich it along their journey together. 

SECOND PART
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Among the monkeys, no one has more power than the others. Decisions are made together and by 
consent, whenever needed, listening to everyone's opinion, from the oldest to the youngest...

The moderator begins to tell the story of Monkey Island. During the narra�on, he/she comments on 
several key points and emphasises those parts of the story where there are passages rela�ng to the 

determinants of gender equality. 

The monkey family adopts the two children who gradually forget the habits and rules of their previous 
life: they no longer need any clothes (for swimming, jumping, climbing... playing ball with the green 
coconuts...) and the two children gradually get used to nudity as a natural way of being; they help 
and take part in the life of the community.

The island is a like a �ny dot in the middle of the ocean. It consists of rocks and stripes of white sand. 
Inland, there are rivers with fresh water, there is fruit on and underneath the trees, and there are many 
colourful fish in the sea.     

STORY OF MONKEY ISLAND:

Zoe has red curls �ed together with many ribbons, she 
has freckles on her face and is wearing a long green 
velvet dress. The dress is so long that it will become 
very heavy when she falls into the water and that risks 
tearing her down to the ground of the sea. But Zoe 
knows how to swim, she takes off her dress and her 

shoes and so she wears only her undergarments. She swims and swims towards the shore. She's very 
�red and scared, but she manages to reach the shore where she lies down on the sand and falls asleep.

Very soon, the two children meet a family of peaceful monkeys who welcome them among their 
people. They are the monkeys of the Atlan�c Mata of Amazonia with par�cular characteris�cs: they 
are not aggressive at all, on the contrary, they are very kind; they do not have a hierarchy in their 
family, they relate to each other through a gentle touch and by cuddling each other. They are very 
a�en�ve to the well-being of everyone, but especially of the youngest, the elderly and the sick. The 
males do not assault the females to make love, but wait for the females to be available and to call 
them.

This story happened a very long �me ago. It is the 
story of two children, a boy and a girl, Elias and Zoe, 
who are more or less at your age. Zoe and Elias are not 
siblings, maybe distant cousins. They know each other 
very well. Together with their guardians, they are on a 
ship out on the sea, when a heavy storm comes up. 
The storm is so strong that the children fall off the ship 
and into the sea.

Elias cannot swim that well, but he is strong and holds on to a wooden barrel. His boots are heavy 
boots and full of water. It takes him quite some effort to take them off... and slowly he also reaches the 
beach. 

Everybody is equal but they are also all different: The monkeys have a fur, the children do not; Zoe has 
a small line between her legs, Elias has a li�le skin bag and a tube, but apart of that, the bodies of the 
two children are the same. Certainly, Zoe has long red curls, Elias has straight and blond hair that has 
grown long by now. The colour of their eyes is different, as well as the shape of their noses.
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For the monkeys, every living being is as important and dear to them as their own brothers or sons. 
That is why they are very strict about two things: 

The monkeys, all of them together, teach the children gently (like their own cubs) to avoid the 
dangerous places on the island, the animals that can hurt them, the berries that could poison them. 
They take care of the children, they leave them the freedom to make their own experiences, they let 
them play and wander around at length... but they always watch over them. 

But everyone helps to do everything else and even Elias and Zoe soon learn what they have to do and 
how to do it, such as gathering more food, redoing the leaf shelters, cleaning the space they live in, 
keeping themselves clean and picking lice and fleas off their monkey friends... and each one of them is 
good at something par�cular: Zoe is able to swim and dive, Elias runs like a lightning and jumps on 
huge logs, Zoe likes to invent new songs and sing them. In the evenings, when the sun goes down, Elias 
makes beau�ful necklaces using the shells he finds on the beach, he puts them all around his neck, 
gives them as presents to the monkeys, and hangs them on the trees around their shelters.

On the island, the monkeys do not have any par�cular enemies who would be a threat to them. They 
know very well, however, when a storm is coming up and whenever they see that happening, they take 
the children along with all the others to seek shelter in a deep cave high above the sea where they can 
all stay safe and protected from the rain, and where they dedicate themselves to their favourite 
pas�me, that is to hug each other slowly, caressing their heads and making li�le sounds like a purring 
cat, and to sleep...

The adult monkeys, 
male and female, are 
the only ones who are 
able to climb up to 
the top of the tallest 
palm trees on the 
island and to pick the 
coconuts, which are 
the main food for 
e v e r y o n e ,  t h e 
children, adults and 
the elderly. No one 
else is able to do this.

When they get a fever or their skin is burnt by the sun, the monkeys know how to cure themselves with 
special herbs and fruits. They know the proper�es of these herbs and fruits very well and gather them 
in the forest in order to use them in treatment.

The first is that they do not like the use of force against others... If someone hits someone else, or 
bothers them, or rips food or a toy out off their hands, or wants to make love by force ... all together 
they surround that monkey and, all together, they do not use force but – imagine! – they start �ckling 
that monkey, they �ckle him or her so much that the monkey is at risk of dying from laughter and 
promises never to do it again. 

For a few years, Zoe and Elias have a good life on Monkey Island.

The second thing they are very strict about is their idea that the things do not belong to one or another 
monkey but to everyone: the earth, the sky, the water, the food, the fire belong to those who need 
them in that moment... That is why, if someone dares to accumulate and hide fruit, shells, fish or 
something else... the �ckle cure is imposed followed by a nice division party! 
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The first rule is that all things belong to someone who has conquered them, earned them and who 
accumulates them so that he or she can use them at his or her own discre�on and, if he or she wishes, 
sell them or give them away.

One day, however, a ship arrives at the island to rescue them and to take them back to the "Land of the 
Patriarchs", i.e. the land where they were born and where there are very different laws, customs and 
rules. Some of the monkeys are captured and placed in the ship's hold, in cells, like prisoners. 

On the ship, an educator teaches the children every day and reminds them of the rules that they had 
forgo�en:

Zoe and Elias are extremely puzzled... they think that it was maybe be�er to live with the peaceful 
monkeys.

In the mean�me, everything has changed. The two children are dressed differently, one with "male" 
and the other with "female" clothes. The clothes are uncomfortable and Zoe finds them annoying, they 
are plain and no fun. The shell necklaces are thrown away, their hair is cut and arranged. The children 
are punished when they dare to swim naked but they do not understand why...

And in addi�on, adults command the young ones, whereas the young have no power to decide and can 
be punished even harshly when they do not obey. Force and violence are the most important means 
that people use to regulate rela�onships and problems between individuals and between the people 
of different countries. Some�mes, due to this rule, violent wars break out between the people of 
different countries and that has serious consequences, especially for those who do not fight wars and 
who do not want them, the li�le ones.

On board of the ship, an old lady is doing the cooking (at this 
point, the moderator takes out the puppet represen�ng an 
elderly lady and puts it on his hand, giving it life). The cook is 
grumpy but kind hearted. In the evenings, she tells the 
children about the ancient fairy tales from the Land of the 
Patriarchs. The children love to listen to the cook when she 
tells them the fairy tales but quite o�en, they do not agree 
with what they hear, so they make comments, having in mind 
the monkeys' point of view and the rules of their island. The 
cap�ve monkeys are allowed to listen to the stories of the 
grumpy cook as well. They are released from their cells and sit 
down together with the children and listen… and they, too, 
have many things to say...        

The cook is star�ng to tell the fairy tale... 	

The second rule is that if someone takes without permission something that is the property of another 
person, he or she can and, indeed, must be punished.

The third rule is that, in the Land of the Patriarchs, it is normal that there are rich and poor people and 
that the rich have more things, that their children are able to go to school, to study and to have a 
gracious living. As grown-ups they can be certain to find a good job, earn money and own many things. 
The children of the poor on the other side will hardly be able to study and to earn money. They will have 
to work a lot and may be exploited because they do not have much power to make decisions.

The fourth rule is that in the Land of the Patriarchs males are more important than females because 
that is how it has always been: they are stronger, more intelligent, they command and dictate 
everything.
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- Is no one ever bossy? 

Theatre: 

- Is there a difference between male and female monkeys? 

At this point, the dialogue with the children begins, going back to the main points of the story of 
Monkey Island, and asking some ques�ons that are related to the determinants of gender equality 
men�oned above:

- Do you think that it is possible that no one on the island ever has an argument? 

- Does the opinion of male and female monkeys have a different weight in decision-making? 
- Do they have a different power? 
- Do male and female monkeys have a different job or role?

Prepara�ons: The moderator lowers the lights and turns on the recorder reproducing the sound of a 
huge storm. The mats are placed on the floor and form a cushion island that represents the cave where 
the monkeys seek shelter from the storm. The children are si�ng outside the cave when the 
moderator starts reproducing the sound of the storm. The children may close their eyes while they 
imagine to be on Monkey Island, in the midst of the storm. One a�er the other, the children move into 
the cave, calmly and quietly, trying to sit as close to one another as possible, without hur�ng or 
annoying another child and without being intrusive. They should feel the warmth and comfort of 
being close to each other and the sense of protec�on inside the cave. 

3. ACTIVITIES LINKED TO THE NARRATION

Drawing:

While the children are engaging in a discussion, the assistant facilitator writes down the key concepts 
that the children bring forward on li�le adhesive strips. These strips will later be placed as li�le flags 
on top of the drawing represen�ng Monkey Island.

The objec�ve of this ac�vity is for the children to experiment with the kindness and respec�ul 
behaviour of Monkey Island and to experience it through the “cuddle game”.  

2. DISCUSSING THE STORY 

- Why do they have arguments?

- What do they need for their wellbeing on the island?

The objec�ve is to memorize the characters of the story and to give them a face, to draw the monkeys 
who live on the island and to check if there are gender differences in the drawings of the monkeys.  
The children receive some small cardboard and they are asked to draw a monkey on the cardboard 
using ink pad and wiping techniques. The children use a black marker pen to draw the details of the 
monkey's face and body. This exercise aims to give a face to the new character and to check if there are 
any gender differences. When done, each child writes the name of the monkey and the name of the 
child who drew it on the back side of the cardboard. Then, all the different monkeys are pinned to the 
drawing of Monkey Island in order to populate it.

- What are the basic needs of the monkeys?

- What are the basic needs of the two children (food, water, a home, clothes, care, protec�on, 
play...)?
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KEY DETERMINANTS: money, protec�on from violence, power, �me.

Aim: To analyse the story of Li�le Red Riding Hood, focusing on risk and protec�on factors and other 
elements of the fairy tale that are relevant to the determinants.

1. RETURN TO MONKEY ISLAND 

Dura�on: 1.5-2 hours 

The children are seated in a circle around the moderator. The drawing of Monkey Island hangs on the 
wall, the monkeys drawn by the children have been added to it and it is decorated with the li�le flags 
(adhesive strips) of the determinants. 

- Can choose to do different things in accordance with their own preferences; 

- Among the monkeys, everyone is important and their views are all appreciated.

2. THE LITTLE RED RIDING HOOD AND THE PROTECTION FROM VIOLENCE 

The moderator summarises the key points of the story of Zoe and Elias, posing ques�ons and prompts 
to the children to test their memory and how much detail they recall. This exercise helps the 
moderator to assess if it is possible to use the story as a guide for the analysis of the fairy tale of Li�le 
Red Riding Hood. The moderator seeks to focus par�cularly on those things that the children discover 
on the island, namely that boys and girls

The moderator, holding the puppet 
represen�ng the old cook in his 
hand, reads out the fairy tale of 
Li�le Red Riding Hood. When the 
whole  story  has  been read,           

The children are seated in a circle around the moderator. The drawing of Monkey Island hangs on the 
wall, enriched with the monkeys drawn by the children and decorated with the li�le flags (adhesive 
str ips)  of  the determinants . 
Another white piece of cardboard 
hangs right next to the cardboard of 
M o n k e y  I s l a n d .  W h i l e  t h e 
moderator is reading out the story 
of Li�le Red Riding Hood, the 
assistant facilitator draws on the 
cardboard and creates the drawing 
of the forest where the Li�le Red 
Riding Hood is on her way to her 
grandmother`s place.

- Can do the same things, no ma�er if they are a boy or a girl;
 

- Have the same intellectual, inven�ve and crea�ve capaci�es;

- Can par�cipate in the decision-making of the group and their points of view carry weight; and 
that,  
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 the children are invited to par�cipate in a discussion. There is a rule for this discussion: Every child 
who wants to speak the floor holds the monkey puppet in his or her hand and talks on behalf of the 
monkey, that means pu�ng him-or herself into the monkey's shoes and having the rules of Monkey 
Island in mind. 

Guiding ques�ons for the discussion with the children:
       - What is the Li�le Red Riding Hood`s living situa�on? 

- Is the Li�le Red Riding Hood protected?
- Does she have a house and a family? Is she rich or poor?

The children are asked to discuss how the story would evolve if the grandmother was a grandfather 
and if Li�le Red Riding Hood was a boy instead of a girl. 

- Who puts her life at risk? (The wolf threatens her, but also mommy puts her at risk as she leaves 
her alone in the woods although she knows the wolf is around.)

These two endings are discussed with the children. 

- Who is the weakest character? (The grandmother who is old, the Li�le Riding Hood because she 
is a li�le girl, but is she weak because she is a girl?)

- How can the Li�le Red Riding Hood protect herself?

- Who takes the decisions concerning  the Li�le Red Riding Hood? (Her mom takes decisions, Li�le 
Red Riding Hood decides not to obey, and the hunter decides to cut open the wolf's belly...)

- Who is the strongest character in the story?

The story has two different endings as there are two versions, the original one told by the brothers 
Grimm and another version by Perrault: In the most widely known version of Grimm, the wolf is killed 
by the hunter. The grandmother and the Li�le Red Riding Hood learn from this experience to protect 
themselves from another wolf that tries to a�ack them. The version of Perrault does not have a happy 
ending and contains a final morale. 

On a cardboard, the children draw the Li�le Red Riding Hood and the wolf. They are glued on the 
drawing of the forest in order to bring them to life.  

The moderator closes the session.

Theatre:

Drawing:

3. ACTIVITIES LINKED TO THE NARRATION

The children take turns to perform the same scene pretending to be a grandchild and a grandmother 
(or grandfather – In the workshops in Italy, some of the par�cipa�ng boys did not want to perform the 
role of a woman). The objec�ve of this ac�vity is to experience tenderness and solidarity.

The moderator lets the children watch a short movie. The movie shows the dance of a grandmother 
and a grandchild who see each other again a�er a long �me of separa�on. They are surprised and 
happy and embrace each other in a dance made of delicate movements. 



Third session

KEY DETERMINANTS: money, work, protec�on from violence, power.

2. HANSEL AND GRETEL: PROTECTION AGAINST POVERTY AND NEGLECT

Dura�on: 1.5 – 2 hours 

The moderator introduces the fairy tale of Hansel and Gretel through the puppet represen�ng the 
grumpy old cook. It is read in the original version and told with theatrical expressiveness, using items 
and objects to a�ract the a�en�on of the group of children, for instance a handbag with white pebbles 
represen�ng the treasure that Hansel and Gretel find in the house of the witch. At the end of 
the story, the moderator asks the 
children if they have any ques�ons 
regarding the story. 

The children ask for instance if the 
step-mother and the witch are the 
same persons. The moderator also 
asks that the children respond to. 

A�er this brainstorming exercise, a 
structured discussion follows. The 
discussion is guided by ques�ons 
and explana�ons related to the 
determinants. For this purpose, the 
moderator uses the li�le flags 
(adhesive strips). Whereas the 
determinants are wri�en on the 
front side of the li�le flags, an opposite term or antonym is wri�en on the back side of each flag:

The children are seated in a circle around the moderator. The drawing of Monkey Island hangs on the 
wall, the monkeys drawn by the children have been added to it and it is decorated with the li�le flags 
(adhesive strips) of the determinants.

1) Resources (Who has the resources?) – The discussion focuses on economic resources and 
poverty since the children are abandoned by the parents who do not have enough food for all 
family members. 

2) Work (Does someone work? Who does?) 

The moderator summarises the key points of the story of Monkey Island, posing ques�ons and 
prompts to the children to test their memory and how much detail they recall. This exercise helps the 
moderator to assess if it is possible to use the story as a guide for the analysis of the fairy tale of Hansel 
and Gretel. (See second session item 1.)

Aim: To analyse the story of Hansel and Gretel focusing on risk and protec�on factors and other 
elements of the fairy tale that are relevant to the determinants.

1. RETURN TO MONKEY ISLAND
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Game: 

5) Violence (Who acts in a violent way? Is violence jus�fiable? Can violence be necessary to 
protect others or to protect oneself?)

       3) Power (Who makes decisions? The father? The mother? The children?)

4) Protec�on (Who takes care of whom?) – The parents abandon the children. At the end of the 
story, Gretel, the girl, finds a way to protect herself and her brother.

3. ACTIVITIES LINKED TO THE NARRATION

Theatre: 

Children are asked, in pairs of two, to perform the scene where Hansel and Gretel are lost in the forest, 
they are �red, cold and hungry. The children are encouraged to help each other and to guide each 
other. One child places his or her hands on the shoulders of the other to help him or her find the way... 
The background music and the light help to create a favourable se�ng for this exercise.

As a closing game, the children are asked to sit in a row and help build the sweet li�le house with 
colourful candies. One at a �me, the children take two or three sweets: one to eat, the other to glue on 
the shape of a house drawn on a rectangular piece of cardboard. The children are preparing the glue 
themselves (using flour and water). The candies remain stuck on the cardboard, which will later be 
used for the booklet that documents the experience.

The moderator closes the session.
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Forth session
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Dura�on: 1.5 – 2 hours 

Aim: To analyse the story of Snow White focusing on risk and protec�on factors and other elements of 
the fairy tale that are relevant to the determinants of gender equality.

KEY DETERMINANTS: work, protec�on from violence, power.

1. RETURN TO MONKEY ISLAND

The moderator guides the children's 
discussion by posing the following 
ques�ons: 

2. SNOW WHITE: WORK AND DECISION-MAKING

- Why did Walt Disney change the ending?

The video is available at h�ps://www.youtube.com/watch?v=teop-Lj9YcI.

The story of Snow White is read out in the original version, with par�cular a�en�on to the ending of 
the story in the book of the brothers Grimm. A�er the reading, the children are invited to watch 
Disney's cartoon of Snow White, which has a different ending than the original fairy tale. 

 

The discussion focuses on the 
differences between the endings of 
the two stories, the original one by 
the brothers Grimm and the Walt 
Disney cartoon movie.

3. DISCUSSION 

 

The children are seated in a circle around the moderator. The drawing of Monkey Island hangs on the 
wall, the monkeys drawn by the children have been added to it and it is decorated with the li�le flags 
(adhesive strips) of the determinants.

The moderator summarises the key points of the story of Zoe and Elias on Monkey Island, posing 
ques�ons and prompts to the children to test their memory and how much detail they recall. This 
exercise helps the moderator to assess if it is possible to use the story as a guide for the analysis of the 
fairy tale of Snow White. (See second session item 1.)

- Which ending do you prefer? Why?
- Power: Who has the power? (Have a look at the characters of the Queen and the Prince.)
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The children are invited to paint in the big book and to 
colour it through their “caress”: They leave their hand 
prints with some coloured paint.

- Why is the Queen so mean and evil? She has everything she wants – what does she needs?

- Decision-making: How did the dwarfs make a decision when they discussed whether or not Snow 
White should remain with them? Let's compare the way the dwarfs are make decisions with the 
decision-making on Monkey Island!

- Work: What is Snow White's job at the house of the dwarfs? Why does she work there? Who 
makes decisions? Why did Snow White not go with the dwarfs to work in the mine? Why did she 
accept to do the household?

Theatre: 
On the floor, the children build the coffin of Snow White 
(on a mat). The children who would like to perform 
Snow White sleeping in the coffin a�er having eaten the 
poisoned apple can do so, one at a �me. Around the 
coffin, the other children perform the dwarves and the 
animals of the forest and, very gently, caress Snow 
White, barely touching her. A so� music accompanies 
this moment. 

Drawing: 

       - Where is Snow White's father?

4. ACTIVITIES LINKED TO THE NARRATION

The moderator closes the session. 



Closing session
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The dura�on depends on the 
structure of the session and on how 
much �me shall be le� for the 
children's ac�vi�es. This closing 
moment is very important in order 
for the whole path to be meaningful 
for the chi ldren. It  can be a 
celebra�on where children are 
protagonists. Some of them may 
take the floor to report about their 
experiences, tell about their points 
of view, about what they liked most 
or least, and read some ar�cles of 
the CRC…. 

A�erwards, the moderator hands over the big book to the whole class, which has been developed 
during their journey. It includes the determinants of gender equality and the drawings and 
installa�ons that relate to the different fairy tales. 

The moderator hands out child-friendly copies of the UN Conven�on on the Rights of the Child so that 
children can study its ar�cles and values and help promot them so that all children, male and female, 
can have a good life and develop their poten�als according to their free will and skills. 

The moderator welcomes the children and tells them that this will be the final session of their journey 
together. The moderator says that Zoe and Elias are now adults. They have studied in order to find out 
how to make the world a be�er place. They work together with many other people to make the Land 
of the Monkeys a reality. 

The moderator gives the 
chi ldren one of  the 
monkey puppets so that 
it can be used for class 
discussions. The puppet 
shall be a reminder of 
Monkey Island where all 
people, children and 
adults alike, girls and 
boys, are equal. 
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